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20 neT 93bIKOBOMY
NOrpPy>XeH B DCTOHUMN:
B HOT'Y CO BpeMeHeM

OOTO: NJTbA CMIPHOB

OJIblrA BYPOAKOBA

HOorosasblyHoe obpa3zoBaHue,

Kak M3BeCTHO, mpeanonaraeT He

NPOCTO U3yyeHre OBYX 1 Bonee
A3bIKOB, a MCMOSIb30BaHMe VX B MO3Ha-
BaTe/bHOM npotliecce. B cucTtemMe aCTOH-
ckoro o6pasoBaHMsa ¢ KoHUa 1990-x
roooB pPa3BMBatOTCA PasfiMyHble Npo-
rPaMMmbl PaAHHEro ¥ MO34HEero, MNosIHOro
11 YACTUYHOTO A3bIKOBOTO MOrPY»EHW, B
KOTOPbIX 3CTOHCKUM A3bIK ABISETCS OQHO-
BPEMEeHHO 1 CaMOCTOATENIbHOW Lesbio
oby4YeHUs, U CPEeOCTBOM U3YYEHUSA OpY-
TX LUKOJbHbIX OUCUMMINH. B MUHYBLLEM
rofy McnonHwnock 20 neT ¢ Tex nop, Kak
MUHUCTEPCTBO 0BPA30BaHNS U HayKn IP
B HOAOpe 1998 rooa NpuHANoO peLueHue
O 3anycke 3ToW NporpamMmel, a B Oyay-
wem — 2020 rogy — vcnonHutea 20 net
CO OHA OTKPbITUA NepBbIX KNAaCCOB C MNos-
HbIM MOrPY>KeHNEM B 3CTOHCKYI A3bIKO-
BYIO cpeny.

OOHaKO »XWM3Hb HEe CTOUT Ha MecTe.
Cpeou poguTenen, BOCNUTbIBAKOLNX
OeTel He TOMbKO B CeMbSAX C PYCCKUM, HO
1 C 3CTOHCKUM A3bIKOM OBLLEeHUs, Noa-
BWJICH 3aMpocC Ha pasBuTre y pebeHka
paHHero OByasbiuna. OTBETOM Ha 3TOT
3anpoc cTano peweHne MuHncTep-
CTBa 06PAa3oBaHMA U HAayKW O paspa-

60TKe HOBbIX MPOrPamMMm T. H. ABYCTOPOH-
HEero A3blIKOBOrO MOrpy»KeHrsa U OTKPbI-
The Bnocneacteuu (B 2015-2016 rogax)
nepBbIX FPYMNN paHHero AByCTOPOHHEro
A3bIKOBOro norpy»exHua B MNapHy, TapTy,
TannuHHe 1 Tana. O6 aTux rpynnax aBy-
CTOPOHHENO A3bIKOBOrO MOrPYXeHUS
Mbl y>Ke pacckasblBanu HallMM YmMTaTe-
nam B Nel xxypHana (CM. CTaTbto «A3bl-
KOBOE MOrpy»xeHune B 0eTCKOM cany —
Hayano MyTW B MHOros13bl4HOE Byayliee
pebeHka» HaTanbyt MAanuUMHOM 1 AHHbI
fony6eBow).

DTOW BECHOWM OeTCKMe cafbl C ABYCTO-
POHHVIM S3bIKOBbIM MOrPY»KeHMeM BbinyC-
TUNN NEPBbIX BbIMYCKHVKOB, @ B CeH-
Ta6pe B MyHMLUMNaNbHbIX LUKoNax MapHy
1 TapTy OTKPOKOT CBOW ABEPV NepBble
KNacchbl, B KOTOPbIX AETU U3 3CTOHCKUX
N PYCCKUX ceMel CMOTryT NPOaOIXUTb
yyeby BMecTe. CrnpocC Ha KlaccChl C OABY-
CTOPOHHWM A3bIKOBbIM MOTPYXXEHNEM B
Hawem obLlecTBe, O4eBUOHO, eCTb. B
NPOTVBHOM Cllyyae B YaCTHOM CeKTope
OBYCTOPOHHEE A3bIKOBOE MOrpy»KeHune He
cTapToBano 6bl yxe B 2017 roagy (o yacT-
Hom OTKpbITOM WKone (Avatud Kool) B
paroHe lMbixba-TannnHH, 06begnHVBLLEW
B KJjlaccax ageTen 13 PYyCCKUX U 3CTOH-
CKUX ceMel, Mbl yrxe nmncanu B Nel »xyp-
Hana «MHoroasblyHoe obpa3zoBaHme,
CM. cTaTbto XeneH Cabpak).

KoHeYHO, Mbl He Mo 0OONTK BHUMA-
HVEeM CTOMb 3HaMeHaTesbHble cobbITHS,
CBA3aHHble C UCTOPUEN 1 pa3BUTMEM B
DCTOHUM NPOrPaMM A3bIKOBOTO MOrpy-
YKEHUSA, N MOTOMY 3HAYUTENbHYIO YacTb
YeTBEepPTOro HoMepa »ypHana NocBATUAN
pe3ynsrataM 1 nepcrnekTBaM NporpamMm
A3bIKOBOIO MOrpPyXKeHUs B DCTOHKN.

OnbIT ABYCTOPOHHErO A3bIKOBOIO MOrpy-
YKEHWNS B JeTCKUX cafax TpebyeT camMoro
CEepPbe3HOro aHanm3a 1 ocMbicneHua. Mep-
Bble UTOMM PaboThbl FPYNM ABYCTOPOH-
HEro A3bIKOBOTO MOrPYy»KeHUd NoaBoaAT

B 2TOM HOMepe Beayllne crneumanmcTbl
LleHTpa MeToaounku Llenesoro yupexage-
H1a «HHOBe» AHHa MNony6eBa n KapuH
Munpcany, a B 3ameTKke «Laste keelelise
arengu hindamise abimaterjal» npen-
CTaBMAOT NakeT MaTepuasnos a4 oue-
HVBaHWA A3bIKOBOIO Pa3BUTUA pebeHka
B OBMadeHunn BTOPbIM A3bIKOM (PYCCKMM
VW 3CTOHCKMM) B YCNIOBUAX OBYCTOPOH-
HEro A3bIKOBOIO MOrPy»eHns B 4eTCKOM
cany.

KOHEeUYHO, OTKPbITUE B MyHULMMab-
HbIX LUKOMax KNacCcoB C ABYCTOPOHHMM
A3bIKOBbIM MOrpy*eHureM notpebosano
Ccepbe3HOoW NoAroToBUTEbHOM PaboThI:
OT CO3[aHMA MPOrPamMM 1 MeToONUYECKMNX
MaTepwranos 4O NOArOTOBKU KagpoB.
O TEeopeTnYEeCKUX U MPaKTUUECKUX OCHO-
Bax Pa3padoTKK WKOMbHbIX MPOrpamMm
¥ MOArOTOBKE yUnTenewm K peanvsaumm
3TUX MPOrpPaMM pPacckasbiBaeT CTaTbs
«Kahesuunalise keelekiimbluse tee-
kond lasteaiast kooli» AHHbl Tonybe-
BOM 1 KapuH Munpcany.

[MonynsapHOCTb Pa3MUYHbIX NPOrpamMm
A3bIKOBOrO MOTrPYy»XeHWs B DCTOHUM
BeuKa: poauTenu BCcé yalle M yalle
oenarT CBOW BbIOGOP B MOMb3Y LLUKOS,
paboTatoLMx Mo NporpaMMam A3bIko-
BOro MorpyxxeHus. Mbl pelwmny y3HaTb
y poguTenen, AeTr KOTOPbIx 0By4atoTca
Mo NporpaMMaM a3blKOBOTO MOrpyxe-
HKVF, O MPUYMHaX BbiGopa TOM UV NHOM
NporpamMMmsbl, MperMyLLiecTBax oby4yeHus 1
TPYOHOCTAX, C KOTOPbIMW CTOSIKHYIUCH X
netn B yyebHOM npouecce. VickpeHHune,
npPsIMble 1 OTKPbITblE OTBETHI POANTENEN
Ha HallW BOMPOCHI YnTanTe B pybpurike
«Popgutenbcknmn copym».

Bbi6op 3a Bamu! @



TEOREETILISED JA RAKENDUSLIKUD UURINGUD 5
TEOPETUYECKNE N NMPNKJTAOHBIE MCCNEOOBAHNA

Kahesuunalise
keelekUmbluse
teekond lasteaiast kool

FOTO ERAKOGUST

KARIN PIIRSALU

Karin Piirsalu on SA Innove mitmekeelse 6ppe ja keelekiimblusmetoodika keskuse peaspet-
sialist, kelle té6valdkonnaks on kahesuunalise keelekiimbluse rakendamine ja arendamine
Eesti haridusasutustes. Tema peamisteks lilesanneteks on kahesuunalise keelekiimbluse
oppekavade ja Opetajate taienduskoolituskavade valjatd6tamine ja realiseerimine, valdkond-
lik ndustamine ja kahesuunalise keelekiimbluse mudeli kvaliteetse rakendamise toetamine.
Karin Piirsalu on Eesti kogemust tutvustanud nii Eestis kui ka rahvusvahelistel konverentsi-
del, sh USAs, lirimaal ja Hispaanias.

Anna Golubeva t66tab SA Innove mitmekeelse 6ppe ja keelekiimblusmetoodika keskuse
peaspetsialistina. Tema llesanneteks on keelekiimbluse lasteaiaprogrammi koordineerimine
ja arendamine ning Eesti keelekiimblusprogrammi kogemuse tutvustamine rahvusvahelisel
haridusmaastikul. Uks pikematest rahvusvahelistest projektidest on olnud keelekiimblusprogrammi
koost66 USA Saatkonnaga Eestis ja Minnesota iilikooli professorite Diane Tedicki ja Tara

FOTO ERAKOGUST

ANNA GOLUBEVA

2013. a kevadel kutsus SA Innove keele-
kimbluskeskus kohalikke omavalitsusi lii-
tuma uue, kahesuunalise keelekimbluse
mudeliga. Kohalike omavalitsuste kaa-
samine oli pdhjendatud jatkusuutlik-
kuse tagamisega mudeli rakendamisel nii
lasteaias kui ka koolis. Kohalik omavalit-
sus esitas lasteaedade ja programmiga
jatkavate pilootkoolide kandidaadid.
Kahesuunalise keelekimbluse mudeliga
liitumist taotles 2013. a kuue kohaliku
omavalitsuse kuus lasteaeda ja viis kooli.

lga dppeasutus valis oma meeskonnast
kaks dpetajat — Uhe eestikeelse ja Uhe
venekeelse. Selle mudeli ettevalmista-
mise protsessi iseloomustas dppeasu-
tuste juhtkonna otsene kaasatus kooli-
tustesse ning aruteludesse koikide dppe-
ja kasvatustod korraldamise kUsimustes.

2013. a stgiseks olid kahesuunalise kee-
lekimbluse mudeli rakendamisest huvi-
tatud omavalitsused selgunud (Tallinn,
Tartu, Parnu ja Tapa) ning keelekimlb-

Fortune’iga, kes on Eestit toetanud just kahesuunalise keelekiimbluse valdkonnas.

luskeskus alustas kahesuunalise keele-
kimbluse sisulise arendamisega. Esma-
seks Ulesandeks oli leida riik, kus sellist
lahenemist keeledppele on juba edu-
kalt rakendatud. Kahesuunalise keele-
kimbluse rakendamise naidet oli Euroo-
pas raske leida. Euroopas on levinud tei-
sed |6imitud aine- ja keeledppe vormid,
Uheks heaks naiteks oli meie tollane
Sveitsi partner Tandem International Mul-
tilingual School (https:/www.tandem-

ims.ch/en/). Laialdaselt on levinud >»
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KAHESUUNALISE KEELEKUMBLUSE OPPEKESKKOND LASTEAIAS TRALL (PARNU)

LAK-6ppe kasutamine ingliskeelses ainedppes, mis on saa-
nud tavaliseks voorkeelte dpetamise vormiks nt Saksamaal ja
Hollandis. Eesti keelekUmblusprogrammi jaoks oli tahtis leida
partner, kes jagaks meie rikastava kakskeelsuse pédhiméotteid,
pdodraks samavaarset tdhelepanu nii laste teise kui ka esimese
keele arengule ning 6ppeedukusele ainedppes ja tahtsustaks
kultuurilist teadlikkust. Koostddpartnerid Eesti kahesuunalise
keelekiimbluse arendamiseks oleme leidnud Minnesota Ulikoo-
list — professorid Diane Tedick (http://carla.umn.edu/about/
profiles/Tedick.html) ja Tara Fortune (https://carla.umn.edu/
about/profiles/Fortune.html).

Professorid Tedick ja Fortune on
veendunud, et ,,olles ainesisu pdhine
ja dppeedukusele orienteeritud,
seab keelekimblusdpe kolm
peamist eesmarki: ainealane
dppeedukus, kahe keele suhtlemis-
ja kirjutamisoskus ning kultuuriline
padevus” (Fortune & Tedick 2015).

Nii Fortune kui ka Tedick on pikaajalise kogemusega koolita-
jad ja uurijad just kahesuunalise keelekUmbluse valdkonnas.
Kahesuunalise keelekiimblusmudeli rakendamisega alustati
Ameerika Uhendriikides juba 1960. aastatel. Raakides koos-
toost Minnesota Ulikooliga, ei saa jatta avaldamata tanu
Ameerika Uhendriikide Saatkonnale Eestis, tanu kelle toetu-
sele on koost®dd Minnesota Ulikooli ja Eesti keelekUmblus-
programmi vahel olnud pusiv alates 2014. aastast.

Enne esimest koolitust lasteaiadpetajatele 2014. a septemb-
ris tostatusid keelekiimblusprogrammi meeskonnal mitmed
arenduskUsimused:

» kuidas eesmaérgistada ja kavandada 6ppe- ja kasvatustdod
uue mudeli puhul, arvestades, et dpetaja dpetab samaaegselt
keelt kui emakeelt ja ka teist keelt ning jargib koolieelse laste-
asutuse riiklikku dppekava;

» kuidas tagada keelte vordset staatust ja laheneda 6pikesk-
konna kujundamisele, arvestades mdélema keele vérdset téhtsust;

» kuidas kujundada riGhmadpetajatest tugev meeskond, kes
tdotavad Uksteist toetades ja Uksteisega arvestades plhen-
dunud professionaalidena;

» kuidas valida, vajadusel kohandada ja kasutada olemas-
olevat dppevara, arvestades kahesuunalise keelekUmbluse
mudeli eesmarke;

* kuidas korraldada koostddd lapsevanematega;
» kuidas jalgida laste esimese ja ka teise keele arengut.

Taienduskoolituste kaigus tutvustati USA lasteaedade ja koolide
eduka kahesuunalise keelekiUmbluse néiteid. Keelte eristamise
ja 6petamise kUsimused said lahenduse sdnavara kolme kate-
gooria naitel (ing k vocabulary tier I, Il & III) (Beck, McKeown &
Kucan 2002, 2008). Lisavaartuseks taienduskoolitusel oli voi-
malus kuulda teadusuuringute tulemustest, et kahesuunalist
keelekUmblust, mis meile Eestis on uus ja tundmatu algatus,
on Ule ookeani edukalt rakendatud juba aastakiUmneid.

Opetajatele metoodikas enesekindluse andmiseks ja (htse
kogemuspagasiga meeskonna loomiseks toimus 2015. a veeb-
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https:/www.youtube.com/watch?v

VARASE MITMEKEELSUSE EELISEID TUTVUSTAV VIDEO (INNOVE)

ruaris Minnesota Ulikooli kutsel 8ppereis Ameerika Uhend-
rilkidesse Minneapolisse. Kahekiimneliikmeline Eesti mees-
kond kulastas kolme kahesuunalist keelekimblust rakendavat
6ppeasutust (Adams Spanish Immersion School, Joyce Pre-
school, Richfield Dual Language School). Kohapeal osaleti prof
Fortune’i ja Tedicki eestvedamisel nahtud praktikate analUUsi-
mise seminaril, samuti valmisid kahesuunalise keelekimbluse
taienduskoolitusi rikastavad dppefilmid-intervjuud.

2015. a kevadel said pilootlasteaedade meeskonnad jarje-
kordse voimaluse kohtuda prof Tedicki ja Fortune’iga, kes vii-
sid labi viiepaevase koolituse kahes keeles suhtlemis- ja kirju-
tamisoskuse arendamisest ning konstruktiivse tagasisidesta-
mise votetest. Peale metoodiliste taienduskoolituste korraldati
Opetajatele meeskonnatdd ja vene keele teise keelena dpeta-
mise metoodiline koolitus. KeelekUmblusprogrammi éppevara
kasutamise ja olemasoleva muu dppevara kahesuunalise kee-
lekUmbluse dppele kohandamise seminari kdigus said dpeta-
jad juurde enesekindlust haalestamaks end algavaks 6ppeaas-
taks. Eraldi pakuti seminare dpetaja abidele, muusika- ja lii-
kumisdpetajatele. KeelekUmblusprogrammi ekspertide rihm
téotas valja soovituslikud riiklikku dppekava rakendamist toe-
tavad teemaplaanid dppe- ja kasvatustod igakuiseks planeeri-
miseks alates kolmeaastastest kuni koolieelikuteni.

Samaaegselt dpetajate ettevalmistamisega pdorati keelekimib-
luskeskuses suurt tahelepanu uue mudeli teavitustdodle. Koos-
toé6s Tallinna Ulikooli Balti filmi, meedia, kunstide ja kommuni-
katsiooni instituudiga valmisid varase mitmekeelsuse eeliseid
tutvustavad videod (vt https:/www.youtube.com/watch?v=
JueCQ55aws0). Korraldati kohtumisi lasteaedade hooleko-
gude ja lapsevanematega.

2015. a septembris avati kaks kahesuunalise keelekimbluse
rihma kolmeaastaste lastega Parnus lasteaias Trall ja Tartus
lasteaias MOmMmik. Lahtudes USA koolitajate soovitustest, oli
laste keeleline koosseis riUhmas jargmine: 50% eesti kodukee-

lega lapsed ja 50% vene kodukeelega lapsed. Kakskeelsetest
peredest laste puhul 1&dhtuti riuhma komplekteerimisel pohi-
mottest: 1/3 eesti kodukeelega lapsed ja 1/3 vene kodukee-
lega lapsed ja 1/3 kakskeelsete perekondade lapsed. Lapsi ei
valitud, rthmade komplekteerimisel lahtuti keelekiimblusprog-
rammis osalemise vabatahtlikkuse pdhimobttest. Kahesuuna-
lise keelekUmbluse rihma pakuti vanematele tavarihma alter-
natiivina. Kahe esimese rihma kogemus Parnus ja Tartus on
naidanud vanemate suurt rahuolu uue keelekimblusmudeliga.
Ruhmast on lahkunud Uksikud lapsed ning p&hjused on seo-
tud kas pere kolimisega teise piirkonda voi lahtuvalt ndusta-
miskomisjoni soovitustest.

Parimaks kahesuunalise
keelekimbluse edu naiteks voib
pidada seda, kui 2018. a oktoobris
Parnu lasteaia Trall rithma
kUlastanud koolidpetajad ei
suutnud vaatlusel tuvastada laste
kodukeelt, ja seda nii eesti kui ka
vene keeles suhtlemise puhul.

Tapa lasteaed Vikerkaar ja Tallinna lasteaed Kelluke avasid
kahesuunalise keelekUmbluse rihmad 2016. a septembris.
Moblemad lasteaiad on naidanud pUhendumust uue mudeli
rakendamisel ning on tihti ka kulaliste ja meedia tahelepanu
all — mdélemad lasteaiad on Tallinna Ulikooli alushariduse eriala
Ulidpilaste praktikabaasiks, Tapa lasteaia Vikerkaar direktor Lii
Jairus palvis 2017. a oktoobris Haridus- ja Teadusministeeriumi
konkursil ,Eestimaa 6pib ja tanab” aasta dppeasutuse juhi tiitli
kahesuunalise keelekiUmbluse korraldamise eest. >»
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> Kahesuunaline keelekUmblus laieneb ning 2019. septembris

avatakse veel uusi keelekUmblusrahmi.

Kahesuunalise keelekUmbluse Uleminek lasteaiast kooli on
olnud Uheks pdhiliseks sihiks alates uue mudeli valjatdéotami-
sest. 2013. a esitasid kohalikud omavalitsused programmiga lii-
tumisel kooli(d), kus ollakse valmis kahesuunalise keeleklUmb-
luse lasteaiarthmade lapsed vastu votma esimesse klassi ning
toetama 6ppetdds nii esimese kui ka teise keele arengut.

Alates 2013. aastast on Uldsuse teadlikkus mitmekeelsusest ja
selle véimalustest kasvanud. 2017. a stUgisel algasid kahesuu-
nalise keelekiimblusega liitunud koolide meeskondade ette-
valmistuskoolitused. Samal ajal loodi eraalgatusel kakskeelne
Avatud Kool ning Uks neljast kahesuunalise keelekUmbluse
pilootkoolidest, Tallinna Kunstigimnaasium, avas omal alga-
tusel esimese kakskeelse klassi eesti ja vene kodukeelega las-
tele. Need algatused olid heaks naiteks Eesti kahesuunalise
keelekUmbluse koolimudeli loomise aruteluseminaril, mida
juhtisid prof Tedick ja Fortune Minnesota Ulikoolist. Koolimu-
deli kujundamise seminaril selgus, et vaatamata Eesti vaik-
susele, peavad neljas erinevas piirkonnas asuvad koolid —
Tapa Vene Pohikool, Tartu Annelinna GUumnaasium, Tallinna
Kunstigimnaasium ja Parnu Tammsaare Kool — leidma vas-
tavalt oma piirkonna voéimalusi arvestava lahenemise kaks-
keelsele dppeprotsessile. Seminaril kirjeldati dppeprotsessi
pdhiomadused, milleta ei ole véimalik nimetada koolis raken-
datavat mudelit kahesuunaliseks keelekimbluseks, naiteks
keelekimbluse pdhimdbtete jargimine nii dppeprotsessi kor-
raldamisel kui ka keelte eristamisel, molema keele ja kultuuri
vordne staatus, dpilaste koosdppimine kdikides ainetes, sh
ka keelte puhul. Viimane oli pika ja intensiivse arutelu tee-
maks ning just siin tulid kasuks USA uuringute tulemused, mis

KASUTATUD ALLIKAD

2019 Nr 4 @

naitavad, et moélema keele omandamise votmeks nii suhtle-
mis- kui ka kirjutamisoskuse tagamisel on kahe emakeelega
Opilaste koosdppimine. Thomase ja Collieri labi viidud uurin-
gud (Thomas & Collier 1997; Thomas & Collier 2012) naita-
vad, et ainsad kakskeelsed programmid, mis Uletasid USA
O6pilaste lugemisoskuste arengu keskmist naitajat, olid Uhe-
ja kahesuunaline keelekiimblus, kusjuures vordlemisel kasu-
tati inglise keel emakeelega dpilaste keskmist naitajat (nai-
taja 50 punkti) ja inglise keelt teise keelena dppivate dpilaste
tulemusi Uhesuunalises (naitaja 52 punkti) ja kahesuunalises
keelekUmbluses (naitaja 61 punkti).

Opetajate taienduskoolituse teemaks 2018. a sugisel olid eesti
ja vene keel ning nendevahelised seosed ja seoste peegeldu-
mine dppeprotsessis. Taaskord Minnesota Ulikooli professorite
eestvedamisel todtasid koolimeeskonnad teemapdhise dppe
meeskondliku planeerimisega ja dppevara kisimustega kahes
keeles. Nii nagu pilootlasteaedade puhul, koosnevad kooli-
meeskonnad kahest dpetajast ja kooli juhtkonnast.

Kaks esimest kahesuunalise
keelekimbluse klassi Parnus ja
Tartus avavad opilastele uksed

2019. septembris.
Juba kolmandat korda kutsuvad Avatud Kool ja Tallinna Kuns-
tiglmnaasium perekondi valima kakskeelset dppevormi. Kee-
lekimblusprogrammis jatkub taienduskoolitusprotsess ja uld-

suse teavitustdo, et tagada dpetajatele enesekindlus ja valmi-
dus uue keelekiimbluse mudeli rakendamisel. @

Beck, McKeown & Kucan 2002, 2008 — Beck, I. L.; McKeown, M. G. & Kucan, L. (2002, 2008). Three Tiers of Vocabulary.

Kahesuunalise keelekimbluse koolituse konspekt. SA Innove.

Fortune & Tedick 2015 — Fortune, T. W.; Tedick, D. J. (2015). Oral Proficiency Assessment of English-Proficient K-8 Spanish

Immersion Students. The Modern Language Journal.

Thomas & Collier 1997 — Thomas, W.; Collier, V. (1997). School Effectiveness for Minority Language Students. Washington

DC: National Clearinghouse for Bilingual Education.

Thomas & Collier 2012 — Thomas, W. P,; Collier, V. P. (2012). Dual Language Education for a Transformed World. Albuguerque,
NM: Dual Language Education of New Mexico and Fuente Press.

All
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The United States (U.S.) has a population of over 325 million people. Approximately 20% of the population
speaks a language other than English at home, with the top three languages being Spanish, Chinese, and Taga-
log (U.S. Census Bureau 2017). There are approximately 55 million school-age children, those ages 4-18 years
old, who attend schools in 50 different states, plus the District of Columbia (National Center for Education Sta-
tistics 2018). Within individual states, there are numerous school districts that manage an array of pre-schools,
elementary, middle, and high-schools, in addition to alternative, adult education, and community education
programs. Of the total school-age population, nearly 5 million are English language learners (ELLs)—those for
whom English is not their first language (L1), a number that has increased by nearly 1 million since 2000
(National Center for Education Statistics 2018). States and school districts have responded to this dramatic
increase in ELLs by establishing a myriad of programs, such as, English as a Second Language (ESL), dual-
language, immersion, and transitional-bilingual, to name a few. Language education in the U.S. is an extremely
complex topic; however, one worth further analysis. To that end, this article will provide a general overview of
language education in the U.S. by examining legal issues, discussing specific program models, and analyzing
challenges inherent in the system.

N\
LI

U.S. EDUCATION SYSTEM

efore delving into the topic, it
B's necessary to explain specific

terms and relationships within
the U.S. education system. The terms
ELLs and English Learners (ELs) are used
to describe the population of students
learning English as second language. The
phrase world languages is widely used
to describe classes where students study

languages other than English. Very few
schools offer content-based classes in
languages other than English.

Individual states, and school districts
within states, determine how schools are
organized and structured, what prog-
rams are offered, and how funding is
distributed. The federal government
provides limited funding, generally in
the form of grants for complying with

federal initiatives. Therefore, the federal
government’s influence on state educa-
tion lies within setting the criteria for the
allocation of funds; if states or districts
want to access certain pools of money,
they must meet federal requirements
(de Jong 2017). Finally, the federal laws
pertaining to language instruction give
rise to the conversations regarding bilin-
gual education, which is where we turn
to next. >»
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» LEGAL BACKGROUND

In order to begin to understand the
complexity of language education in the
U.S,, it is necessary to consider the legal
basis underpinning bilingual education.

The legal foundation
for bilingual education
is rooted in Title VI, the
education component

of the 1964 Civil

Rights Act outlawing

discrimination.

Under Title VI, school districts were
required to integrate their school popu-
lations or risk losing federal education
funding (Nieto 2009). In 1968, two
additional laws were passed that sig-
nificantly impacted bilingual education
and the education standards of stu-
dents for whom English was not their
first language. First, the rights of linguis-
tic minority populations were formally
recognized with the passage of the Bilin-
gual Education Act (BEA). This Act was
significant because for the first time,
there was a financial incentive attached
to the law. School districts could access
additional funding for developing prog-
rams to meet the needs of students for
whom English was not their first lan-
guage and for planning, developing, and
staffing bilingual programs (Nieto 2009).
The second law was the Supreme Court
ruling of Lau v. Nichols, 414 U.S. 563.
This decision legally stated that school
districts were responsible for providing
appropriate programs and accommo-
dations to children who did not speak
English (Nieto 2009). In the subsequent
years, bilingual education policy was
subject to the agendas of the shifting
political parties. During the 1980s, law-
makers took an assimilationist approach
whereby the educational focus was on
English language acquisition, quickly
moving students into all-English prog-
rams, and funding for non-bilingual
programs (de Jong 2017). The pen-
dulum swung back in 1994 with the
reauthorization of the BEA which expli-
citly aimed to develop students’ bilin-
gual skills and multicultural understan-
ding (Nieto 2009). The BEA reautho-
rization provided funding for programs
that sought to strengthen students’ first
language skills while simultaneously
developing English language and lite-
racy skills and content-knowledge. At
this time there was a recognition that
bilingual education was beneficial for
immigrant children, but also that it was
an opportunity to develop the coun-
try’s languages resources thereby in-
creasing participation in the global eco-
nomy (Nieto 2009). The 2000s saw yet
another shift away from bilingual prog-
rams as federal lawmakers established

a law that required schools to both
meet high-standards and to carry-out
new high-stakes testing, without the
accompanying funding streams. This
law, the No Child Left Behind Act, led
to an increase in English-only program
models. Finally, the most recent changes
to the law eliminated the high-stake
testing requirements which opened
the door for more unique program-
ming; however, many language edu-
cators believe the law is still missing a
bilingual education research focus and
specific teacher training requirements
(Lindahl 2015).

LANGUAGE EDUCATION
PROGRAM MODELS

School districts respond to these fe-
deral laws when implementing certain
program models to meet the needs of
their specific populations. The types
of programs offered by school district
vary according to population size, stu-
dents’ L1s, staffing, and school district
organization. Districts that offer tradi-
tional ESL programs may have a pull-out
model where an ESL teacher meets with
groups of students to provide level-ap-
propriate English language instruction
or to pre-teach or to re-teach content
learned in other classes. In a different
variation, ESL teachers or bilingual staff
may push-in to a classroom, where they
may translate or interpret directly to a
student or group of students while the
content teacher is teaching. In both of
these cases, the ESL teacher or bilingual
staff member may teach their own cur-
riculum, adapt other teachers’ materials,
or a combination. In these approaches,
the emphasis is on teaching ELL stu-
dents English so they can meet grade-
level standards.

In programs that have a bilingual focus,
other instructional models exist. In what
are known as dual-language programs
or two-way immersion programs, ELLS
and native English speakers learn con-
tent and two languages together in one
classroom. For example, in one district,
kindergartners in a dual-language class
use English in their language arts and
social studies classes, and Spanish while
learning math, science, and Spanish lan-
guage arts (Williams 2018). In one-way
total immersion programs, both native
English speaking students and non-native
speaking students may learn together in
one class where the language of instruc-
tion is the immersion language, such as,
Chinese, French, or Spanish, and Eng-
lish language arts may not be introduced
until grades 2-5 (Fortune 2012).

Immersion program

are primarily options
for elementary-level
students and families;

once students reach
the middle school or
high school level they
usually only have the
option of attending
a traditional school
where the language of
instruction is English.

SHIFTING PARADIGM

The growing population of ELLs and the
rising popularity of language instruc-
tion has impacted the conversation
around language program choices in
U.S. schools. As stated earlier, the U.S.
saw an increase of nearly T million ELL
students between 2000-2015 (National
Center for Education Statistics 2018).
In some states, the increase has been
even more dramatic. For instance, in Min-
nesota, where the term EL is used, the
population increased 77 percent from
2000 to 2015 (King 2018). This increase
is due to an influx of immigrants and re-
fugees from East Africa and Southeast
Asia. The current number of students
with EL status in the 2018-19 school
year is 73, 128 students compared to
an enrollment of 71,919 in the previous
year (Minnesota Department of Educa-
tion 2018). These trends, along with a
more language-supportive legal envi-
ronment have led to an increase in lan-
guage program options.

When one considers language edu-
cation in the US, the discussion often
leads directly to the economic benefits
of language and cultural competency.
However, more and more research
regarding the cognitive benefits of
language learning is entering into the
public conversation (King 2018; Ma-
rian 2018; Williams 2017).

Language education
proponents point
out that decades of
research prove that
“using students’ native
languages in schools
through bilingual
literacy and content
instruction, leads to
academic achievement,
school engagement,
and English language
proficiency” (King
2018).
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Additionally, student test scores and academic performance in
immersion programs are beginning to debunk the myth that
students in immersion learning environments develop certain
academic deficiencies. Reports regarding students in dual-lan-
guage immersion programs out-performing their peers in Eng-
lish-only programs in English reading test scores are enter-
ing into the national discourse (Williams 2018). While gains
are being made, there are still many obstacles to overcome.

CHALLENGES

Added to the myriad of challenges associated with design-
ing, implementing, and providing support for language edu-
cation programs, is the issue of staffing. First of all, in many
states, there is a shortage of well-qualified, licensed ESL
and bilingual teachers, resulting in the issuing of emergency
teaching licenses to under-trained teachers. Second, while
there is a rising interest in immersion programs, university
teacher preparation programs are often not comprehensive
enough to train teachers for the complexities of teaching con-
tent, language, and literacy (Fortune 2018). Additionally, the
lack of qualified teachers results in many districts and prog-
rams employing foreign teachers who provide the native-
speaker experience for their students, but often, have little
experience or preparation for working in American schools
(Fortune 2018). The issue of work-visas further complicates
the issue. Foreign teachers are allowed to work for a maxi-
mum of five years, which guarantees high teacher turnover
(Williams 2018).

This lack of teacher-development is in part due to the limi-
ted world language instructional offerings at the school level.
Unlike many other countries that have national-level mandates
for formally studying languages in schools, language require-
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Moaenb NoONMA3bIYHOIO
obpa3oBaHUA B Ha3zapbaes
VIHTennekKTyanbHbIX LUKOMAaX

OOTO U3 JTNYHOTO
APXMBA ABTOPA

CAMAT KAJIbMEHOB

OOTO N3 JIMYHOT O
APXMBA ABTOPA

Camar KanbmeHoB B 2001 . okoHuun KO)kHo-KasaxcTaHCKM rocyaapCTBEHHbIN YHUBEPCUTET
M. M. Aya30Ba No creunanbHOCTU «yUUTENb aHINTMNCKOro A3blka», B 2015 r. — MarucTpatypy
B KanndopHumnckom yHusepcutete (University of California, Riverside) no cneunanbHoctun
«ynpaBJ/ieHMe U NoJnTuka B ccepe Bbicwlero o6pasosaHua» (Higher Education Admi-
nistration and Policy). UMeeT gecaTuneTHU onbIT Nnegarormyeckon paéotbl. C 2016 .
paboTaeT cTapLimMM MeHep)KepoM LleHTpa o6pa3oBaTtenbHbix nporpaMm AOO «Hazapb6aeB
NHTennektyanbHbie WwWKosbl» (AOO HULL) u KypupyeT peanunsaumio TPEexXbsa3blYHOMO U
nonuasbiYHOro oépasoBaHusa B AOO HULLL.

FynbMupa KoXxaMkynoBa B 1997 . okoHuMna KaparaHauHCKuii rocyaapCcTBeHHbIN YHUBEPCUTET
nM. E. A. BykeToBa No cneumanbHOCTU «NpenogaBaTesib PYCCKOro si3blka U INTepaTypbi».
MMeeT yueHylo cTeneHb MarmcTpa negarormku. Ctaxk pabotbl coctasnsiet 21 rog. C 1997 r. no
2014 r. 6bina NnpenogaBaTeneM Ka3axckoro yHMBepcuTeTa MeXXayHapoaHbIX OTHOLLEHUN U
MUPOBbIX A3bIKOB, ¢ 2002 1. no 2014 r. napannesbHo npenoaasasna PYCCKUM A3bIK B LUKONe-
rmMMHa3um N2 6 r. AnmaTbl. C 2014 1. No HacTosILee BpeMs ABNSETCSH CTapLLUMM MeHe)KepoM
LleHTpa o6pa3oBaTtesibHbix NporpaMm AOO «Hazap6aeB NHTennekTyasibHble LLUKOJIbI»
(AOO HULLD), oTBeuaeT 3a pa3paboTKy coaep KaHusl o6pa3oBaHUs Mo npeameTaM «Pycckum
A3bIK», «Pycckaa nutepaTtypa.

ryabMUPA KOXKAMKYJTIOBA

onnasbluHOe 0bpas3oBaHMe Urpaet
I IKmoueByro pOSb B peanusaumnm

BuaeHWs MNpesmaeHTa Pecnybnmkm
KaszaxcTtaH H. HazapbaeBa' pa3suytua rap-
MOHUYHOIO MHOFOKY/bTYPHOro Kasax-
CTaHa U MHTerpaunm cTpaHbl B MUPO-
Boe coobuecTtBo. B 2006 r., BbICTY-
nas nepen Accambneen Hapona Kasax-
cTaHa, H. HazapbaeB gan cTapT Tpexb-
S3bIYHOMY OOPA30BAHUIO KaK A3bIKOBOW
nonnTuke B cTpaHe. CornacHo noam-
TUKe MNMpe3naeHTa, «Kasaxcknim a3blk —

rocyaapCTBEHHbIV A3bIK, PYCCKUIN A3bIK
KaK A3blK MEXHaLVIOHaNbHOIro 00LLEeHUA
M @HIVMNCKUI 93blIK — A3blK YCMeLlHOoM
MHTerpaumm B rnobanbHyto 3KOHOMUKY»
(Hazapbaes 2007).

HazapbaeB VIHTennekTyanbHble LWKOMbI
(nanee — VIHTennekTyasbHble LWKOMbI)
6bl1 06pa3oBaHbl Kak areHTbl 414
«COBEPLUEHCTBOBAHWA CUCTEMbI Cpef-
Hero o6pa3oBaHUs 1 Pa3BUTUS UHTEN-
NEKTyanbHbIX CNOCOOHOCTEN YUALLIMXCS»

(MocTaHoBneHre 2008). TpexbasbluHoe
obpa3oBaHVe B VIHTeNNeKTyanbHbIX LLKO-
nax aBnaeTcsa cTpaTerMyeckrM Hamnpas-
NneHveM 1 peanmsyeTcsa Kak oauvH M3
OCHOBHbIX KOMMOHEHTOB Meaarormyeckow
MPaKTVKKN, CMOCODBCTBYIOLLMM 0BLLEMY
pa3BuUTKO ydalmxca (AOO HNLL 2013a).

Ha cerogHawHmMm geHb B VIHTennekTy-
anbHbIX LWKOMNax OeVCTBYIOT ABE MOAeNV
TPEexXbA3bIUHOro 0H6pa3oBaHUA, HanNpae-
NeHHble Ha dhopMKpoBaHVe NOAMNA3bIY-

" C1ates 6b11a OArOTOB/IEHA K NeYaTu, korAa pesugeHTom Pecriybikiu KaszaxcTaH 6bi1 H. Hazapbaes.
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CEMWHAP MO MPUMEHEHIMO MNPEAMETHO-A3BIKOBOIO MHTEMPUPOBAHHOIO OBYYEHINA (CLIL). ACTAHA, 2018.

HOWM IMYHOCTU, MOBbILLEHNE NOTEHLUM-
ana yyalmxcs, passButrne rubkocTu,
KPUTUYECKOrO 1 TBOPUYECKOrO MblLLfle-
HUHA, CNOCOBHOCTU K MEXKYIbTYPHOMY
COTPYAHUUYECTBY Ha BCEX YPOBHAX 06pa-
30BaHUg.

MepBasa Mopenb TpexbaA3bIYHOro o6pa-
30BaHMUA LLIVIPOKO NPUMEHAETCS B OCHOB-
HOW U CTapLUen WKoe B AeBATHaaLUaT
MHTennekTyanbHbIX LWKOMaxX B paM-
Kax «Obpa3oBaTe/IbHOW MNPOrpamMmsbl
AOO ,HazapbaeB VIHTennekTyanbHble
wkonbl — NIS-Programme». Btopas
Mopenb — 3TO NOrpy>KeHue B A3bIKOBYIO
cpepny, NPOEKT, peann3yembl B Hadasb-
HbIX Knaccax VHTennekTyanbHbIX LLUKO
rr. KokweTay v TangblkopraH.

OCHOBHOW LIeNbo TPexXbasblYHOro obpa-
30BaHMa B AOO «HazapbaeB HTennek-
TyanbHble LKOMbI» ABNATCA (DOPMUPO-
BaHWe NOAVA3BbIYHOW TMUYHOCTY BbIMyCK-
HMKa, KOTOPbIM BNageeT TpeMs A3blkaMi,
3HaeT NpeaMeTHble 06/1acTu Ha 3TUX A3bl-
Kax, yMeeT ycrnelHo obLaTbCca B pas-
NNUHbIX chepax AeaTeNbHOCTU, LEeHUT
KYNbTYpPY CBOEro Hapona v npu aToMm
MOHMMAET U1 YBa)XaeT KyNbTypy OpYrmx
HapoOoB.

KPATKAA UCTOPUA
TPEXDBA3bIYHOIO
OBPA3OBAHUA

B UHTEJINNIEKTYAJIbHbIX
LWKOJTAX

19 aHBapa 2011 r. 6bl1 NPUHAT 3aKOH
Pecnybnmnkun KasaxctaH «O cTaTtyce
,HazapbaeB YHuBepcuteT”, ,Hazapbaes
MHTennekTyanbHble LWKONbI“ 1 ,Ha3ap-
6aeB QoHA“» (fanee — 3akoH). B 3akoHe
npenycMoTpeH NPUHLUMN akageMmyec-
KoM cBOBOObl — «CaMOCTOATE/IbHOCTb
VIHTennekTyanbHbIX LLIKOM B pa3paboTke
1 Bbibope 06pa3oBaTe/lbHbIX MPOrpamMMm,

hopM 1 METOOOB OCYLLECTBNEHMNA OBpa-
30BaTefIbHOW OeATEe/IbHOCTU, Hampasie-
HUW NPOBEeAEeHUA Hay4YHbIX MCCeaoBa-
HUM» (3akoH 2011). MpuHUMN akageMu-
yeckow cBob60abl MO3BOAMI Pa3padoTaTb
COBCTBEHHYO 00pasoBaTesIbHYO NPOor-
paMMy U BbipaboTaTb MoOeNb Tpexb-
A3blYHOrO 0H6pPa3oBaHUSA.

VIHTennekTyasbHble LLKOSbI K peann3aLimm
TPEXbA3bIYHOrO 06PA30BAHMA MOOOLLAN
KOMMJIEKCHO 1 MOCTaBWAKM nepen cobom
3a4a4y «MakCUManbHoO obecnednTb pac-
KpbITMEe OYHKLVOHAabHbIX BO3MOMXHOC-
TEeW KaxKgoro 13 Tpex A3blKOB: Kasax-
CKOroO Kak rocyapCTBEHHOrro, PYyCCKOro
Kak A3blka MeXxHalUMoHanbHOro oblLe-
HUA 1 @HTNTMINCKOTO KaK A3blka Mexay-
HapoaHOro obuleHVa, HeoBXoaANMOro
ONg MHTerpaumm B MMpPOBOE 3KOHOMM-
yeckoe 1 obpasoBaTesibHOe NPOCTPaH-
ctBO» (AOO HNLL 2012a).

OOoHWUM M3 NMepBbIX Waroe No peanu-
3aUMM TPEeXba3blYHOro o6pa3oBaHUA
OblTO CO34aHMe MPOEKTHOM rpynmbl C
yUyacTMeM MeOyHapPOLHOro KOHCY/b-
TaHTa AnaHa Kpoydopaa, TOYETHOro
npodeccopa YHuBepcuteTa LTaTa
KanndopHua (CLLUA), ¢ uenbto pas-
PaboTKN A3bIKOBOW MONMUTUKN TPEXb-
A3bl4HOIro 0by4deHus ana MHTennekTy-
anbHbIX WKON. BnepBble 6bi1n onpene-
NleHbl 3Tanbl U3YUYEHUSA A3bIKOB, YPOBHM
no O6LeeBpOonenckon pamke BlageHuna
a3blkamMm (CEFR — Common European
Framework of Reference), konuuectso
UacoB, OTBOAMMOE Ha KaXKOblM YPOBEHD,
a TakXKe NpeaMeThl, M3ydaeMble Ha Tpex
A3bIKax.

Mopenb TpexbA3blYHOro obpasoBaHnA
MHTennekTyanbHbIX LWKO Oblna BHe-
apeHa ¢ 2012/2013 yy. 1. 1o COCTOAHUIO
Ha 2018/2019 yu. 1. BO BCex OeBATHan-
LaTy MHTennekTyanbHbIX LUKOMax MyHK-
LIMOHUPYET MOofefb TPexXbA3blUHOro obpa-
30BaHK4.

KOHUENTYAJIbHASA
OCHOBA MOAEU
TPEXDBA3bIYHOIO
OBPA3OBAHUA

TpexbasbluHoe obpa3oBaHye B MHTennekx-
TyanbHbIX LWWKOAAX peannlyeTcs yepes:

* N3yHeHNne Ka3axCKOoro, pycckoro m
AHMNMMCKOrO A3bIKOB Kak OTAE/bHbIX A3bl-
KOBbIX MpeaMeTOB;

* CMOJIb30BaHKe Ka3axCKoro, PyCCKoro
N @HTIMMCKOTO A3bIKOB A9 M3y4YeHs
HEA3bIKOBbLIX NPEAMETOB HE3ABUCKMO OT
a3blka 00yYeHNs;

* OpraHn3auuio BHEKIaCCHOM aedTeb-
HOCTU Ha Ka3axCKOM, PYCCKOM U aHM -
CKOM HA3blKax.

BbllwenepeyncneHHble KOMMOHEHTbI
DYHKUMOHUPYIOT NapanaensHo, 4oNon-
HAS opyr gpyra. NogobHoe B3anmMopen-
CTBME CcrnocobCTBYEeT adhMEKTUBHOCTM
1 YCTOMYMBOCTU TPEXDBA3BIYHOMO 0bpa-
30BaHUA.

CornacHo Mogenu, B VIHTeNnnekTyanbHbIX
LUKOIax He3aBKICKMMO OT A3blka ODy4YeHUs:

Ha Ka3aXxCKOM f3blKe M3ydatoTcs «McTo-
pua KaszaxcTtaHa» (6-10 knaccel), «[eo-
rpadwuay (6-12 knacceol), « OCHOBbI MpaBa»
(9 knacc), «KaszaxcTaH B COBpPeMeHHOM
Mupe» (11-12 knaccol);

Ha PYCCKOM fa3blke — «BceMupHasa VcTo-
pua» (6-10 knaccbl) U «MHbDopMaTrKa»
(6-10 knaccob);

Ha @aHMMUNCKOM fi3blke — «DU3nKa»,
«XuMusa», «kbronormnay, «MHdopMaTrka,
«DKOHOMMKa», a Takxke «[obanbHble
nepcnekTMBbl U NpoekTHaa padoTa» (11-
12 knaccbl) (MHCTPYKTVBHO-MeToan4ec-
Koe nmcbmo 2016). >
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13y4yeHre Hes3bIKOBbIX MPEAMETOB Ha BTO-
poM (A2) 1 TpeTbeM (A3) a3blkax MO3BO-
nsieT KnaccudunumpoBaTb Mogens ViHTen-
NeKTyaNbHbIX LLUKO/ Kak TPexXbaA3blYHOE
obpa3oBaHue. PaccMaTpuBas TMNOMO-
IO TPEXBbA3bIYHOMO 0BpPa3oBaHUA, Ytsma
(Ytsma 2001) onpenenvn TpexbasbluHyo
LLKOMY Kak LLKOMY, KoTopas Lie/eHanpas-
NEHHO pa3BuBaeT aganTVBHOE TPEexXb-
A3blUyie cpeayr CBOMX ydalimxcsa. danee
OH PaCKPbIBAET 3TO onpeaeneHme 1 3ako-
UaeT, YTO TPexbsa3blYHOE O6pa3oBaHne —
3TO MPAaKTUKA, rae TPU A3blka M3y4datoTCs
KaK OTAEeNbHbIE A3bIKOBbIe NPeaMeTbl U He-
A3bIKOBbIE MpeaMeTbl NpenoaatoTcs Yepe3
Tpw a3bika (Ytsma 2001, Cenoz et al. 2001).

B Mupe cyllecTByeT MHOXECTBO HU-
NIMHIBaNbHbIX 1 TPEXbA3bIYHbIX MPOrpPamMm
M WKOS. Take CYLLEeCTBYEeT MHOMXECTBO
TEOPETUYECKMX M KOHLENTYabHbIX OCHOB,
OMWCBIBAOLLMX Pa3NYHbIE MEPEMEHHbIE 1
pe3ynbTatbl OUNMHIBAAbHOMO UM TPEXb-
A3blYHOro o6pazoBaHKa. OgHako Habno-
[AeTCs HexBaTka cHanaHCMPOBaHHOW KOH-
LlenTyaslbHOW OCHOBbI, KOTOPast Morfa Obl
CBSA3aTb B OHO pa3fyHble coluanbHble,
IKOHOMUYECKME, KYNbTYPHble, 06pa3oBa-
TeNbHbIE U MPOYME MEPEMEHHbBIE U CNY-
XMUTb 0OOOCHOBAHMEM TPEXDBA3BIYHOIO
obpazoBaHma (Cummins 1979).

Mofgenb TPexbaA3blUHOIO OBy4YeHUd
B MIHTenneKTyaNlbHbIX WKOMNax yHU-
KaNbHa TeM, YTO B OCHOBHOW LLIKOSIE OHa
KOHLEHTPUPYETCA Ha 3YYeHUM NepBOoro
A3blKa W YaCTUYHOM U3yYeHU NpeaMeToB
Ha BTOPOM $3bIKe, @ B CTapLUMX Kaccax
OCHOBHOW akUEeHT caenaH Ha mn3ydeHun
NpeaMeToB Ha HepPOOHOM TPETbEM A3blke
(aHrnumckum A3). lanHaa moaoensb npea-
nonaraeT ypoBHEBOE OBy4deHKe a3bikaM
C VICMNOMb30BaHMEM KOMMYHUKATUBHOIO
noaxona, UTo Mo3BoSAeT KauyeCTBeHHO
MOBbLICUTb N3yUYeHUe A3bIKOB 1 OTCNEM-
BaTb MNPOrpecc y4allmMxcsa B AOCTMIKEH MM
onpeaeneHHblxX YPOBHEM Ha onpeneneH-
Hom aTane. C. 1. KpaweH v T. . Teppenn
(Krashen & Terrell 1983) yTBepXOatoT, UTO
CTaHOAPTHbIM YPOBHEM A3blKa, Heobxoam-
MbIM 0719 U3y4eHUda npegMeTHOro cogep-
YKaHWA Ha BTOPOM/TPETbEM A3bIKe, 9B~
eTca ypoBeHb Bl (cpegHnii 1 BbICOKN)
1 BblLe, cornacHo CEFR.

Pa3BuTMeE NepBOro A3bika B HayaibHOM
1 OCHOBHOW LLIKOJ1E ABNAETCA KPUTUYEC-
K1 Ba>KHbIM 019 pa3BUTUS BTOPOIO 1
TpeTbero a3blko. CorflacHoO rmnoTtese
B3aMMO3aBUCMMOCTU [IXK. KaMMUMHCa
(Cummins 1979), A3bIKOBble KOMMEeTeH-
LU Ha A2/93 4acTUUHO ABNSIOTCA NPO-
[O/PKeHMEM KoMNeTeHUMM Ha AT, Tak Kak
HaBbIK Ha AT MOryT ObITb YCNELLUHO nepe-
HeceHbl Ha A2/43. CnenoBaTtesbHO, BbICO-
Kas rpamMoTHOCTb Ha Al cmoco6bCTByEeT
KOFHUTUBHOW M akageMm14yeckom ycne-
BaeMoCTu Ha A2/43.

TakyM o6pa3oM, naydeHmne 60bLLUMH-
CTBa NpegMeToB B OCHOBHOW LLUKOME Ha
Al obecneumBaeT pas3BUTME A3bIKOBbIX
KOMMAETEHUMM yYaLmxca VHTennexkTy-
anbHbIX WKON Ha Al 1 TOTOBUT UX K U3Y-
UEHUIO NpeaMeToB Ha HA2/493. K Tomy
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Long yyebHOM Harpyskn Ha KaxxaoM s3bike (6€3 93bIKOBbIX NpeaMeToB)

W Kazaxckun - A1 W Pycckuin - 42

B Anrnuviickun - 93

PVICYHOK 1. CxeMaTmyeckoe onmcaHme TpexbasblYHOW MNPpOorpamMMmbl 4049 yYallMxcs
Ha Ka3aXCKOM a3blke 0by4yeHus

MPUMEYAHWME. YunTbiBas BbIODOPHOCTb MPEAMETOR B CTaPLUMX Kiaccax, B AaHHOM
cxemMe 0019 y4ebHOoW Harpy3ki Mo KaXkaoMy S3blKy MOXXET MeHAaTbcA. Hanpumep,
NPONOPLMM MO KaxkaoMy A3blky MOTyT 6bITk: B 11 knacce kazaxckui (A1) — 39,4%,
aHrnumckum (A3) — 60,6%; B 12 knacce — 43,4% 1 56,6% COOTBETCTBEHHO.
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Lons yyebHOM Harpy3ku Ha KakaoM A3bike (6e3 A3bIKOBbIX NpeaMeToB)

W Pycckn - A1 M Kazaxckumin - 92 I Anrnuickmn - 93

PNCYHOK 2. CxeMaTnyecKoe onmcaHme TRexba3blYHOW MPorpaMmbl N8 yyallmxca
Ha PYCCKOM A3blKe OBYyYeHUA

MPUMEYAHWE. YunTbiBaa BbIOOPHOCTb NPEAMETOB B CTAPLLUMX Kaccax, B AaHHOM
CcxeMe 005 y4eOHOM Harpy3km No KaXxaoMy A3blKy MOXET MeHaTbCs. Hanprmep, npo-
NoOPUMM MO KaXAoMY A3blKy MOryT OblTb crneayiolwymm: B 11 knacce pycckum (A1) —
23,9 %, kazaxckum (A2) — 15,5%, aHrnunckum (A3) — 60,6%; B 12 knacce — 35,9%

(AD), 7.5% (A2) 1 56,6% (A3) COOTBETCTBEHHO.

»e hyHKUMOHaNbHaa HanpaB/eHHOCTb
NIS-PROGRAMME, paccMoTpeHue y4uu-
TENAMU A3bIKOBbIX ANCUMMNAMH CKBO3-
HbIX TEM U MCMOMb30BaHMe NpeaMeTHbIX
MaTepranoB CNOCOBCTBYIOT oboratle-
HMIO HaBbIKOB Ha Al 1 obneryatoT nepe-
HOC 3TUX YHMBEPCaSbHbIX HaBbIKOB Ha A2/
A3. MNpuBneYeHHble 3KCNepTbl OTMEYatoT,
UTO NPUMEHEHME HaBbIKOB, NPUOBPEeTEH-
HbIX Ha A1, B U3ydeHumn A2 genaet npo-
Lecc obydyeHunsa oTHOCUTENbHO ahdeK-
TrBHbIM (AOO HULL 20136).

CxeMaTuyHOe onmcaHue Mogenm Tpexb-
A3blYHOIrO 06pa3oBaHMsa B MIHTennekTy-
aNbHbIX LWKONaxX 1 pacnpeneneHme yyebd-
HOWM Harpysku no Hesa3blkoBbIM NpeaMe-
TaM nNpencTaBneHbl Boille (CM. PUCYHKMN 1
1 2). B paHHble cxeMbl BKIKOUYEHa TOIbKO
yyebHas Harpyska No Hes3bIKOBBIM Npen-

MeTaM, yKasaHHas B TMNOBOM yUYeBHOM
nnaHe VMIHTennekTyanbHbIX LUKOJ.

Mopo6Hoe pacnpepgeneHne yyebHom
HArpy3Kky He MPOTUBOPEYUT MPUHLMMNAM
TPEexXbA3bIYHOro 06Pa30BaHKs, Tak Kak
He CYLLIEeCTBYET eVHOM paMKu, KoTopas
perynmpyeT COOTHOLIEeHKe NpeamMeToB
Ha $2/43. B EBpone cyLuecTsytoT Peko-
MeHOauMy KacaTenbHO roqoBOro MyHM-
ManbHOro BpeMeHu obyuyeHus B obLie-
06pa3oBaTeNbHbIX LWKOMNaxX, OAHAKO 3TOT
OOKYMEHT He peryampyeT npeaMmeTbl Ha
A2/43 (European Commission/EACEA/
Eurydice 2017).

KosimyecTtBO 4acoB

KonnuyecTBo y4ebHbIX YaCcOB SBIAETCS
OLHWM 13 BaXKHbIX (DAKTOPOB, NMOSTOXKN-
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Knacc Kasaxckum a3bik (A2) Pycckum a3bik (42) AHIAUNCKUM a3blk (A3)
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TABJTIMUA 1. KonmyecTtBo 4yacos

NMPUMEYAHNE. B Tabnuue otobpaeHbl JaHHble C 7-ro no 12-1 Knaccbhl MO COCTOAHUIO Ha Utonb 2017 1., Tak Kak MoOe b TPeXb-
A3bIYHOrO 0OPa30BaHVIA VHTenneKTyalbHbIX LUKOJ OeMCTBYET C OCHOBHOM LWKOIbl. OCHOBHASA LWKOAa B VIHTENNeKTyalbHbIX LLIKO-
Nnax HaumMHaeTcs ¢ 6-ro knacca. OgHako Ha yKa3aHHbIM nepunon B VIHTennekTyanbHbIX LUKOMax He Obl10 6-X KNacCoB.

YpoBeHb KonuuyecTtBo yacos
CEFR (NpMGNU3nNTENbHO) YpoBeHb
Al 90-100 vacos
SneMeHTapHOe BNaaeHve

A2 180-200 yacos

B1 350-400 vacos

CamopocTaTouHoe BnageHmne
B2 500-600 uacos
C1 700-800 vacos
CBoboaHoe BnageHue

c2 1000-1200 yacos

TABJIMLUA 2. KonnuecTBO HEOOBXOOMMbIX YacoB ON14 M3ydeHus a3bika (cornacHo CEFR)

TeNbHO BAUSOWMX Ha 9DDHEKTUBHOCTb
obyueHuna (Gettinger 1985). B yueb-
HbIX MPOrpamMMax OCHOBHOW U CTapLuen
LLKOMbl NPenyCcMoTpeHOo AocTaToyHoe
KOJTMUYEeCTBO 4YacoB, Heobxoarmoe ana
Mn3yyeHus asbika (cM. Tadnuuy 1. MNpor-
paMMbl 0Oy4YEeHSa BTOPOMY U TpeTbeMy
A3blkaM VIHTennekTyanbHbIX LWKO COOT-
HeceHbl ¢ nonoxxeHnamm CEFR.

CornacHo pamke CEFR, 1200 aygutop-
HbIX YaCOB 4OCTATOYHO O/19 OBMageHua
A3bIKOM Ha ypoBHe C2 (cM. Tabnuuy 2)
(British Council 2017). YpoBeHb C2 no3Bo-
NAeT NoHMMaTb NpakTUJYeckn noboe
YCTHOE UM NMMCbMeHHOoe cooblieHne,
COCTaBNATb CBA3HbIM TEKCT, ONMPasch Ha
HECKOJTbKO YCTHbBIX U MCbMEHHbIX MCTOY-
HUKOB, TOBOPUTb CMOHTAHHO C BbICOKMM
TEMMOM U BbICOKOW CTEMeHbIO TOUHOCTMU,
noaYepKrBas OTTEHKM 3HAUEHMIN Oaxke B
CaMbIX CIOXHbIX caydaax (MIJTY 2003).

[HocTaTouyHOEe KONNYECTBO YacoB He ABNS-
eTCsa eAMHCTBEHHbIM (DaKTOPOM ycneLl-
HOro oBfaAeHUsa a3bIkoM. B3arMocBa3b
MeXay KOMMYeCTBOM BPEMEHU, OTBEeAeH-
HOMO Ha U3y4yeHne A2/493, n ypoBHEM BNa-

NeHUs A3bIKOM ABNAETCA JOBOMbHO CIOXK-
Hom (AOO HMLL 20136). B cBa3u ¢ 3TuM
npeanaraeTcsa MCNob30BaHMe METOAVKM,
HanpaBIeHHOW Ha Pa3BKTME Y YYalLLMXCa
NPAKTUYECKMX HABbIKOB.

Kak BUAHO 13 Tabnuubl 1, Ha KaxKabi
ypoBeHb oTBeaeHo 6ofiee yemM gocTa-
TOYHOE KOSIMYECTBO YacoB (C y4YeTOM M3y-
UeHNa NpeamMeTa Ha a3blke), 3@ UCKIIo-
UeHKMeM PYCCKOro A3blka Kak A2 B cTap-
wnx knaccax. CornacHo Mogenu ctapLuemn
LLIKOAbI MIHTennekTyanbHbIX WKon (yTBep-
»aeHa 22 noHa 2017 ., npotokon Ne3l),
Ha MHTErpupoBaHHOE M3ydeHne pyc-
CKOro a3blka (HA2) n nuTepaTypbl oTBe-
L0eHo Bcero 68 yacos. lNpegnonaraercya,
UTO POJIb PYCCKOro A3blKa ¥ MOTKBALINA
YYaLLMXCH K OBNadeHio UM ByayT KOM-
NeHCUpoBaTb Masioe KOMMYEeCTBO YacoB.
CoBMecCTHbIM oT4eT LleHTpa obpa3oBa-
TeNbHbIX NPOrpamMm n [lenaptaMeHTa
mnccnepoBaHum AOO «Hazapbaes MNHTenN-
NekTyanbHble Wkosbly (2016) NokasbiBaeT,
UTO Y YUaLLMXCA HET OCOObIX TPYAHOCTEN
B OBJ1a€HUM PYCCKNM A3bIKOM Kak BTO-
PbIM, BHE 3aBUCUMOCTW OT pernoHanb-
HbIX OCOBEeHHOoCTeMN.

OnbIT eBPOMNenCKyX CTpaH Takxe rnoma-
TBEP)KOAET, UTO MPOOOSHIKUTENBHOCTb
Kypca 1 KONMMYeCTBO YacoB, OTBeAEHHbIX
Ha M3y4dyeHre BTOPOro MHOCTPAaHHOTIO
A3blka, He Bcerga npsamMo nponopLmo-
HalbHbl OXXMOAEMOMY YPOBHIO OBNaAEHNS
A3bIKOM. B HEKOTOPbLIX CTpaHax y4allumecs
NOCTUratoT BbICOKMX Pe3y/1bTaTOB C MaJslbiM
CPOKOM U MPOOONIXKNTENTbHOCTBIO OOyUe-
HUA. HanpuMep, B MTtanum oxxngaemsin
ypoBeHb — B2 (66 yacos B roa), B OuH-
nanomm — A2 (171 vac/ron) (European
Commission/EACEA/Eurydice 2017).

LOKYMeHTbI, persiaMeHTupyrLme pea-
JIN3aUNIO TPEXDbS3bIYHOIro 06pa3oBaHus
B VIHTe1/1eKTyasIbHbIX LLKOJ1ax

HecMoTpa Ha MacLuTabHble MeponpUaTUS
no peanrsauym TPexbasbluHOro o6paso-
BaHWA B pecnybnuvke B nepunog 2007-
2012 rr., a Takke DYyHKLUMOHWPOBaHWe
pAaa NOANA3bIYHbBIX LLUKOM U BY30B, MEX-
OYyHapOOHbIM ONbIT B cdhepe Tpexbsasbly-
HOro oby4yeHus OblS CCNenoBaH Hedo-
ctaTouHo (NUGSE 2014). CyLwiecTsytoLlpe
yiccnenoBaHUsa UMenu OB onvcaTesb-
HbI XapaKTep, OTCYTCTBOBAaNV KOHLENTY-
anbHble U TeopeTUYeCKe OCHOBBI.

[na pa3paboTku Mogen TpexbasblyHOro
0b6pa3oBaHMg TPebOoBaNCA aHaNM3 Mexx-
OYHapOOHOW MPaKTUKK 1 OMbIT HEKOTO-
PbIX Ka3aXCTaHCKMX LLIKON. VIHTennekTy-
anbHble LUKOJSIbl Hauany HanareaTb Nap-
THepcKuMe oTHoweHUs ¢ DakybTeToM
06pa3oBaHMA KeMBpuao)KCKOro yH1MBEP-
cuTeTa, MexkayHapOoaHbIM DK3aMeHauUMoH-
HbiM CoBeToM KeMbpuaxa, MIHCTUTYTOM
obpa3oBaHMa B JIoHOOHE, YHUBepCUTe-
TOM [IXKOoHa XOMKKMHCa, a Takxe C yUeHbl-
MU-MPaKTUKaMK B 061acTu BUAMHIBaIb-
HOrO W TPEeXba3blYHOro 0H6pPa3oBaHMSA.

C npuBneyeHmemM MexxayHapoaHbIX KC-
nepToB, Takux kKak Open OrkeHeccu

(KaHapa), Xbtloro basteHc-bBupacmyp >
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(Benbrug), Mutep MexmcTto (3CTOHUA),
AnaH Kpoydopa (CLUA) n gp. 6binmv pas-
paboTaHbl U yTBEPXAeHbl cnenyoLive
OCHOBOMOMararoLMe JOKYMEHTbI:

* [oNnTUKa TPEXbA3bIYHOMO 0BpPa3oBa-
HUA VIHTeNNeKTYanbHbIX LLKOS,

* PyKOBO,EI,CTBO ON4A LWKOM No peann3aunin
TPEXDA3BIYHOIO O6DaBOBaHMﬂ;

* PYKOBOACTBO AN4 yuMTenem no npmume-
HeHUo nogxona «l1peaMeTHO-93bIKOBOEe
MHTerpupoBaHHoe obyderHue» (CLIL);

« O630p MexOAyHapoOOHbIX Hay4YHbIX
nccnegoBaHMm B 061act OUNMHIBaAb-
HOrO 1 TPEXbA3blYHOro 0BpPa3oBaHMS;

* O630p KOMaHOHOIro NpenogaBaHns;

* PYKOBOACTBO MO MCMOMb30BaHUIO CTpa-
Terum «Translanguaging».

B yKa3aHHbIX JOKYMEHTax ornmcaHsbl
Lenn, LEHHOCTW, OXXUOaeMble pe3ysb-
TaTbl, POJIb M OTBETCTBEHHOCTb BCEX
3aNHTEePECOBaHHbIX CTOPOH, Neaaro-
rUYecKMe NPYHLMMLI M MOOXOAbl U NPO-
ume MexaHW3Mbl peanmsaunm Tpexb-
A3bIYHOTrO 06PA30BaAHUS.

PE3YJIbTATbI
YYALLUUXCHA

B uenom yyauimeca ViHTennekTyanbHbIX
LLIKOJT AEMOHCTPUPYIOT MOSTOXKNTESIbHbIE
pe3ybTaTbl MO OCHOBHbLIM MOKa3aTeNam
TPexbaA3blYHOro 06pPa3oBaHUA: A3bIKOBbIM
KOMMeTeHLUMAaM, OBNadeHo npeameT-
HbIM codepyKaHneM, MOTUBaLIMN K 0By-
YEH MO, MEXKYNbTYPHOM KOMMNETeHLNN.
Pe3ynbTaThbl yyalwmxca perynsapHO KOH-
TPONMPYIOTCA NOCPeACTBOM NPOBeAeHMs
BHELLUHEero CyMMaTMBHOIO OLeHVBaHNS,
MexxayHapogHblix TectoB (IELTS, TOEFL),
eXKerofHbIX MOHUTOPWHIOB.

Pe3ynbTaTbl MCCeOOBaAHUIM MOKa3bl-
BAlOT, UTO y4allmeca VHTennekTyanb-
HbIX LLKOM MOHMMAIOT NPUHLUMMABI U Lenmn
TPEexbA3bIYHOro 06Pa3oBaHVAa B Hazap-
6aeB VIHTennekTyanbHbIX LLUKOMAX, a TakxXe
[OEMOHCTPUPYIOT BHYTPEHHIOK MOTUBALIIO
K OBYUYEHUIO B KOHTEKCTE TPEXBA3bIUHOMO
ob6pa3oBaHna (CoBMecTHbIM NpoekT 2016).
VccnenoBaTeny CBA3bIBAKOT MOTUBALIIO
YUaLMXCH K M3YUYEHUIO TpexX S3bIKOB C
nepcnekTUBHbIMKU 0Opa3oBaTeNbHbIMK
1N KapbepPHbIMY BO3MOMXHOCTAMU 1 BO3-
MOXXHOCTAMY «He3aMeaIMTeNbHOM A3bl-
KOBOW MPaKTVKW», T. €. Korga ydalimecs
MCMOMb3YIOT A3bIK A9 MOyYeHna KOH-
KPETHbIX 3HAHUW 11 MPUMEHEHUS Ha NpaK-
Trke (CoBMecTHbIM NpoeKT 2016: 50-51).

OOHMM 113 OCHOBHbIX BOMPOCOB peanm-
3aLUUK TPEeXbAaA3blUHOIo 06pa3oBaHnsa B
VIHTennekTyanbHbIX LUKOaxX Obll BOMPOC
onpeneneHnsa ypoBHEW A3bIKOBOW KOM-
neTeHuUMn ydauimxca. B 2015 rogy 6bina
3anylleHa cMcTeMa MOHUTOPKHIa ang
OLEHKU YPOBHSA BriageHns yyallMnca
Aa3blkamul. B pamMkax npoBeaeHns MOHUTO-
puvHra paspaboTaHo 418 TecToBbIX 3a4a-

CEMWHAP MO MNMPUMEHEHWIO MPEOAMETHO-A3LIKOBOIO MHTEIPVIPOBAH-
HOIo OBYYEHUA (CLIL). ACTAHA, 2018.

DOTO: CAMAT KAJIbMEHOB
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CEMUHAP MO MPUMEHEHWIO MPEOAMETHO-A3BIKOBOIO MHTEIMPPOBAHHOTIO OBYYEHKA (CLIL). ACTAHA, 2018.

Kon-BoO yyawiumxcs, CpepHun 6ann Oons yyawimnxcs,
lop cpaBLUNX TecT no BCeM LUKOMaM HabpaBLwunx 6,0 1 Bbille
2014 483 59 1%

2015 1699 5.8 57%
2016 2071 58 63%

TABJTIMUA 3. Pe3ynbtaTthl IELTS

NCTOUYHVIK: OTuetbl AOO «HazapbaeB VHTennekTyanbHble WKoAb» 3a 2014, 2015

n 2016 yuyebHble rogbl

HUM MO TpeM 4a3blkaM Ha ocHoBe NIS-
PROGRAMME B cOOTBETCTBUK C YPOB-
HaMn CEFR no veTbipeM BuaaM peyeBon
neatenbHocT (AQO HULL 2016). daH-
Hasg CUCTEMa MOHUTOPWHIA ABNSETCS YHU-
KanbHOW, Tak Kak B CTpaHe OTCYTCTBYeT
MeXaHW3M OLeHNBaHWNS YPOBHEW A3bIKO-
BbIX KOMMAETEHLMIN YUYaLLMXCH, KOTOPbIN
OblN Obl NPKYBA3aH K 06pa3oBaTeNbHOM
nporpamme.

YpoBeHb BlageHunsa ydallmMmnca anrnmimn-
CKVM 913bIKOM NpoBepsieTcs B 12-M knacce
nocpeacTBOM MeXXayHapoaHOro ak3a-
MeHa |IELTS. CpenHu 6ann IELTS no Bcem
MHTennekTyanbHbIM LLIKOT@M COCTaB-
ngaet 5,8 (cM. Tabnuuy 3). 9TO COOTBET-
cTByeT ypoBHIO B2 no CEFR. JaHHbIN
YPOBEHb BNaAeHUSA aHTNTUNACKMM A3bIKOM
BMOJSIHE CPaBHKM C YPOBHEM BNafeHus
A3bIKOM B CTpaHax, rae TpexbasblyHoe
obpa3oBaHMe gBnaeTca HeoTbeMIeMOom
UaCTblO CUCTEMbI OBPA30BaHUSA. HY>KHO
OTMETUTb, UTO C 2015 I KOAMYECTBO y4a-
wmxcs, coatowmx |[ELTS, Bbipocno. B Lwko-
nax, roe ak3ameH cgatoT 6onee 3 net
(7 wkon), cpenHum Gann coctasngaeT 6,1
(AOO HUWLL 2016). Habnogaetca onHa-
MMKa POCTa O0M yYaLLMXCcs, Habypato-
wumx 6,0 1 Bbilwe (cM. Tabnuyy 3).

MCCNEAOBAHUE
NMPOLECCA
PEAJIU3ALUUNU
TPEXDBA3bIYHHOIO
OBPA3OBAHUA

VccnepoBaHme npouecca Tpexbasbly-
HOro oby4yeHVs aBNAeTCa HeOOXOaAMMOM
COCTaBMAAOLLEN YCNeLHoW peanm3aumm
TPEXBA3BIYHOMO 06pa3oBaHKA B MHTenN-
NEKTyanbHbIX LUKOMax.

MccnenoBaHua npoBoaaTca B hopme
PA3TMYHBIX eXXeroAHbIX MOHUTOPUHIOB,
HabAOeHWM, ONPOCOB, 3KCMNEePUMEHTOB,
MHTEPBbIO, aHaNM3a AOKYMEHTOB U T. 4.
MccnenoBaHma ocyLLecTBAAl0T Npea-
MEeTHble CcneumanncTbl, NPy Heobxoam-
MOCTW NPWBIEKAIOTCA MeXXAYHapOaHble
aKCMnepTbl U UccnenoBaTenu. Pesynb-
TaTbl MCCNefoBaHMM NPeaCcTaBNAlOTCA
Ha Pas3NUYHbIX PecnyBNKaHCKNX 1 MeX-
OYHaPOOHbIX KOHMepeHUMax, hopyMax
M B HaAY4YHbIX XXYpPHanax c HeHyneBbiM
MIMNaKT-haKTOPOM.

Pe3ynbTaThl ccnegoBaHuMm NO3BONAIOT
onpenensaTb MPobaemMbl B y4eOHbIX MPOr-
paMMax M npoLecce obydyeHus, nepe-

cMaTpuBaTb ydyebHble NporpamMMmsl m
NAaHbl; BbIABNATb OTHOWEHWE YYaCTHU-
KOB K TPEXDBA3BIYHOMY OBYUYEHUIO 1 yCTa-
HaBMBaTb (hakTopbl, BAVSIOLME Ha pea-
Nn3aumio TPexbaA3blumd; pa3pabaTbiBaTb
3 dHEKTMBHbIE MEXAHW3MbI peLleHns
aKTyasbHbIX NPOB6AeEM 1 ONpenensTb
HampaBneHns 1 TeMaTUKY OaNbHeNLIen
PaboThbl.

MpoBeneHHble MCCNea0BaHMA I MOHUTO-
PUHT BHEOPEHMVA TPEXbA3bIYHOTrO 06pa-
30BaHMA NO3BONUNM cAeNaTb cneayto-
Lime BbIBOAbI.

* Moaenb TpexbasblyHOro ob6pasoBaHMs
VIHTENNEeKTYanbHbIX LLKOM YCMELUHO pea-
nm3yeTcqd, Y y4aCTHMKOB eCTb NMOHNMa-
HVEe Lenen 1 NPUHLMMNOB TPEXBA3bIUNS.

* Mogenb Tpexba3blUHOro o6pa3oBa-
HVS MO3BOMSAET ydallMMCcsa B KpaTyam-
e CpOKM pa3BUTb HA30BblE KOMMY-
HUKaTMBHbIE HaBbIKW MOBCEOHEBHOTO
obLleHMA Ha BCex Tpex a3blkaX. Pas-
BUTWE MbICAUTENbHbIX HaBblKOB BbICO-
KOro Mopsaka, MoHUMaHMe CeMaHTUKU
U PYHKLMM A3bIKOBbIX 3HaKOB YCUIMBa-
eTcd yepes npenogaBaHie HeA3bIKOBbIX
NpPeaMeToB Ha BTOPOM/TPEeTbEM A3bIKe.

* Yyallmecs 3auHTEepeCcoBaHbl B U3y4ye-
HUK NPEeAMEeTOB Ha Tpex a3blkax. bonee
TOro, y4allmecs K1accos, yuYnTens KoTo-
pPbIX B AOCTAaTOYHOM CTeNeHM BnagetoT
metogumkom CLIL, bonee MOTUBUMPOBaH®bI
K N3YYEHWIO HEA3bIKOBbBIX NPEeAMETOB Ha
BTOPOM/TPETbEM A3bIKax.

* KOMMYHWKaTUBHbIVM NOAX04 B Mpeno-
NaBaHWMM Ka3axCKOro U pyCcCKoro a3bi-
KOB ABMSeTCA 4OCTaTOYHO HOBOW Npak-
TVUKOW ONa yuntenem MIHTennekTyanbHbIX
Ko, COOTBETCTBEHHO, YYUTENSA A3bIKO-
BbIX OMCLUMMIMH NCMbITbIBAOT 3aTpyagHe- >
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HWS B Pa3BUTUM HABbIKOB peyeBOU nes-
TEJIbHOCTU Y YHaALLIMXCA.

* Yyawmeca Hy»agaroTca B 6osblien
noaaep»Ke CoO CTOPOHbI y4MTens.

HeobxoaMo OTMETUTb, UTO B UCC1eQ0oBa-
HMM HY>XOAK0TCS BONPOCHI, HAaNPaBeHHble
Ha M3y4YeHMe negarormyeckrx acrnekTos
TPEXbA3bIYHOrO 06Pa30BaHUA, C POKY-
COM Ha oBfafeHne KOMMYHUKaTUBHOMN
KOMMEeTeHLMEeN Ha Tpex A3blKax, a Takxe
BOMPOCHI O BNAHMU BTOPOrO/TPETHErO
A3blKa Ha NepPBbIN A3blK; HEOOXOAMM Ny~
OOKMIN aHaNM3 Pe3ybTaToB JOCTUMKEHUM

ydalnXca No HeA3bIKOBbIM npegmeTamMm,
M3y4aeMbIM Ha BTOPOM N TPETbEM A3bIKaX.

M3YYEHUE BTOPOIO
MHOCTPAHHOTI O A3bIKA

C 2018/2019 yu. . B IHTenneKTyabHbIX
LLKOMax CTapToBan MMAOTHbLIN MPOEKT
no ob6a3aTtenbHOMY M3YyUeHVo BTOPOro
MHOCTPAaHHOIo a3bika B 10-12-x knac-
cax. 2T0 NO3BONMIO TPAHCHOPMUPOBATL
TpexbasblyHoe 0O6pa3oBaHKe, aBnaoLee-
ca ocHoBown NIS-Programme, B nonu-
Aa3blyHoe. MNMonrasblyHoe obpasoBaHme

2019 Nr 4 @

Hapsaay ¢ GOPMYPOBaAHMEM MNONNA3bIY-
HOW NINYHOCTU, PA3BUTUEM KOMMYHUKA-
TUBHbIX, MEXKYTBTYPHbIX I METaKOTHU-
TUBHbIX KOMMETEHLUM yYallmMxcd, gaeT
60sblIE BO3MOXHOCTEN BbIMYCKHKAM
NPOOONMKNTL OOyUYeHME B MPECTUMHbIX
yHUBEPCUTETaX M1PA.

C uenbto cosgaHma yCnoBui Oas NoBbl-
LEeHUA MOTUBaLMK YYaLLMXCA U OOCTU-
KEHWA BbICOKOTO A3bIKOBOIo YPOBHSA
B VIHTeNnnekTyanbHbIX LWKoAax 6yayT
DYHKLUMOHVPOBAaTb 2/1IeKTUBHbIE KYPChl
ONa ydawmxcsa 7-9-x KNnaccos, nNeTHue
N KaHWKYNAPHbIE A3bIKOBbIE LLIKOSbI.
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Mitu keelt ja kultuuri Uhes koolimajas —
huvitavaid kogemusi ja lahendusi
Euroopa koolidest*

FOTO: ANNA MARKOVA

ULLE SAALIK

1

Ulle sailik on psiihholoogia ja pedagoogika lektor Tartu Ulikooli Narva kolledzis. Tema
ainekursused kasitlevad opetamisteooriaid, Opetaja identiteeti, uurimismeetodeid jms.
Viieteistkiimneaastane varasem opetajat66 kogemus on heaks aluseks tulevaste ja praeguste
oOpetajate koolitamisel. Lisaks osaleb ta hariduse mitmekeelsuse teemalistes uurimis-
arendusprojektides, millest (ihe raames koostatakse veebipohist kursust mitmekeelse hariduse
teemal ning teises luuakse Eesti koolide jaoks erineva taustaga opilaste ihes oppimise
voimalusi.

V

Maailm on kiires muutumises. Inimesed liiguvad varasemast palju enam eri riikide vahel, osalt hdda sunnil s6-
dade ja terrorismi jalust dira, osalt aga véimaluste avardumise téttu teistesse riikidesse 6ppima voi té6tama. Ha-
riduse jaoks tihendab see suurt viljakutset. Koolidel ja opetajatel on vaja toime tulla olukorraga, kus vanaviisi
traditsiooniliselt ithesuguse oppijate kontingendi ithesugune 6petamine enam kuidagi hdsti sobida ei taha. Vaja
on uut Iidhenemist, uusi oskusi ja tugisiisteeme. Eesti oma marginaalselt viikese sisserdndega ei tohiks kiill just-
kui kurta, kuid meilgi tuleb ette, et kooli tuleb teistsuguse koduse keelega laps. Jirjest rohkem on niinimetatud
tagasirdndajaid, kus pere on Soomest voi mujalt Eestisse tagasi kolinud ning seni soomekeelset haridust saanud
laps peab niiiid kohanema ja toime tulema eestikeelses koolis. Mitmed koolid épetavad juba praegu Eestisse
toole tulnute vai siit varjupaika otsivate perede lapsi, kelle kodukeel hoopis erinev.

Kuidas siis ikkagi sellisel puhul kool ja épetajad toimima peaks? Mitmekeelse hariduse projektide raames on mul
olnud meeldiv véimalus tutvuda mitmete riikide kogemustega, mida tahan siinkohal jagada. Selles, mida ndgin,

kuulsin ja kogesin, on palju sellist, mille iile meil nii haridusasutustes té6tajad kui ka hariduse iile otsustajad

voiksid jdrele méelda.

M

SOOME: MITMEKUM-
NEAASTANE KOGEMUS
SJSSERANDAJATE LASTE
OPETAMISEGA

n riike, kus sisserandajaid, seal-
O hulgas asjasaabunuid, sulanda-

takse Uhiskonda sissetddtatud
sUsteemide alusel, kohaliku keele taien-
dava 6ppe ja sotsiaalse toe abil. Soome

Uldharidus on tuntud oma Uhtlase taseme
poolest ning pdhimdte, et iga laps vaarib

i

Opetust ja vajadusel tuge, on selle kdige
alus. Soome 6petajad Utlevad, et , kdik on
ju Uhesugused opilased”. Lisaks on nUUd-
seks valja arendatud riiklik programm
Vastaantulo®, millega soovitakse varase-
mast veel paremini dpetajaharidust sis-
serdndega seoses arendada.

Soome saabunute lapsed saavad esime-
sel aastal koolis keeledpet nii, et dpilane
peaks ettevalmistusaastaga omandama
umbes Euroopa keelestandardite jargi

‘Tegevust toetab Sihtasutus Archimedes programmi Erasmus+ vahenditest.

soome keele A2-tasemel ning jatkama
edaspidi dppimist teistega koos soome
keeles mdéningase tadiendava 6piabiga.
Koolides dpivad erineva tausta ja eri-
neva kodukeelega lapsed Uhes klassis.
Uldjuhul kasutatakse I6imitud aine- ja
keeledppe pdhimdbdtteid ning vajadusel
Opetatakse ka dppimisoskusi, kui lap-
sel on Uldine koolikogemus vahene voi
Uldse puudub. Uks oluline erisus vorrel-
des Eestiga on see, et Uldhariduskoolis
on normiks abidpetaja kohalolek klas- >
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WEL(OME
[T OXAABA ]D '-J ENUE
Loy lo

MITUT KEELT JA KULTUURI SAAB
KOOLIKESKKONNAS TUNNUSTADA,
ESITLEDES NEID ERINEVATEL VII-
SIDEL. SOOME KOOLI KLASSIUKSEL
OLEV TERVITUSPLAKAT.

flomuure, urg of Baweij

YNbibKku g WwKone
CTaHoBuUTCA Tennee !

FOTO ERAKOGUST
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KUIGI AMETLIKUD TEATED ON

LATI KOOLIDES LATIKEELSED, SIS
MITTEFORMAALSEID SONUMEID
VOIDAKSE EDASTADA KA VENE VOI
INGLISE KEELES.

sis. Abidpetaja pakub vajadusel lastele
abi véi kutsub rahutuid ,vaiksete” mee-
toditega korrale.

Oma emakeelt peaks iga laps vanemate
soovi korral 6ppida saama, kuid et sar-
nase emakeeledppe vajadus voib piirkon-
niti olla erinev, siis voib juhtuda, et oma-
valitsus pakub selleks véimalust hoopis
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. KUSTIBAS
ATRUMS UN VIRZIENS

Sepofn kustEba. ’ :
kit kermenu kustiba ir kustiba no augsas uz
teorits krit vz Zemi. Pildspalva un Zimulis no
ki sidas, Lupas no kokiem, lietus un snicgpirsias
b zemnd, Visi kermeni ket tikal zem@. Kosmosia, kur nav
s, kermenicm nav masas, 1ipéc tie atrodas bezsvara
tipaklien briwi lido,

¢ &
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Poeelfangy,
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LATIS KASUTAVAD MITMED KOOLID KAKSKEELSEID OPIKUID.

eemal asuvas koolis, kuhu tuleks kord nadalas eraldi kohale sdita. On mérgatud, et
pigem pere ei soovi sellist eraldi dpet. Vanemates klassides tunde vaadeldes mar-
kasime, et sisserande taustaga Opilased ei soovinud, et neile kui kellelegi erinevale
viidatakse. Eelistataksegi sulanduda ja mitte eristuda.

LATI: KAKSKEELNE OPE JA
JARK-JARGULT SUURENEV
LATIKEELSE OPPE OSAKAAL

Lati riik on vétnud suuna taielikult 1&ti keelele Uleminekule, kuigi venekeelse elanik-
konna osakaal on riigis suur. Mitmed varasemalt venekeelse dppijaskonnaga koolid
on juba palju aastaid sUstemaatiliselt tegelenud kakskeelse dppe arendamisega,
koostades ise kakskeelseid dppematerjale ja koolitades endid mitmel pool valis-
riikides. Uldine pdhimdte on, et latikeelse 6ppe osakaal aastatega jarjest suureneb.
Esialgu on osa ainetunde kakskeelsed, st et tunnis kasutatakse peamiselt ati keelt,
kuid vajadusel toetatakse arusaamist ka vene keeles, ning seejarel minnakse uuesti
Ule 1ati keelele. Vanemates kooliastmetes antakse juba enamik tunde lati keeles. Vene
keele ja kirjanduse aine sailib muidugi venekeelsena glimnaasiumi [dpuni.

Koolijuhtide sénul oli esialgu pingeid paris palju, kui selgus, et |dpueksamid on I&ti
keeles ja gumnaasiumides tuleb minna Ule taielikule latikeelsele dppele. Samas
koolid arendasid valja mitu véimalikku dppekava programmi, mille vahel lapsevane-
mad valida said. Neist osa 6ppeprogramme alustasid kohe esimesest klassist peale
kakskeelset 6pet, osa hilisemas pohikooli osas ja osa dppeprogramme jaid peaaegu
[6puni venekeelseteks, kus lati keelt dpetati vaid kui voorkeelt. Aeg on naidanud,
et kakskeelse dppega programme ldbivad dpilased on edukamad nii Uldiselt kui
ka keeltes. Arvatakse, et kakskeelne dpe on juba ise Ules ehitatud nuldisaegse-
tele aktiivoppemeetoditele ning sUstemaatilisele keelelisele toetamisele, mis Uhest
kuljest voimaldavad keelt sujuvalt ja pingevabalt jark-jargult omandada ja teisest
kUljest arendavad lapse médtlemisoskust ning mottepaindlikkust. Selle kdige téttu on
kakskeelsed dppekava programmid muutunud populaarseteks ja traditsioonilised
teise keele vodrkeelena 6ppimise programmid on hakanud taitmata klassikomplek-
tide tottu Uldse ara jadma.

ITAALIA: HUVIHARIDUS MITMES KEELES
OPPETOO IGAPAEVASE OSANA

NING KAUNID KUNSTID KUI
UNIVERSAALSELT MOISTETAV KEEL

Itaalia linnas Bolzanos tegutseb aga selline kool, mille humaansus ja inimsdbralik-
kus voiksid olla eeskujuks paljudele ning mille t6dpodhimbtted voiksid samas lahen-
dada mitmeidki Eesti koolide muresid (Istituto Comprensivo Bolzano 1). Olenemata
lapse paritolust, kodusest keelest voi eelnevast koolis dppimise kogemusest (loe:
kogemuse puudumisest) tddtavad selle kooli lapsed kogu dppeaasta kestel Uhe ilusa
ja toreda eesmargi nimel — kevadine Uhine suur kontsert-etendus.

Kooli toimimise pohialuseks on kindel teadmine, et igal lapsel véib olla mingi voime-
kus, huvi, mis ei sdltu otseselt ei keelest ega akadeemilisest véimekusest. Kool
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ITAALIA KOOL KASUTAB HUVITUNDE JA MUUSIKAT, MIS VOIKS IGAUHELE MOISTETAV KEEL OLLA.

FREIBURGIS ASUVA SAKSA-PRANTSUSE GUMNAASIUMI SISSEPAASU JUURES.

tegeleb vaga suure hulga immigrantide
lastega, kellel nii keeleoskus kui ka Uldse
koolis dppimise kogemus on Usna napid,
kuid mis ei tdhenda, et nad oleksid aka-
deemiliselt voi muul moel véimetud.
Selles koolis usutakse, et tants, muusika
ja kunst on universaalselt méistetavad,
mis voimaldab sbéjakoldeist saabunud
traumeeritud lastel eduelamust tunda,
sest kaasa teha saab ka esialgu véikese
keeleoskusega; tegevuse kaigus keele ja
juhendamisega harjutakse.

Oppeaasta algul saavad lapsed osaleda
erinevates huvitegevuse tundides: laul-
mine, tantsimine, tsirkusetrikid, pillimang,
kunst, ja seda erinevatel kordadel erine-
vates keeltes, itaalia, saksa voi inglise
keeles. Hiliem laps valib, millise tegevusega
ta soovib jatkata ja millega kevadisse eten-
dusse panustab. Lisaks lauludele-tant-
sudele-trikkidele valmistavad lapsed ise
kostUume, plakateid, seavad valgust ja
heli, mangivad pille. Huvitegevuste tun-
nid on iganadalases tunniplaanis, nagu
tavaline koolitdd. Uhest kiljest on lapsed
koolis héivatud ja samas valmib koolile
ja ka piirkonnale ning lapsevanematele
vahva Uritus. See energia, entusiasm ja
sade, mis laulukoori esitusest, juhendaja-
test ja ka igat m&6tu, valimust véi erine-
vat elukogemus kandvast lapsest meile,
kulalistele vastu lajatas, oli vapustav.

SAKSA-PRANTSUSE
GUMNAASIUM:
DUNAAMILINE
KAKSKEELNE OPPEKAVA
JA PAINDLIKUD VALIKUD

Saksamaal Prantsusmaa piiri lahedal
Freiburgis tegutseb kakskeelne kool
Deutsch-Franzdsische Gymnasium, kus
perel on lapsele voimalik valida 6ppe-
suunda (reaal voi humanitaar) ja ka seda,
milliseid aineid millise intensiivsusega voi
millises keeles dppida. Naiteks voib vali-
da matemaatika tava- voi stvadppe,
Uhel aastal ajaloo saksa keeles ja jargmi-
sel prantsuse keeles jne. Seejuures kehtib
pohimote, et dpetajal peab dpetamise keel
olema emakeel, et valtida lihtsustatud voi
ebakorrektse keelekasutuse halba moju.

Kool on vaga populaarne, sest vaga pal-
jud vanemad soovivad, et laps suudaks
efektiivselt mitme keele kontekstis
toime tulla. Arvatakse, et sellega ollakse
labilddgivoimelisemad ja lapsel on oluli-
selt rohkem véimalusi edasises elus hak-
kama saamiseks. Naiteks prantsuskeelses
muusikatunnis osalesid nii saksa kui prant-
suse kodukeelega lapsed, dppetdd jook-
sul omavahelistes suhtlustes vois kuulda
prantsuskeelset klUsimust ja sellele sak-

sakeelset vastust ning vastupidi. Opetaja
kasutas enamasti prantsuse keelt, vahe-
peal jagas moningaid selgitusi saksa
keeles ning kordas need siis Ule prant-
suse keeles.

Opetaja sénul ei ole tema ega dpilaste
jaoks mingi probleem kahe keele vahel
laveerida. Niivord harjunud ollakse. Kui
tuleb uus opilane, kes veel ei ole harjunud,
siis sujuvalt harjutatakse lihtsama keeleka-
sutuse ja mitmekUlgse toetamise abil nii
kaua, kuni laps dppimisega toime tuleb.

MIS OLUKORD ON
MEIL EESTIS JA
MIDA VOIKS MEIL
VALISKOGEMUSTEST
RAKENDADA?

Eestis on vahehaaval hakatud harjuma
kaasava hariduse p&dhimébttega, et hari-
dusliku erivajadusega laps vdiks hari-
dust omandada kodule lahimas koolis
tavaklassis ja seejuures kaib kooli dppe-
keelest erinev kodukeel samuti haridus-
liku erivajaduse alla. Samas tekitab see
siiski jatkuvalt pingeid ja opetajate vas-
tuseisu, mis on ka mdistetay, sest tuleme
hoopis teistsuguse mébttelaadiga hari-
dusmaailmast. Siiani tunnevad dpetajad
survet, justkui peaks nad suutma koiki
lapsi tapselt Uhesuguste tulemusteni
viia, justkui vaadataks nende vaartust
tasemetddde ja eksamitulemuste pohjal.
Nii see aga olema ei peaks. Samuti voiks
pingeid vahendada ja olukorda paran-
dada pidev ja hasti toimiv tugiststeem —
taienduskoolitused ja ndbustamised 6peta-
jale, abidpetaja voimalus ja muu selline.

Ka &ppekavade senisest suurem paind-
likkus voiks olla boonuseks, kui koolid
suudaks ara kasutada olemasolevaid res-
sursse mitmekeelse dppe osakaalu suuren-
damiseks. Naiteks kurdetakse meil sageli,
et praegu toimiv vene keele dpe eestikeel-
setes koolides on vaga noérk ja 6pilaste

voimekus selle keele kontekstis toimida >
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> peaaegu olematu. Kas ei voiks vene ema-

keelega 6petajaid kasutada eestikeelsetes
koolides efektiivsema vene keele oman-
damiseks I6imitud aine- ja keeledppe tun-
dide andjatena? Ka inglise keele oskus ei
ole meie noortel Uleliia heal tasemel. Siingi
voiks LAK-6pet rohkem kasutada.

V&ga sUmpaatne tundus huvihariduse
liitmine kooliellu, mida ltaalia koolis
nagime. Voéib-olla ongi meil pisut liiga
akadeemiline fookus Uldhariduses ja me
voiks senisest palju enam tunnustada
huvitunde. See vbiks anda erinevaid ene-
seteostamise vdimalusi ja vahendada
soorituspinget neil, kellel on akadeemiline
voimekus nérgem. Kui sellele lisanduks
veel voorkeelte omandamine 16imitud
aine- ja keeledppes ja/vdi mdtlemise
paindlikkust soosiv kakskeelne v&i miks
ka mitte mitmekeelne 6pe, mis seni koo-
lildpetajate kehva keeleoskuse probleemi
leevendaks, siis voiks Eesti kooliharidus
tervikuna sellest veelgi voita.

Olen nainud, et erineva kodukeele voi

Kaasrahastas ’ .
Euroopa Liidu programm x
,Erasmus+”

koolis ja klassis koos dppida ning koolid ja dpetajad voivad sellega suureparaselt toime
tulla. Selge on see, et Uhe votte sissetoomine ei ole piisav. Ka ei aita ainult raha and-
mine kooli eelarvesse. Muutuma peaks arusaam ja ststeem.

Eelkdige usun, et muutuma peaks uldine
arusaam, mida &petaja klassiruumis tegema ja
suutma peab ning mida me hariduselt Gldse
soovime. Kas vajame vaga haid testitulemusi
ja selleks tunnistame vastuvodetavaks vaid
standarditele vastavaid lapsi voi on kool ikkagi
koht, kus erinev olemine ongi norm ning
Oppimine on Uheskoos jdudumddda arenemine. ®

paritoluga lapsed véivad toredasti Uhes

Learning from the Latvian
Experience of Bilingual Education

1

v

On 19-21 November, a group of researchers from the University of Tartu
(Professor of Estonian as a Foreign Language Birute Klaas-Lang,
Associate Professor of Speech Therapy Marika Padrik, Senior Research
Fellow in Estonian as a Foreign Language Mare Kitsnik, Lecturer in
Pedagogy and Psychology Ulle Sdiilik, and Assistant Lecturer in English
Olga Orehhova), who are involved in the RITA-RANNE research project
“Migration dependency and integration challenges for Estonia, employers,
communities and educational system” (https://ranne.ut.ee) visited Latvia
to learn about the Latvian experience of bilingual and multilingual educa-
tion and Latvian language teaching.

N
LI

approaches for migration and integration in Estonia that would contribute to
the development of a more cohesive society. Researchers from the University
of Tartu, Tallinn University, Praxis Centre for Policy Studies, and the Estonian Centre
for Applied Research are working in the project to study the challenges and oppor-
tunities of immigration in terms of the labour market needs, migration costs and
benefits, integration and social cohesion, education and Estonian language learning.

The aim of the RITA-RANNE project is to develop evidence-based intervention

PHOTO FROM THE
AUTHOR'S ARCHIVE

OLGA OREHHOVA

Olga Orehhova is an Assistant Lecturer
in English at Narva College of the Uni-
versity of Tartu. Her research interests
include ELT and CLIL methodology, EFL
and multilingual teacher training. She
has presented at numerous conferences
in the UK, USA, and Europe.
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In terms of education,
the RITA-RANNE projectis

concerned with the developing
of models of a “unified” Estonian
school that does not distinguish

students on the basis of the
language of instruction, students’

native language and cultural

background.

Such school may have a variety of forms, depending on the
needs of the region and community. The need for a uni-
fied Estonian school comes from the continued socio-eco-
nomic segregation among different ethnic groups in Estonia,
low-performing Estonian language teaching in Russian-me-
dium schools, and unequal education opportunities for Rus-
sian-medium schools leavers compared to Estonian stu-
dents (Kirss et al. 2018). To that end, the researchers involved
in the project are studying the experience of bilingual and
multilingual education as well as second language teaching
approaches and methodologies in other countries, and wor-
king with schools in Estonia to develop relevant intervention
mechanisms.

The study trip to Riga, Latvia, included visits to the Ministry
of Education and Science of the Republic of Latvia, Educa-
tion, Culture and Sports Department of Riga City Council, Uni-
versity of Latvia, and two top schools in Riga that offer bilin-
gual (Latvian-Russian) education programmes: Riga Classical
Gymnasium and Riga Secondary School No. 34. The repre-
sentatives of these institutions kindly agreed to give an over-
view of and share Latvia’s experience of bilingual education,
existing bilingual education models, challenges and future of
bilingual education in Latvia, pre-service and in-service edu-
cation of teachers, and the teaching and learning of/in the
Latvian language. The visits to schools provided an excel-
lent opportunity to learn about the actual implementation
of bilingual (Latvian-Russian) and trilingual (Latvian-Rus-
sian-English) curricula in these schools, observe lessons of
Latvian language and other school subjects taught in Lat-
vian, and get first-hand valuable information from the admi-
nistration, teachers and students of the two top-performing
minority schools in Riga.

Latvia provides school
education both in Latvian and in
national minority schools, which
offer education programmes in
seven languages: Russian, Polish,

Hebrew, Ukrainian, Estonian,
Lithuanian, and Belarusian.

As of 2018, 104 educational institutions in Latvia implemented
bilingual curricula (94 schools with bilingual education prog-
rammes in Russian and Latvian, 4—in Polish and Latvian, 1—in
Ukrainian and Latvian, 2—in Hebrew, 1—in Latvian and Lithua-
nian, and 1—in Latvian and Estonian), and 68 schools taught
both Latvian and minority language programmes (Minority
education 2018).

National minority schools in Latvia implement bilingual edu-
cation programmes where some subjects are taught in Lat-
vian, others in the national minority language, and some sub-
jects taught bilingually, i.e. both Latvian and minority lan-

guage are used by the teacher and students in a lesson, and
course books are written in two languages as well (e.g. Lat-
vian-Russian coursebooks with tasks and material partly in
Latvian and partly in Russian within one unit). In 1998, four
models of national minority education were developed in
Latvia, which defined the proportion of subjects taught in
Latvian, bilingually and/or in a national minority language.
Each school could choose one or several models to imple-
ment, or to design their own educational programme, i.e. the
fifth model; the transition process lasted until 2002 (Intro-
duction of national minority education 2018).

Such form of education has contributed to the development
of a more cohesive and unified system of education in Lat-
via, and led to the improvement of Latvian language skills
among the younger generation of Latvian ethnic minorities.
At the same time, it gives an opportunity to learn and pre-
serve the native languages and cultures of the minorities li-
ving in Latvia.

Yet, as Ekmanis (2017)
points out, social cohesion and
integration are still a challenge as
Latvians and minorities study in
different schools, and there is
not much interaction between
different communities.

However, to ensure equal opportunities for all school students
and a common standard of education in all Latvian schools,
further education reforms in Latvia are scheduled to take
place in the years 2019-2022. All secondary schools in Lat-
via (grades 10-12) will have to gradually transfer to instruc-
tion primarily in the Latvian language by the year 2021 with
the aim to provide school graduates with equal opportunities
for entering the labour market or enrolling in university. At
the level of primary education (grades 1-6), minority schools
in Latvia can continue to implement bilingual education cur-
ricula (with three new modes now instead of the previous
five), but in grades 7-9, the proportion of classes in Latvian
will have to increase to 80% minimum. Moreover, the state
examinations at the end of grades 9 and 12 will be conducted
in the Latvian language only. The recent education reforms
in Latvia, however, concern not only the language of instruc-
tion in minority schools, but also involve the introduction of
a new competence-based national curriculum with the focus
on 21st century skills, and updating of teaching approaches
in all schools in Latvia (Latest reforms 2018).

To ensure successful implementation of the reforms, the Mi-
nistry of Education and Science, with the support from the
EU structural funds, will offer during the transition period
in-service training to improve teachers’ professional com-
petence and Latvian language skills, and update teaching
aids and methodological materials (Latest reforms 2018).
As for the pre-service teacher training, new teacher trai-
ning curricula both at the bachelor’s and master’s level will be
developed at the University of Latvia, Daugavpils University,
Liepaja University and others to ensure the supply of qua-
lified teachers. Students will be able to acquire a qualifica-
tion in some area plus obtain the teacher’s qualification in an
integrated bachelor’s programme. Those who have already
acquired some other qualification at the bachelor’s level will
be able to get the teacher’s qualification in a master’s prog-
ramme “Teacher” (Druviete 2018).

The visits to Riga Classical Gymnasium and Riga Secondary
School No. 34, which consistently rank among the top-perfor-
ming schools in Latvia, demonstrated how important it is to be

flexible, hardworking, resourceful, and open to innovation and >



24 RANNATES MOODA MAAILMA KOOLE / MYTELWECTBYA NO LUKOJIAM MVPA

co-operation in order to cope with the
changes and challenges, and maintain a
high standard of education. Riga Classical
Gymnasium is one of the methodological
centres for bilingual education in Latvia,
which publishes methodological litera-
ture and organises in-service courses for
teachers. Looking into the future, both
schools now implement elements of tri-
lingual education, with classes not only in
Latvian and Russian, but also in English.

In sum, Latvia’s approach to education
in minority languages differs in some
aspects from the Estonian experience
(e.g. the proportion of classes in the
state and minority languages at the level
of primary, basic and secondary school,
the language of the state examinations,
bilingual classes and materials with two
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Undoubtedly,
Latvian experience
of bilingual educa-

tion and transition to
instruction in the
Latvian language
represents a valuable
case to learn from for
education experts
in Estonia.®
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OJiIblr'A BYPOAAKOBA, EJIEHA HbIMM

TePMUH «A3bIKOBOE MOTPYXKEHME» YxKe AAaBHO BbllLeN 3a npe-
Oeflbl CTPOro HayuyHoro Nefaroryeckoro ANCKypca, NPoYHO
BOLLEJT B HALLY »KM3Hb 1 XOPOLLO 3HAKOM B DCTOHUM Kak neaa-
roraMm, Tak 1 POAUTENAM, CTOSALLUM nepef BbIGOPOM: B Kakom
OETCKNM Caf UAN LKONY OnpeaennTb CBOero pebeHka.

C Tex nop, Kak B 1998 r. MMHNCTEPCTBOM 06PA30BaHMA U HAY KK
DCTOHCKOM Pecnybnunky 6610 MPUHATO peLleHre O 3anycke
NPOrpaMMbl 93bIKOBOrO Norpy»xeHuns, npotuno 20 net. Ha HacTo-
ALLUMM MOMEHT B 3CTOHCKMX 06pa30BaTe bHbIX YUperKaeHnax
peanmM3yTca TPU Moaesin A3blIKOBOIO NOrPY>XXeHUs: NoNHoe,
4YacTUYHOE U ABYCTOPOHHee.

B peTckux capax as1a geten naty neT nepsble rpynmnbl, pado-
TatoLMe No NporpamMMe NoJSIHOro A3bIKOBOIO NMOrpy>XXeHus,
6611 OTKPbITEI B 2002 . C 2008 r. 4Nng Tpex-, YeTblpexneT-
HUX OeTen B OeTCKMX cagdaXx paboTatoT rpynnbl € YaCTUYHbIM
A3bIKOBbIM Norpy>xeHneM. A B 2015-2016 rT. B AeTCKMX cagax
yeTblpex ropoaoB DCTOHUK: TananHHe, TapTy, MNapHy 1 Tana —
OTKPbINUCh FPYMMbl ABYCTOPOHHErO A3bIKOBOIO MOrPY»XeEHs, B
KoTopble 06beaMHEHbl AeTV U3 CeMeN C PYCCKUM U 3CTOHCKUM
OOMaLLUHUMK A3blkaMK 06LLeHKs. O Modenax A3bIKOBOro Morpy-
MEHUA B OOLIKOMbHBIX YUPEXOEHUAX Mbl YXKe paccKasbiBaau
HalVM YymnTaTenam (NoapobHee CM. CTaTbio «H3bIKOBOE MOrpy-
»eHue B AeTCKOM cafly — Hadano nyTu B MHOrosa3bluHoe Oyay-
wee pebeHka» AHHbI fonybesow 1 HaTanbu ManunuyHow B Nel
KypHana «MHoroa3bluHoe obpazoBaHme» (2017 ).

Ha ypoBHe LWKO/IbHOIrO 06y4YeHUS B rOCYOapCTBEHHbIX LLIKO-
nax ¢ 2000 r. peanuayeTcsa nporpamMmMa MoJIHOro A3bIKOBOro
norpy>eHusi. O BOCTPEeOOBAHHOCTM W MOMNYNAPHOCTW 3TOM
NporpaMMbl Cpean poamuTenem roBoOpPUT HEM3MEHHbIN KOHKYPC
npwv Habope y4YeHMKOB B NepBble Knacchl. B byayuiem yuyeb-
HOM rogy (2019/2020) B MyHMUMMANbHbLIX LLKONax MapHy U
TapTy HauHYT PaboTy NepBble KNacChl ABYCTOPOHHEro A3bIKo-
BOro norpy»eHunsa. O cepbesHom NoAroToBKke K Havany ABYyCTO-

POHHEr0 A3bIKOBOIO MOrPYMEHWA B MYHULMMNANBHbBIX LLIKOAaX
Bbl YXK€ MO NPOUYMTaTh Ha CTPaHKLAX HAaLLero »)ypHana B
cTaTbe AHHbI fony6eson 1 Kapur Munpcany «Kahesuunalise
keelekimbluse teekond lasteaiast kooli». OgHako B 4acTHOWM
LLKOMe ABYCTOPOHHEE A3bIKOBOE MOrpy»eHune CTapToBaio
Ha OBa roga paHblue — B 2017 r., Korga CoCTOs/Ca NepBbil
Habop NepPBOKNACCHMKOB B OTKPbITYIO LLUKOSY, PACMONOMEH-
HYt0 B panoHe [Mbixba-TanavHH.

TaknM 06pa3oM, Y COBRPEMEHHOrO POOMTENS €CTb BbIOOP —
OToaTb pebeHKa B LLKOJMY C 3CTOHCKKMM S3bIKOM OBYy4YeHUs, C
PYCCKKMM 1 3CTOHCKUM da3blkaMy 0By4eHUs, B LLIKONY, pabo-
TaloLLYO MO NPOorpaMMe NOMHOMO A3bIKOBOIO MOrPYXKeHUS,
MM B HOBbIN KACcC C ABYCTOPOHHWMM A3bIKOBbIM MOrpy»Ke-
HreM. A pasHoobpasmne, Kak M3BEeCTHO, MOXET He 0BaerymThb,
a 3aTpyaHWTb BbIGOP.

Mbl monpocunn poauTenen, BbibpaBLUMX A9 CBOUX OeTen
LLIKO/bl C MOMHbBIM UMW ABYCTOPOHHUM A3bIKOBbIM MOTrpYy»Xe-
HVEM, pacCKazaTb 00 oMnbiTe 0OyUeHs UX JeTer B 3TOW LWKOSe,
noaennTbCsa C HaMy CBOVIMK yCrexamMm M COMHEHWSIMU 1 OTBe-
TWUTb Ha CeayoLLie BOMPOCHI.

1. B KakoW ceMbe BOCMUTbIBaeTCd Bal pebeHok (MOHO- Unn
BUNMHIBaNbHOW)?

2. Mo4veMy Bbl peLLniv OTaaTb pebeHKa B LKOJ1Y C OOHO-/aBY-
CTOPOHHWM A3bIKOBbIM MOrPYXEHNEM?

3. Kakve nperMyLLEeCTBa Bbl BUONTE B YYEOHOM yUpexkaeHMm
C A3bIKOBbIM MOFPY>KEHNEM?

4. C KakVMU TPYOHOCTAMMU Bbl CTOSNIKHYNCE?

5. Otgany 6bl Bbl CBOEro BTOPOro pebeHka B ydebHoe yupexie-
HKe, pabdoTatoLlee Mo NporpamMMe A3bIKOBOrO MOrPYIKEHMNA?
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'V

VANEMAD VASTAVAD
OTBEYAKOT POLONTEJIV

KUSIMUSED / BOMPOCHI

1. Kas Teie laps kasvab Ukskeelses voi kakskeelses perekonnas?
B kakow ceMbe BOCMUTbIBAETCA Ball pedbeHOK (MOHO- UV BUAVHIBaNbHOWM)?

2. Miks olete valinud keelekimbluskooli?
[oyeMy Bbl PELLUUIM OTOaTb PeBeHKa B LLUKONY C OOHO-/0BYCTOPOHHIM S3bIKOBLIM MOrPY>KeHUeM?

3. Milliseid eeliseid annab keelekiUmblus?
Kakue npenMyLLecTBa Bbl BUOUTE B YUEOHOM YUYPEXOEHWN C A3bIKOBbIM MOrPYMKEHNEM?

4. Milliste raskustega olete kokku puutunud?
C KakvMU TPYOHOCTAMU Bbl CTOSIKHYIUCH?

5. Kas oma teisele lapsele valiksite ka keelekUmbluskooli?
OTpanu 6bl Bbl CBOErO BTOPOTO pebeHKa B yuebHoe yupexxaeHe, paboTaloLllee No NporpaMMe a3biKOBOro MOrpy»xeHmna?

INGA KINNAS, 43 (TALLINN)

1. Meie laps kasvab Ukskeelses perekonnas. Koduseks keeleks on eesti keel.

2. Avardab lapse (k.a tema pere) maailma — dpib tundma teist rahvust, teisi kombeid, keelt ja
“toimimist” maailmas. Noores eas on palju kergem omandada v&orkeelt ja meie pere arvates
poddratakse vene keele dppimisele Eesti riigis liialt vahe tdhelepanu.

3. Emakeelest erinevas keelekeskkonnas hasti toime tulemine. Mitme keele omandamine juba
varases nooruses. Julgus suhelda.

4. Neid ei saa nimetada raskusteks, pigem selgitustddks — miks on vaja teist keelt lisaks ema-
keelele dppida.

5. Jah, kindlasti (ka kolmandale).
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ANDRES, 44 (TALLINN)

@ 1. Minu laps kasvab Ukskeelses perekonnas.

2. Kooli valikul ei olnud meie eelistustes rohk keelekiimblusel, pigem aitas keelte rohkus kaasa
positiivselt otsustamisele Avatud Kooli kasuks. On ju hea, kui laps kasvades harjub kuulama
rohkem kui Uhte vodrkeelt inglise keelele lisaks ja sealt edasi tekib uudishimu ka suhelda, soov
parema enesevaljenduse jarele jne.

3. Loodetavasti parem keelevaist tulevikus, kui peaks tekkima vajadus osata vene keelt.

4. Kultuurilised eriparad on suured, lapsele tekitab stressi vene keelt konelevate laste larmakus.
Samuti ei tule lapsed veel toime sellega, et kui on vaja kiiresti midagi omavahel selgitada, siis
minnakse Ule oma emakeelele ning arusaamatused on vastastikuse puuduliku keeleoskuse
téttu kiired tekkima.

5. Muidugi ;) meie teine laps juba dpibki samas koolis :)

JANIKA, 35 (TALLINN)

1. Ukskeelses (eesti).

2. Keeleoskus on vaga vajalik. Olen ise vene keele oskusest puudust tundnud ja soovisin lapsele
anda véimaluse keel omandada loomulikus keskkonnas. Pohiliseks argumendiks oli aga Avatud
Kool, mille dppemeetodid ja vaartushinnangud sobivad meie pere omadega.

3. Voimalus 6ppida keelt loomulikus keskkonnas koos seda emakeelena raakivate lastega.
Véimalus tutvuda vene kultuuriga ja integreeruda vene lastega/peredega. See on vaga tore
ja ainulaadne véimalus, sest enamasti elavad eesti ja vene pered Uhes linnas, kuid omavahel
eriti ei suhtle.

4. Vene keel on lapse jaoks siiski kdige raskem aine, kuna puudub varasem kokkupuude kee-
lega. Nadgemine, et osal lastel (ka eesti lastel) tuleb keel varasema kokkupuute téttu lihtsamalt,
on tekitanud lapses ebakindlust. Palju séltub ka dpetaja oskusest selgitada aeglaselt ja kordu-
valt erinevat sGnastust kasutades, osade dpetajatega ldheb lihtsamalt. Lapsevanemate jaoks
on samuti valjakutse vene &épetajate jutust nt koosolekutel ja kirjeldavast tagasisidest voi ko-
dustest Ulesannetest tapselt aru saada, kuid see on motiveerinud ka ennast arendama. Samuti
on margata lapse arengut.

5. Jah, plaanime panna noorema lapse samasse kooli, sest oleme kooliga vaga rahul.

OJIblrA, 38 JIET (TAJUJTUHH)

1. Mos 0o4b BOCMUTLIBAETCA B MOHOJIMHIBANIbHOW CEMbE: Mbl Pa3roBapyBaeM AOMa Mo-PYCCKU.

2. 9 oToana MAagllyto OoYb B LUKOY C ABYCTOPROHHUM A3bIKOBbIM MOMPYXEHMEM MO HECKOSIbKM
nprymMHaM. Bo-nepsbiX, MHE BaXKHO, YTO AeTW C pa3HbIM POAHBIM A3bIKOM yuaTcs BMecTe. B Lwkone
BO3HWKAIOT COLMasbHble CBA3M Kak Mexay YUEHVKaMU, Tak I MeXXOy POAMUTENSAMU, KOTOPble Coxpa-
HAKTCS Ha OOArMe rogpl. OTOT CoUManbHbIM KanuiTan O4YeHb BaXKeH 415 TOro, YToObl ObITh yCNeLu-
HbIM M YYBCTBOBaTb cebda B OOLLECTBE XOPOLO 1 KOMMOPTHO. BO-BTOPbIX, § HaZetoCh, UYTO YPO-
BeHb Bf1aeHUsa 3CTOHCKUM A3bIKoM ByaeT 6onee rnyOboKnM 1 UTO K OKOHYaHWIO OCHOBHOW LLIKOSbI
OH BydeT HaCTONMbKO XOPOLLKMM, UYTO MO3BONMUT 6eCcnpobeMHO YUNTbCA B 3CTOHCKOW MMHa3n.
B-TpeTbux, MmeToabl 0byueHna B OTkpbiTon Wwkone (Avatud Kool) otnuyatoTca oT 60/bLIMHCTBA
OPYrnx WKoN. B LUKoAe akTUBHO MpUMeHdaeTcsa NpoekTHoe obyyeHne, MHOro BHUMaHWAa yaena-
eTCsa NPaKTUYECKUM MN3HEHHbBIM HaBblkaM 1 COLMaNbHO-3MOLMOHaNbHOMY COCTOAHMIO OeTen. >




>>
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3. MHe Ka)keTcs, YTo obydeHMe MHOCTPAHHOMY A3bIKY MO METOAY  YUYEHMKaMK, KOTOPbIe y4aTCa B NPOCTbIX LLKOAAX, U «BblPaBHN-
NOrPYXeHUS JaeT Nyyllme pesysbTaTthl, YeM Opyrue MeTodbl.  BaHWe» B YPOBHE 3HaHWI Npomn3onaeT TObKO K 5-6 knaccy.
A3bik OCBaVBaeTCs 6osiee HaTypasibHbIM M @CTECTBEHHbIM CMO-  Tak»Ke akTVBHOE BadeHNe 3CTOHCKUM SA3bIKOM MPUXOOUT He
COBOM, U ero gansHerLee UCnoib3oBaHne B MOBCEOHEBHON  Cpas3y, a Yepes Kakoe-To BpeMa. [To3ToMy 3a npolueiline Tou

MU3HWM O0aeTCd ropasfo nerye.

Mecqaua HW 4, HM OOYb He CTONIKHYJIMCb NMOoKa C Henpeogosin-
MbIMU TOYOHOCTAMM.

4. Tak Kak nepen Havyanom y4yebbl 9 xoamaa Ha CEMUHAP W 3Ha-

KOMKMAachk MOApPOBHO C TeM, Kak paboTaeT crucTeMa norpy»xe- 5. Mos cTapluas go4Yb XOoOUT B PYCCKYHO LWKOMY 6e3 s3bIKo-
HWS, TO Y MEHSA He OblN10 3aBblLLIEHHbIX OXKUAAHUNW. A MOHKMao,  BOro MorpyxeHus. EN HpaBUTCS WKONa W KOANEKTUB, 1 NO3-
UTO NEepPBOKIACCHMKOB 3TOM LLKOJbl HE Ha4O0 CpaBHMBATbL C  TOMY MOKa BOMPOC ee rnepexoda B APYryo LUKONY HeakTyasneH.

BAYECNAB, 50 JIET (HAPBA)

1. O6a Moux pebeHka BOCMUTbIBAIMCh B MOHOMMHIBAIbHOW Ccpeae: Mbl BCerga roBopuM ooMa
MO-PYCCKU. HO NOCKONbKY A ABNAOCh NpenogaBaTeneM aHrMNCKOro 93bika, A4eTu Obln OKPY-
YKEHbl @HTNMUMCKMM 93bIKOM MOCTOAHHO: Mbl MPeanoYnTan CMOTPRETb MYbTUKM Ha aHTTIMNCKOM
M CNyLlaTb Mo NperMyLLLecTBY NecHU Ha aHIMIMNCKOM A3blKe.

2. PebeHka oTOoanu B LKOJY A3bIKOBOIO MOTPYXEHWA, MOTOMY YTO y4ebHaa nporpamMMa B He
6osee «LWagdaLasy, Yto v ATV MHOTO UrPaloT, PUCYIOT, MOKOT. VIHBIMKW CNOBaMU, Y HUX NPOAON-
»KaeTcHd OETCTBO C OOHOBPEMEHHbIM MOrPY>KEHMEM B SCTOHCKNM A3bIK.

3. lcxons 13 Toro, YTo 9 ynoMaHy BO BTOPOM OTBeTe, pebeHOK YyBCTBOBa cedbs 6onee KOM-
hOPTHO, Y AoUepPU NPOAOKANOChE AETCTBO, U NPOoLLeCcC 0O0yUYeHrs NPUHOCK YAOBONbCTBYE.
OHa paxke cnpallyBana BO BpeMda NeTHUX KaHUKYJ, KOr4a Y»xe Hago 6yaeT uatu B Wwkony. MNpu
BCEM 3TOM g Obl 06PATUT BHUMAHKE Kak MUHUMYM Ha [Ba acrekTa: XapakTep camMoro pebeHka
(MOXKET ObITb, BalLeMy pebeHKy 3axodeTca 6onee CTpeMmnTeIbHOM y4ebHOoM NporpaMmbel ¢ 60/1b-
WM KOSIMYECTBOM BbI30OBOB 1 TECTOB) W POJb yUMTeNa. Halla yuynTtensHuUUa, K npruMepy, cMorna
yB/eYyb M PAcnoNoOXUTb BCEX AeTeV B Kracce.

4. TpyAHOCTW Hayanmcb NOCNe OKOHYaHMA HavaibHOWM WKOMbI, Koraa yyeba cTana Takom
e, KaK 1 B Ntobow APYron LWKone — C oueHkaMu, OUCUUNAUHOW, MEHbLIMM KONMMYEeCTBOM
TBOPUYECKUX 3ad0aHnm 1 B 6onbliem Temne. KpoMe TOro, ¢ Te4eHMeM BpeMeHn 0OHapy K-
BaIMCb HEKOTOPbIE MPOBGENbI B 3HAHUAX, KOTOPbIE MOMIM OTCYTCTBOBATb Y AETEN, M3y4ato-
LWLMX 3CTOHCKUIM Kak BTOPOW: HEKOTOPbIE MpaBKia He OOBbACHANIMCH AeTallbHO, HaNpUMep,
rnaronbl Ha -ma/-da.

5. [da, 6e3ycnoBHoO. Ha camom gene, o6a Momx pebeHKa 1 YYUINCh B LLIKONE C A3bIKOBbIM MOrpy-
weHneM. OrpOMHbIM MJIKOCOM, MOMKMO YrXKe NepedncneHHblx, aBnaeTca ceobonHoe BnaaeHve
3CTOHCKMM A3bIKOM, @ Takxe OTCYTCTBME A3bIKOBOrO Hapbepa, FOTOBHOCTb U XeflaHWe roBOpUTb
MO-3CTOHCKMW. TO eCTb pebeHOK YyBCTBYET cebda ropasno yBepeHHee.
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AHACTACUA, 33 TOOA (HAPBA)

1. Haw pebeHOoK BOCMUTbIBAETCS B MOHOMMHIBaIbHOM ceMbe. MaMa BnageeT 3CTOHCKUM
A3bIKOM Ha ypoBHe Cl.

o
2. 0oub C Tpéx net nocellana rpynny 4acTUYHOroO MOrpyeHna B AeTckom cany Pdngerjas,
V'Y Hee C paHHero Bo3pacTa Obls1 3aMeTeH UHTePEC K M3YyYeHMIO 3CTOHCKOro S3bika. [JeBoyka
‘ L] MCNOMb30Bala 3CTOHCKKME CNOBa B Urpe, obydana 3CTOHCKOMY A3blKY KYKOS. XOTenocb
He TepaTb NONYYEHHbIE A3bIKOBbIE 3HaHWS, NMOAAEPKMBATL €€ XenaHve yrnyoneHHoO 13y-
o 4aTb 3CTOHCKUM A3bIK M MCMOMb30BaTb CYLLECTBYOUWIME B rOPO4E BO3IMOXXHOCTU Noyye-

HVA 06Pa30BaHUSA MO MeTOAMKE A3bIKOBOrO norpyxeHmnsa. OcobeHHO NpuHMMasa BO BHU-
MaHVe yCcnoBus 0ByUYeHNS B TUMHA3UM U HEM3BEeXHOCTb 00yueHs B ByayLleM Ha 3CTOH-
CKOM 4a3blke (B T. 4. NprobpeTeHmne BhicLlero o6pa3oBaHna B 9CTOHUK). 10 MOEMY MHEHUIO,
4eM paHblle HaYMHATb YUMTbCA Ha HePOOHOM a3bike, TeM nerve pebeHky. K ToMy »ke cama
LLKOJ1a KasasaCb BeCbMa NpuBieKaTeibHOW: XOPOLUMM Neaarormyeckinini Coctas, gpy»Ke-
CTBEHHbIV K pebeHKY LLUKOJbHbIM KOMIEKTUB, LUKoNa HebosbLllad. [To MoeMy NMYHOMY OrMbITy,
A3bIKOBOE MOrpy»MeHne — cambl 0eMCTBEHHbIN CMOoCco06 BblyUMTb A3bIK. B LWKObHbIE roabl
4 C YOOBONBCTBMEM XOOMMA Ha YPOKWN 3CTOHCKOrO A3blka. MeHsa Bcerga obydanu Cuslb-
Hble, YB/IeUEeHHble, 3aMHTepecoBaHHble negarorv. K ToMy xe g ydacTBOBasia B PasIMyYHbIX
MPOEeKTax Mo U3yUYeHUo 3CTOHCKOTO A3blka, oObMeHax, narepsax. Pe3ynbtaT BbiMyCKHOIo
2K3aMeHa B rMMHasnm 6bll NPpeBOCXOAHbIN. HO Korga g nocTynuna B By3, roe Havyanocb
obyyeHne Ha 3CTOHCKOM A3blke, MHE Ka3asl0Cb, YTO 9 COBCEM He 3Hal 3CTOHCKOro, Tak
Kak HUUYero He noHyMana 13 Toro, YTo Ham OObACHANM Ha Nnekuurax. [Nepeoe Bpemsa 6bi1o
OYeHb CNOXKHO, HO CO BpeMeHeM CTaHOBUIOCh BCE flerye 1 nerve. lNaccrMBHoe UCNOSb-
30BaHME A3bIKOBbIX 3HAHWIN MOCTENEeHHO CTaHOBMMOCH BCE 6oNee akTMBHbIM, MOABNANacCh
CMeNIOCTb FOBOPKThb HA 9CTOHCKOM Ha pPassinyHble TeMbl. MIMes Tako OnbiT, MHE XOTe0Cb
npenoTBPaTUTb NOAOOHbIE BO3MOXKHbIE C/TOXXHOCTU B XIK3HU CBOero pebeHka. Nostomy
BbIGOP OblS1 CAeNaH B MNOJb3Yy LUKOJIbl C A3bIKOBbIM MOrpYXKeHUeM.

3. Oby4dasacb MO MeToAMKE A3bIKOBOTO MOTrpyKeHUs, pebeHOK YUYUTCHA Pa3MbllLUNATE Ha
HEPOAHOM A3blKE MOYTU KakK Ha POOHOM, MMeS BO3IMOMHOCTb TakXKe MCMOob30BaTb NOMy-
yaeMble A3bIKOBble 3HaHWA Ha NpakTrke. Takum obpas3oMm, mpoucxoauT yraybneHHoe
OCBOEHMEe 3CTOHCKOro A3blka 6e3 yulepba a9 poaHOro A3blka. Takad cucteMa noMoraeTt
pebeHKy CTaTb B ByaylleM 60o1ee KOHKYPEHTHOCNOCOOHbIM Ha PbiHKe 06pa3oBaTeNbHbIX
YCNYT U pblHKe Tpyda. K TOMy Xe a3bIkOBOE MOTrpPy»>KEHME 3HaKOMUT C OObIYaAMU U KyJb-
TYPOW DCTOHUM, HO B TO XKE BPEMS YUMUTbIBAET KYbTYPHbIM (OH yYeHuKa.

4. HECOMHEHHO, BO3HUMKAIOT U TPYOHOCTW. Beob Ha HEPOOHOM A3blke NPMOBPEeTanTCa Npea-
MeTHbIE 3HaHW4, UTO He BCeraa nerko ang pebeHka. Tak, K NpuMepy, peLleHne 3a4ad no
MaTeMaTMKeE UMW BbIMOIHEHME 3adaHuM Mo NPUPOOOBeAeHNIO TpebyeT COBEPLUEHHO YeT-
KOro MOHVMaHWS YCNOBMW 3a4aum. A ecnv B onpeaeneHHbi MOMeHT pebeHOoK He COBCEM
MOHMMAET 3HaYeHre Tex UM UHbIX CNIOB 1 eMy HEeKOMY MoAcKas3aTb, TO MOryT BO3HUKATb
CITOXXHOCTW 1 C BbIMOJIHEHWEM 3a0aHnsa B LLESIOM, UTO BMSET Ha YCNEBAEMOCTb.

5. B 2TOM BOMpoCe BCe 3aBUCUT OT OCOOEHHOCTEM Kaxkaoro pebeHka. 4 cumTato, YTo npex-
[e BCero HYXHO MCXOAWTb U3 TOrO, Kak PpeBeHOK OTHOCUTCSH K OBYUYEeHUIO Ha HEPOOHOM
a3blke, MPUEMIET 1M OH 3TO, MOJTyYaeT S OT obyueHus yaooBosbCcTBMe. B nio6om criyuae,
Mbl HE »KasieeM O BblI6ope B MOJIb3Y A3bIKOBOIO MOrPYXEeHWS 1 HageeMcCs, YTO He NoXaseem
1 B ganbHenwem.
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A30yYHble
MCTUHbI. VIrpbl
C a1dPaBUTOM

YB3 UHro Kprorep, npepcepartens npaeneHns OL, MKaPyC (®PPI), akcnepT N0 MHHOBALMOHHbIM
TEXHOJIONMSAM U MHCTPYMEHTaM 06pa3oBaHUSA OJIMHOK B XXU3Hb, aBTOP «YMHbIX CKAa30K Aas-
OOWKN YB3» (U3 cepun «CKasKoTeKa», M30aTeNbCTBO «BUnnHrea») n MHAMBUAYaNbHOro
MOAYJ/IbHOIO TPEeHa)kepa KpeaTUBHOIO MbilieHMa «KpeaTtnBaTtop» (M3paTesnibCcTBO «BunmHrea»).

OOTO N3
APXNBA ABTOPA

YB3 UHIO KPIOTEP

ExaTtepuHa JibBoBHa KyapsaBueBa, PhD (kaHAMpaT neparormyeckux Hayk), UieH npaBiieHnst
MeXxayHapoOoHOro MeToacoBeTa MO MHOTOA3bIUUIO U MEXKYJIbTYPHOM KOMMYHUKaUnumn :
(0o6beAnHMBLLErO AEATENIbHOCTb O6pa3oBaTesIbHbIX OpraHM3auun B 45 cTpaHax MMpa), Hay4HbIN
PYKOBOAUTENIb MEXAYHAPOAHbIX ceTeBbiX labopaTopunn «MHHOBALMOHHbIE TEXHOIOTMU B 1
cchepe NONUKYNbTYPHOro o6pasoBaHusa» (By3bl 11 cTpaH Mupa), akcnept MegepanbHOro
peecTpa Hay4YyHO-TexHUUYeckoi coepbl PO, pykosoauTtens npoektos BILIUM (https://fmz. |
uni-greifswald.de/das-fmz/projekte/bilium/), «Mrpo-mMmup obpasosaHnsa 2035» (https://
game2035.info/), Bilingual online (http://bilingual-online.net). ABTop 6onee 50 KHUr nNo 1
MHOTrOSI3bI4NIO, MEXXKYJIbTYPHOW KOMMYHUKALUU, PYCCKOMY $13blKY KaK MHOCTPaHHOMY, UICTOpPUM
PYCCKOM 3MUrpauumn, pycckom nutepartype un KynbType (cpean Hux cepus «CkKaskoTeka»), 1
urp (MoaynbHas nonmdyHKUMOHaNbHaga urpoTteka «etn mmpa», «Kpeatnsatop» u ap.),
OOTO N3 6onee 200 HayuHbIX cTaTen, a TakKXKe Ny6anUHbIX nekumn (PUA HoBocTu u ap.), naypeart
APXVBA ABTOPA MeXAYHapoAaHbIX npeMun n npemun PO, c 2011 r. perynapHo Bxogut B «Who is Who of the !
World» (M3paTenbcTBO Marquis) 1 ap. pOCCUNCKME U 3apy6exXHbie SHUUKNoneauu. Nogpo6GHee:

EKATEPUHA http://istina.msu.ru/profile/katerina73/ O/%

KyAPAABLIEBA
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YacTb 1. Hepa3pesHon andaBuT

NocnenoBaTeNbHOCTb OYKB MPW BbIMOMHEHW 3a4aHMIN He MeHAeTCs, OCTAaeTCs TakoW, Kak B andasuTe; OYKBbl Heb3d rnepe-
CTaBNATb WAV YNTaTb BNepemMeLlKy. Bce aTu Urpbl MOXKHO Tak»Ke MPOBOAVTb C MCMOMb30BaHMEM KNIAaBUATYPbl KOMMbOTEpa W
ramxeToB (MopsagoK OYKB UHOWM).

|

V

Jlopozue Ko/1e2u, Ha cmeHe @ KAXCOOM K/adcce U 0adice 8 2pynnax 0emckoz0 caoa 00biuHo gucum asagaeum.
Mpbi 3a0a1uch 60npocom: KakK ucno/ab308ams e2o 6o/1ee WUPOKo, YeM Npocmo 3HaKomMcmeo ¢ Gykeamu?
Pe3yabmambi Hawux pasmbiulieHuli npedaazaem Ha eaw cyd. Mbi npedaazaem uzpbl 0415 pyccKozo aiagaeuma,
HO UX MOJCHO UCNO0/b306aMb U 0/ a/hasumog opy2ux s3bIK08.

M

LI

KAKOW BOMPOC 3AQAET
ANNIOABUT?

£X

OrBert: [ge éx?

E PACCTABbLTE NPEAMETbI B
! KOMHATE (HA CTOJIE, HA 3KPAHE
| KOMMbIOTEPA) MO ANIOABUTY

UrPA HA CKOPOCTb!

NMPEBPATUTE OAHY BYKBY
B APYITUE

(YyeM ONIMHHee LenoYyka rnpespaLleHni, TeM siyylue).

*ByKBbl 015 NpeBpaLLEeHiN BbIDMPAKTCA UFPOKOM Hay -
raf (C 3aKpPbITbIMK FNla3aMU MOKa3bIBalOTCA B andasuTte)
WM OCO3HaHHO. MprbasnaT/y6aBaAaTb 38 OOUH LUar
MOYXHO TOJIbKO OAHY JIMHUIO UM OCYLLIECTBAATb TONIbKO
OOUH MOBOPOT DUy PHbI.

«ABB-KPYITOBOPOT»
BapuaHT otBeTa: A->J1> > [1>T->E- LLU~>X. >
Yutaem (Mo naMaTth) andaBuT no Kpyry. OanH nrpok
HauyMHaeT AeksaMmnpoBaTb andaBuUT ¢ NbOOro MecTa,
opyrue no odepenn Npoaos»KatoT. Bo3MOXHO paccka-
3blBaTb andaBUT Kak B MPAMOM, Tak 0OpaTHOM mocne-
[NOBaTENbHOCTMU.
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»» CKOJIbKO BYKB «CMNPATANNIOCb»
B OOHOW BYKBE?

*ByKBa — Ha BbIGOP UrPoKa, OCO3HAHHbIA WU
CNyYauHbIN.

BapwuaHT otBeTta: @ = O, P.

Urpa N26

HAMOUTE B BYKBAX AJI®GABUTA
FEOMETPUYECKUE ®UT'YPbI

BapuaHT 1: Choxute OYKBbl 13 reOMeTpUYeckmnx
duryp.

BapuaHT 2: CnoxXu1Te C/ioBa U3 FEOMETPUYECKIUX
duryp.

*Mpw urpe No 060MM BapuaHTaM OAVH UFPOK KKOHCTPY -

npyeT» BYKBY WK CMIOBO, APYrON YUTAET TO, YTO MOSY-
YNNoCh.

Oi}A‘Q

BapuaHT oTBeTa: rnoxap.

HAWOUTE U NOKAXUTE

BYKBbl AJIGABUTA B
OBBEKTAX BOKPYI CEBA
(HANPUMEP, B OKOHHOW PAME).

BHumaHue! [NoMHUM, YTO eCTb pa3HbIe BapUaHThl Haru-
CaHMS OQHOM 1 TOM XKe OyKBbI (Me4YaTHbIe, MPOMICH,
KypcuB v 1.4.)!

BapwuaHt otBeta: T, I, LU, I; X, @, C, 3, P, X.
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HAMAWUTE BCE LEJIbIE CIOBA U
CNNIOBO®OPMbI, KOTOPbBIE ECTb
B AJIGABUTE

OrBer: A, B, I'JE, EE, U, K, HO, O, C, TY, ¥, S;
Y@! (Mexgometue).

HAMOWUTE BCE ABEPEBUATYPbI
(COKPALLEHUA) B AIGABUTE

OTBeT: M, XK — MY>XXCKOU U XKeHCKNU TyasleT;
M — meTpo; T — TaKcu, TpaMBau, TPOJIIeNB6ycC.

Urpa N210

4 3SAAYMAIJ BYKBY

3agyMamnTe v onuLinTe BYKBY TaK, YTOOblI OCTaslbHble
UIFPOKW MO €€ yranathb.

BapwmaHT 1: [Jpyrie Urpoku no ouepeamn 3a0atoT BOmnpochI,
npennonaraLlme oTBET «4a» Unu «HeT». MNpu oTBeTe
«HEeT» MPaBO BOMPOCA MEePexoanT K CNEAyIOLLEMY NIPOKY.

BapuaHTbl BONPOCOB: - 3TO AaCHbIN/COMMacHbIN 3BYK?
- 3BYK MYXOW/3BOHKNI? > [1apHbI/HENaPHbIN MO ry-
XOCTW/3BOHKOCTU? = MapHbIM/HEMaPHbLIM MO TBEPOOCTN/
MAFKOCTU? = 3BYK B3PbIBHOW/LLUUMAALLMI/CBUCTALLNN? =
Ero MmoxHo nponets? U T.0.

BapuaHT 2: Bogduimnm caMOCTOATENIbHO OMUChIBA-
eT MpPu3HaKM BYKBbl (M DUKCUPYEMOrO e 3BYyKa).

BapuaHTbl onucaHus: » 3Ta OykKBa MOXo»a Ha HaceKo-
Moe U Ha 3Be3ay — X (Ha ocBeTuTebHbIN npudop — @,
Ha pacyecky unu wertky — L) » 370 6ykBa, 0603Ha4va-
foLaa LWMAALWMA, HEMNAPHbIN FYyXOW, HEMAPHbIN MATKUIA
3ByK — LLI.
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«ABB-MACCAX»

Bce nrpokun BbICTpanBaloTCA B KPYT APYr 3a OPYIOM.
Ka)xaoMy UrpoKy BOOALLMMN LenyeT Ha yXo Ty OyKBY,
KOTOPYH 3TOT UFPOK BYAET NasibLEM «MUCaTb» Ha CAUHE
npenblayLlero nrpoka (nocne Toro, Kak npo3By4YMUT CUT-
Han «Muwem!l»). Mocne curHana «YmTtaem!» Bce UFPOKK
no o4epenn MPOM3HOCAT Ty BYKBY, KOTOPAdA NMcanachb y
HVX Ha cnuHe. B pe3ysbraTe OO/KHO NONYyYUThCHA CIOBO.

BapuaHT 1: Ha cnnHax nuLlyTCca nevyaTtHble By KBbI.

BapuaHT 2: Ha cnvHax nmLyTca nponmcHble (pyKonmc-
Hble) OYKBbI.

BapuaHT 3: Kaxxabi MULLIET Ha CrMHe npeablayLiero
Mrpoka BYKBY B TOM «CTUIIEY», KOTOPbLIV BbIOEPET CaM.

«AJIGABUT-MULLIEHb»

Ecnun Bbl XoTUTe nooyMaTb M MOABUrATLCA, TO 3Ta Urpa
ona Bac. «Ctpenbbay» No 3a1aMUHNPOBAHHOMY andaBuTy
BEOETCS NNacTUIMHOM. BykBa, Ha KOTOPYHO MOMaAdaeT UrPOK,
[O/MKHa ObITb NepBow (MNK NepBOW K NocneaHen) OykBom B
Ha3blBaeMOM KM crioBe. Mrpa Ha ckopocTb! B Havane kax-
[Oro Typa UrPbl BaXXHO [OrOBOPUTLCH, Kakie MMEHHO C/I0Ba
(4acTV peun) 1 Ha KakoM F3blKe 3acUMTbIBatOTCS. Hanprmep:
TOMbKO HE 3aMMCTBOBaHHbIE C/TIOBA; HE MMS COOCTBEHHOE,
Ms COBCTBEHHOE, rNarofl COCTOAHWS, FNaros ABUMEHKIS. ..

BapunaHTbl oTBETOB: P — pa3gop; PernHa, PuM, Poccusi;
pasapaxkatb(cs).
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C 3AKPbITbIMU TMA3SAMU
NMOKAXXUTE/OBBEOUTE «30HY» B
ANNPABUTE (YEM BOJIbLUE 30HA,
TEM BbILUE YPOBEHb UI'Pbl)

BapuaHT 1: 13 6yKB 3TOM «30HbI» 0Opa3ymnTe Makcu-
MaslbHOE KOMMYECTBO CMOB, MCMO/b3yA MO OAHOW OyKBe
B KaXk[OM CJIOBe.

BapuaHT 2: 13 ByKB 3TOWN «30Hbl» 0Opa3ymTe Makcu-
MaslbHOE KOMMYECTBO COB, MCMNOb3yA BCe OYKBbI B
OHOM CJiOBe.

BapunaHT orBeTta: XTH («30Ha») — QEXTOBAHUE (4
u3 4); QOH (2 us3 4).

Urpa Ne14

HAMOWUTE B AJIOABUTE BCE
CNnorn (HE NEpPECTABINAA
BYKBbI!)

[MprayManTe ¢ HUMU MakCrMalbHOe KOTMYeCTBO O4HO-
KOPEHHbIX NN HeOAHOKOPEeHHbIX CJ10B.

BapwuaHT orBeta: E — [AEJIO, TOQEJIKA...

31U — MATA3UH, BEH3UH...
HO — KMHO, OKHO... TY — TYJIVTI...

NMPUOYMAUTE C/IOBA
C KAXXOOU BTOPOWU/TPETbEMN...
BYKBOW AJTOABUTA

HanpumMep: 2-ro umcnia Mecsla C KaXxgow BTOpOn ByK-
BOW, 3-ro Yunciia Mecslla — C TPEeTben OYyKBOWN.

BapuaHT 1: CnoBO O0/HKHO HauMHATLCA C 3TOW Oy KBbI.
BapuaHT 2: byKBa O0/XKHa BCTPEYaTbCs B C/I0Be 2 pa3a.

BapwuaHT 3: OTa 6ykBa OoSIXKHa CTOATb B Havase 1
KOHLe ClioBa.

BapunaHT oTBeTa: b — 6aHK, 6apbapuc, 6ao0bab. >
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Urpa N216

> «ABC-XOOAUNKA»

[na aton Urpbl BamM NMoHagobaTca KyOUK 1 ULLKK. A caMm
andaBUT MOXHO MONMOMUTb Ha CTOM ANS YAOOCTBa Urpato-
X, KyBuk 6pocatoT BCE UIPOKM MO ovepean. Y KaXkooro
UrPOKa ecTb NHAVBYAYabHaA duLLKa (Hanpu1Mep, Bblpe3aH-
HbI 13 KAPTOHA KPYXOUEK, 3BE3004YKa, CMaMINK 1 T.0.), KOTO-
PYIO OH 1 MepeMeLLIaeT No andaBuTy, BbIMOAHAS 3adaHWS.

Mopapok urpsbl: > bBpocuTb KYOVK > Ha Kybuke Bbinaao
6 NYHKTOB = Vrpok, 6p0CUBLLNM KYBUK, OONMMKEH «MNPO-
waratb» No andaBuTty 6 waros: A>b->B->T~>0->E~>
E > Vickomas 6ykea - E.

Tenepb 3TOT UFPOK AOMKEH Ha3BaTb CIOBO MO 3a4aHHOM B
Hauasie KoHa TeMe (HanpuMep, «Kropoaa», «CTPaHbI», «3Ha-
MEHUTOCTUY, «MPEAMETbI», «XKMBbIE CYLLECTBax...) Ha OaH-
HYt0 6yKBY. EC/IM Ha3BaHO NPaBWIbHO, TO 3TOT UIPOK eLLie
pa3 6pocaeT QULLIKY 1 AenaeT ChenyoLnn Xom,

BapuaHT 1: Irpy MOXHO NPOBOAMTE Ha CKOPOCTbL: MPaBO
cnenymroLLEro xoda noy4yaeT ToT, KTO ObICTpee BCex Ha3Bas
MPaBUIbHOE CI0BO (He 0BA3aTENbHO TOT, KTO Bp0can KyouK).

BapuaHT 2: Kaxkayto OyKBY UFPOKKM MOrYT CBA3aThb 4O Hadana
UFPbl C KakUM-TMBO daHTOM (pacckasaTb O ropoae 1im
npeaoMeTe Ha 3Ty OYKBY, COBEPLLMTL Kakoe-To AeNCTBIE, CBA-
3aHHOE C 3TOW BYKBOW...). DaHTbl MOXXHO KIIEVKOW NIEHTOW
MPUKPENUTb Ha 0OopOoTe andasuTa. Toraa Ans MPO4OHKE-
HUS UFPbl UFPOKY HY»KHO BYAET MCMONHUTL 3adaHre daHTa.

Urpa Ne17

BbIMALWUTE NN 3ANOMHUTE
CTOALWUE PAAOM 2 (3, 4,...)
COIr’NACHDbDIE (MJTU NIOBbIE
PAAOM CTOALUUE BYKBbI)

MpwayManTe ¢ HUMU MaKCUManbHOE KOIMYECTBO C/IOB, He
MeHSaa NocefoBaTeNbHOCTb BYyKB (TO eCTb B C/TIOBE OHM
OOMKHbI CTOATb B TOM »e MOpsAaKe, YTo U B andasute). Kax-
ObIN UFPOK OO/MKEH NPEATIOMUTL OOHO CMOBO. YeM 60/bLLe
BblOpaHO BYKB, TEM C/IOMKHEE 3a[a4a MrPOKOB.

BapwuaHTbl oTBeTOB: BB — /11060Bb — 1-41 UFPOK,
baBapusi — 2-11 Urpok, buBeHb — 3-11 UrPOK.
MPCT — nepcreHb — 1-4 UrpPoK,

pOCTPaHCTBO — 2-¥ UFPOK.
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Urpa N218

«ABB-MATEMATUKA»
PELLWUTE 3AOAYUN

Lnpa-otBeT 0603Ha4YaeT NopsaaKoBbIv Ne 6yKBbl B anda-
BU/Te. ECn BCe OTBETHI MpaBu/ibHble, TO OBLLIMM pe3ysibTa-
TOM OKayKeTCA C/IOBO.

Hanpumep: 10-7+12:2=9 (3); 8-6:2=5 ().

Urpa N219

HAMULUUTE U NPOYNTAUTE
3EPKAJIbHbIE U3OBPAXXEHUA
BYKB BE3 3EPKAJIA

OOviH UrPOK NULLIET BYKBY, APYron untaeT eé. [oTom
VFPOKM MEHSAOTCS POMAMMU.

BapuaHT 1: [OpM30HTaIbHOE OTPaXEHWE.

BapuaHT 2: BepTuKanbHOE OTparKeHue.

Urpa N220

PA3BEUTE AJIGABUT HA
CEKTOPA (NMTPOU3BOJIbHO) U
COCTABbLTE OCMbICJIEHHbIE
NMPEAJIOXKEHUSA/PACCKAS3DI
U3 CNOB, HAYMHAIOLLMUXCH
TOJIbKO HA BYKBbI U3
OAHHOIO CEKTOPA

OOVH CEKTOP MOXKET COCTOATb M3 OAHOW UK Bonee
ByKkB (MO PELUEHWIO YYACTHUKOB UrPbI).

BapunaHtbl oTBeTOB: ABBX3 — ABCTpasivey 6bl/1 Bec-
HOW XeJsiTee 30/10Ta. A — AHHa anesia ajsiee acTpbl.
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YacTb 2. Pazpe3Hon andasut
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Becb andaBuT No ogHoM ByKBe HY>XHO pa3pe3aTb Ha O4MHAKOBbLIE MO pa3Mepy KapTOUKM.

1

N

Jopozue Ko/s1ezu, npododicaem 3HAKOMUMsb 8dc ¢ pa3pabomaHHbIMU HAMU UZPAMU NO PYCCKOMY a/igpasumy.
Taxk s1ce, Kak u npedsidywjue, UX MO}CHO A0ANMUPO8amb U 015 a/1hasuMoe8 UHbIX SI3bIKOB.

N

NEPEMELLUAWUTE KAPTOYKU
C BYKBAMU AJTOABUTA

3apaya: Kak MoOXKHO BbICTpee BOCCTaHOBUTL MPaBUTbHY IO
nocnenoBaTeNlbHOCTb.

Kaxkabll UFPOK MoayYaeT OaMHAKOBOE KONMMYECTBO Kap-
TOUEK C ByKBaMU.

3apava: NprkpennTb BYKBbl K OObekTaM/mpeaMeTam, ...

BapuaHT 1: ...Ha3BaHUSA KOTOPbIX HAUYMHATCH C 3TUX DYKB.
OpHa BykBa MPUKPENIAETCH K OOHOMY OOBbEKTY.

BapunaHT 2: ...B Ha3BaHUAX KOTOPbIX €CTb 3TK OyKBbI. B
STOM CllyYae MOXXHO MPUKPENIATb JH0O0e KOINYECTBO
OYKB K OOHOMY OOBLEKTY.

Mo6exxpaeT TOT, KTO GbiCTpee Bcex n3baBusics OT CBOUX
KapTouek.

COCTABbBTE U3 33 BYKB
ANNOPABUTA MAKCUMAJIbHOE
KOJIMYECTBO CJZ10B

ByKBbl MOXHO MepecTaBAaATb B N0OOW nocaenoBaTeb-
HOCTU, HO Kaxkaast OyKBa MOXKET MCMNO/Ib30BaTbCS He Boee
OfHOro pasa. [ApyrMu cnoBamu, eCiu eCTb «KKIEH», TO
«JIMMOH» Y>Ke Ha3blBaTb HEMb3S.

UrPA HA CKOPOCTb 1 BHUMAHMUE!

BapuaHT 1: BaXxHO MCMNOMb30BaTh MakCMMasibHOE KO-
4ecTBO OYKB B OHOM C/OBeE.

BapuaHT 2: BaXkHO COCTaBUTb Kak MOXXHO BOJIbLLEe CIOB.

LT

Kak B nrpe Ne3, HO KaXKaoMy MFPOKY OAETCS OrpaHuyeH-
HOe KONMMUYecTBO OYKB (OOHUX U TeX Me UK Pa3HbIX).

PA3JTIOXXUTE BCE BYKBbI
no KPyry

B LeHTpe Kpyra 3anycTtuTte tony (C Hak/1eeHHbIMM Ha Hee
Ha MPOTUBOMOIOMHbIX KOHLIAX AMaroHanm CTpenodkamim)
WAV 3aMeLLIaloLLIMy €€ 0ObekT (Hanpumep, ByTbinky). [Nocne
OCTaHOBKM t0Jla YKaXeT cTpenovukamu (a ByTbinika AByMSA
CBOVIMU KOHLIAMM) Ha 2 BYKBbI.

3apava: Kak MOXKHO ObICTpee HasBaTb C/IOBO C 3TUMU
OyKBaMU.

BapwuaHT 1: BykBbl B Hauane 1 KOHLe C/10Ba.

BapwuaHT 2: [Mo3numa OyKB He BaykHa.

Urpa N26

Kak B mnrpe Ne5, Tonbko Ha tone HakneeHsl 1 (3, 4) cTpe-
noyku. CooTBETCTBEHHO B 1Urpy BcTynaeT 1 (3, 4) 6yKBbl
019 COCTaBNEHUS CMOB.

Urpa Ne7

PA3JIOXXUTE 33 BYKBbI
ANNTPABUTA NO 3 KPYTAM

[MonHUMN Urpbl Kak B Ne5. [Npu cocTaBneHmm cioB
BaXKHO MCMOMb30BaTh BCe BYKBbI, BbiMaBLUKe (CTpenka
Ha t01e) B KaXKOOM U3 KPYTOB.
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Noored Kooli linnalaager
Narva opilastele:
dppida pole keeruline!

FOTO: ELIISA UNIVER

ANNA SMERTINA

o~y

petamine ei ole keeruline. Véta
O oma suureparane ainepadevus,

lisa pé&nevaid naiteid ning seoseid
pariseluga, anna sellele manguline vorm,
jalgi Uldpadevuste ja osaoskuste aren-
damist, seo kdik kokku 6pilastega Uhise
keele leidmise abil, vota aega usaldus-
like suhete loomiseks, ning valesti ei saa
miski minna. Lahuta ntud sellest vérran-
dist Uhine keel ning véimalus votta aega
enda tooks ja saad Noored Kooli ja lin-
nalaagri Narvas.

Opilaste jaoks kaheksa paeva kestnud
linnalaager oli Noored Kooli alusta-
vate dpetajate jaoks esimene ametikat-
setus. Andes kokku 24 tundi, oli meie
eesmargiks projektidppe kaudu paran-
dada Narva laste eesti keele oskust.
Laagris oli voimalik proovida erinevaid
aktiivbppemeetodeid ning saada aimu
oma &petajakaekirjast, millest oli abi
juba stgiseseks tddks ettevalmistumisel.
Kuigi laagri eel ja selle jooksul tegelesin
kdige sellega, mis dpetajaameti juurde

Anna Smertina on Noored Kooli 12. lennu osaleja ning Lasnamae Glimnaasiumi bio-
loogia ja loodusdpetuse dpetaja. Anna on I&petanud Tartu Ulikooli geenitehnoloogia
bakalaureusedpingud ning jatkab &pinguid magistrantuuris. Ta on té6tanud Tartu Ulikooli
Kliinikumis hooldajana ning olnud vabatahtlik Prantsusmaal, kus aitas ehitada kohalikule
kilakoolile 6ppeaia ja juhendas lastekodude noori. Anna on aktiivne Eesti Naisiilidopilaste
Seltsi liige ja kirglik flamenkotantsija.

kaib, oli minu jaoks linnalaagril Uks suur
eesmark — kuidas saavutada oma &pi-
lastega Uhine keel olukorras, kus meil ei
ole Uhist keelt?

Usalduslike suhete loomine lastega, kel-
lega ei saa neile arusaadavas keeles
raakida, on valjakutse, mille lahendust
mina ikka veel ei tea ja millest ma raske-
tel hetkedel koolitdds olen Uritanud ka
modda hiilida. Téendoliselt ei olegi siin
Uhte kindlat valemit, kull aga sain kat-
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KONTAKTIMPROVISATSIOONITUND — OPPISIME, KUIDAS KASUTADA OMA KEHAKEELT TEISTE INIMESTE
JUHTIMISEKS TANTSULISES FORMAADIS

ANNA OPILASTE PROJEKTITOO “IDEAALNE NARVA"

setada mitmeid erinevaid p&himobtteid,
mida rakendan nludd ka oma tdos:

1) Véta iga Opilase jaoks aega! |segi kui
pead loobuma pooltest tundide jaoks pla-
neeritud tegevustest, suhtle iga 6pilasega
tunni jooksul. See véimaldab osutada
personaalset abi ning aidata dpilasel
tunda pisikesi eduelamusi, kui ta saab
siis Ulesandega hakkama. Nii saab iga 6pi-
last kiita tubli t66 eest. Ning just pisikesed
positiivsed emotsioonid on selleks espe-

rantoks, mis aitab teha koos t6&d siis, kui
muud Uhist keelt ei ole. Kui alguses oli
Opilaste jaoks veidi keeruline igas tunnis
Opetajaga suhelda, siis iga paevaga lak-
sid 6pilased aina julgemaks ja hoolisid
aina vahem oma vigadest.

2) Tee ise kbike kaasa! Miski ei Uhenda
inimesi paremini kui Uhised kannatused,
sealhulgas tundides t66 tegemine. Kui
ma kaardistasin viimasel paeval oma 6pi-
laste emotsioone laagri kohta, olid nende

lemmiktegevused need, mida me tegime
koos — eksisime koos Narvas é&ra, labi-
sime koos pimesi laburindi, mangisime
koos vahetunnis palli véi istusime koos
pdrandal ja varvisime linnamaketti. Need
tegevused voimaldasid meil leida Uhise
mitteverbaalse tegevuskeele ja minul
ehitada selle peale keerulisemaid keele-
kasutust ndudvaid Ulesandeid.

3) Kiida! Ma vaga pooldan kiitmist ning

Uritasin seda rakendada ka Narvas laag- >
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-

ris. Kui NK koolitustel 6petatakse andma
konstruktiivset tagasisidet, sealhulgas
kiitust, siis kuidas kiita dpilast, kes ei
saa viiesdnalisest kiitusest aru. Mul oli
paevi, mil ma aina osutasin asjadele ja
Ulesannetele ning korrutasin , Tublil™.
Oli paevi, kui ma kasutasin kiitmiseks
Ulestdstetud poidlaid voi dpetasin lihtsa-
maid kiidusénu, et saaksin neid raken-
dada. Ma usun, et kiitmine ja pisikesed
eduelamused motiveerisid Uhte minu
Opilast, kes ei osanud isegi ladina tah-
tedega kirjutada, pidama laagri [6puni
vastu, ning mind motiveeris see kiitma
teisi veel rohkem.

,Sul ei tule 6petamisest midagi valja, kui
sul pole dpilastega usalduslikke suhteid,”
on mulle éelnud mu tuttav psthholoog,
ja see on kdige tahtsam pohimote, mill-
est iga dpetaja peaks ldhtuma. Selle olu-

- FOMOTSKIN

VIIMANE PAEV LINNALAAGRIS, ANNA OMA OPILASTEGA

lisust kogesin ma Narvas, kuid enda paristddl on seda ikkagi daretult keeruline
jargida. Viibides mitu korda suurema klassi ees, omades kindlaid ootusi kooli poolt
ning tehes t&66d vahemotiveeritud épilastega, on Uhtakki keeruline korrata koiki
neid dnnestumisi, mida kogesin laagris. Tosi, laagris omandatud aktiivoppe mee-
todite rakendamine koolis toob mulle palju kiitust. Kull aga pole mul ikka veel head
lahendust, kuidas panna 6pilasi endaga koos t66d tegema, kui nad ei saa minust
aru. Narva-kogemust Ule tuues naen kull pisikesi edusamme, kuid périselu on palju
kirjum ja mitmekesisem kui see manguline Narva-kogemus. @

Olete oodatud: www.nooredkooli.ee/kandideeri
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XeHapukK Aryp:

«MHe 6blNno 6bl O4YEeHb YOAOOHO MPOAOSIKUTDL
PabOoTY B rMMHasunm 'yctaBsa Agonbda, B HEW
BC& OT/IMYHO paboTaeT, HO A BCE Xe yLlen...»

BECELY BEJIN OJIblT'A BYPOAKOBA U ENNEHA HbIMM

1

N

BecHoli cmaso uzeecmHo, Umo oupekimopom Hogoti I'ocydapcmeeHHoll zuMHa3uu 6
Koxmaa-SIpee ebiopan XeHopuk Azyp. OH He 6 nepebilii pa3 Gepemcs 3a peuieHue HOBbIX U
C/10XCHBIX 3a0ay. Mbl ecmpemuauch ¢ 2-HomM A2ypom 8 nepuoo OKOHUAHUSI e20 MHOz20/1emHell
pabombi 8 TanrnunHckol 2umuazuu I'ycmaea Adonbgha u nozoeopusiu 0 mom, Kak 6bICMpaueanach
cucmema oGyueHus 8 2UMHa3uu, 06 ICMOHCKOL cucmeme o6pasoeaHust u o pe¢popmax 6 yesnom.
M

i

Kak M3BECTHO, TeaTp Ha4YMHAETCH C Bellanky, a ToyMnna akTepoB — C pexuccepa... 1o YexoBy,
PYXb&, BUCALLLEee Ha CTeHe B MepBOM akTe, 0693aTe/IbHO JO/IKHO BbICTPENUTb B MOCAeOHEM...
TOYHO Tak e Mo-TeaTpasbHOMY OBCTOAT Aena U B TannMHHCKOWM rMHasnm ['yctaBa Apgonbda. Nep-
BOE, Ha YTO Mbl HATKHYMCb, 3aWO4 B 1aBHOE 34aHVe MMMHa3u1K, PACMONOMEHHOM B MICTOPUYECKOM
LleHTpe ropoaa, B 34aHum 6bIBLUEro 30eChb KOraa-To MOHACTbIP4, OblT CTON BaxTepa. 2TO, KOHEYHO,
He OVKOBUMHKA, BO MHOTUMX CTONMMYHbBIX M MPOBUHLMANbHbIX LLIKOAaX rocTer BCTpedaeT 6auTeNbHbIN
BaxTep. HO BOT TO, UTO NeXafio Ha 3TOM CToNe B TaNNIMHHCKOW MMMHa3unm ['ycTaBa Agonbda, AyMaemm,
HaBPSAO 1M MOXHO YBUOETb B OPYIMX TMMHA3UAX. A Nexxan TaMm, Bbl He moBepuTe, OybeH... BoobaBok
K 9TOMY 13 COCeaHero Kjlacca pa3gaBannchb Beceble 3BYyKW TaHLEeBalbHOWM Menoaunmn, 13 aBepen
NPUTAHLOBbBIBASA BbiLLE BaxTep U Ccpa3ly CTall 3a3biBaTb HAC MPUCOEONHUTBCA K MPA3OHUKY MN3HU.
«4TO e Bbl HEe TaHuyeTe? — C yaOuBJIEHMEM CMPOCKMIa HAC XEeHLLMHA, Kak 6yaTo nepenBuraTbca
MO 3TOW LIKOE B TaHLe 6bl10 abCOMOTHO eCTEeCTBEHHbIM OeNTOM. — TaHuynTe, TaHuymTe!

Mbl MPOTrYNANNCH B rNy6Ob LUKOMBbHOIO KOPWOoPa, TYAa, IOe V3 MPYOTKPLIThIX ABepen cocegHero
3ana JOHOCUITNCE OPraHHble 3BYKUW. «DTO HaLUW BbIMYCKHUKU, — MOACHW HaM BCeBeny LW 1 BEe3-
JecyLLny BaxTep, — UrpatoT Ha opraHe. B rMMHasnm ABa opraHa 1 o4eHb CKOPO NMpubyaeT TpeTun,
V>KE 3aKa3aHHbIN OUPEKTOPOMY.

Tak Ha4yanoCb Halle 3HaKOMCTBO CO 3HaMEeHUTOW TanIMHHCKOW rMMHasven lNyctaBa Agonbda. A B CKO-
POM BpEeMeHM NOACLEN M CaM ONPEKTOoP... »
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FTMMHA3NA TYCTABA ALOJIbOA. YPOK HA CBEXXEM BO30YXE

>> Pycckue yuntena He Tak XopoLUo 3Ha-

KOMbI C BaMU U Ballen 6uorpacuen, He
3HAIOT, KaK Bbl NPULLAU B Nefaroruky
n cucteMy o6pasoBaHus. MoToBACh K
WHTEPBbIO, Mbl Y3HaJIN, YTO Bbl 3aKOH-
ymnum TaNMHHCKUNA Negarornyeckunin
UHCTUTYT.

[a, hakynbTeT KyAbTypHOro obpa3oBa-
HWS, CNeLUnanbHOCTb — PYKOBOAUTE b
opKecTpa.

C 3TUM CBSi3aH Hall NepBbifi BONPOC:
noyeMy UMEHHO 3TOT MHCTUTYT? [lyManu
JIM Bbl C CaAMOIro Hayana o TOM, UTo B
OaNbHeNLWeM CBS)XKeTe CBOK XKU3Hb C
neparormkon U o6pasoBaHMEM UM HeT?

Hy, BO-NMepBbIX, 9 HM OHA He paboTan
no cBoew cneyranbHOCTU: HMKOrAa
He Obl/1 pykoBOAUTENEeM opKecTpa.
[Mocne cny»x6bl B COBETCKOM apMnmn 4
BOOOLE-TO MeUTan CTaTb JIETUYMKOM U
nocTynmnTb B CacoBCKOe NeTHoe y4u-
nve B Poccun. Ho g He cMor NocTynuTb
B Hero: 6bi11 CAMLLIKOM BbICOKMM. Toraa
9 BEePHY/CS clofa v NOCTynNun B nena-
rOrnMYecku MHCTUTYT, 1 Yepes JyeTbipe
rofa ero 3akoH4uJ1, HO MO crneumanbHOC-
TW nopaboTaTb HE NPULLNOCL. A cTan
npeonprHMMaTeneM 1M MHOro neT npo-
paboTan B 3TOoW cdhepe. B wkony 4
nonan B 2005 roagy, Koraa HeCKOMbKO
LLIKOM UCKaNn OMPEeKTOPOoB. M 6bin Lenbin
CMWCOK LLKONM, Kyda s nogan 3aaBnexHue.
Ho y MeHSs1 He 6blJ10 HUKAKOIO LUKOJ1b-
HOro 63KrpayHpga: 9 HMKorga go 3Toro
He pa6oTasn B WwKoJie. MOXXHO CKa3aTb,

UTO YesIOBEK CO CTOPOHbI PELLUU CTaTb
OVPEKTOPOM LWKOSbI. A BOT Mo4yeMy 4
NPWHAN Takoe pelweHne? Y MeHa y
caMoro 6biNy aeTn, KOTopble Torga
xoomnu B Wwkony B Pokka-ans-Mape, u
g OYEeHb XOPOLIO MOHUMa, Kak MHOro
B LWKOJIe 1 B €€ pa3BUTUM 3aBUCUT OT
PYKOBOACTBA WKOSbI. A BMOEN 3TO Kak
poamTenb. MHe cTano MHTEPECHO: Kak
YCTPOEHa CCTEMa 3CTOHCKOro 06pa3o-
BaHWA U WKOMa 1 MOYeMy B HEM HUYEro
He MeHdaeTca? A caM 3axoTen B Hen
UTO-TO M3MEHUTb 1 CTan y4yacTBOBATb B
KOHKYpCax Ha OO/MKHOCTb AMPEKTOPa.
A BbIMrpan cHavana KOHKYPC B ApYrow
LKone — Hemeukom rumHasunm. C gnpek-
TOPOM 3akKJtoYaeTcs TPY4OBOW AOrOBOP
Ha NaTb NeT. M MHe 3TO o4YeHb NoHpPaBu-
Nocbkb. Ha Mow B3rna4, 3TO o4YeHb npa-
BUIbHO, KOAa OMPEKTOP AO/IKEH KaxK-
able NATb 1eT 3aHOBO NPUHKMMaTh y4yac-
Tne B KOHKypce. Ecnv oH Monogeu 1 Bcé
[enaet NpaBWIbHO, OH BbIMIPbIBAET KOH-
KYPC 1 NPOOO/mKaeT paboTaTb. Ecnu Her,
TO €ro MecTo He B Wwkone. Ho a1o yxe
npyras Tema.

Bbl cKkaszanu, YTO NPULLU B LUKOAY,
NOTOMY UTO YYyBCTBOBAJIU, UTO LLIKONE
TPebyloTCa N3MeHeHUsd. A 4TO Bbl U3Me-
HWUN B NepBYylo ovepenb? KakuMm 6buin
BalLW NepBble Waru B poau gupekTopa?
YTO HY>XAanocb B USMEHEeHUn?
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Korpa ntogen B WKone o6beanHaoT
obume LeHHOCTU U Uenu, To B LWKoIe
300p0OBada cpefa, xopolwlaa atMocdepa.
Brauane, B nepsble roabl padoTbl, OblN0O
O4YeHb TaXeno. NoTomMy UTO Npenoaga-
BaTeNbCKMM CcOCTaB Oblfl OYeHb pas-
HbIM: YaCTb ero Hblfla KOHCePBaTVBHOW,
yacTb — NporpeccmsBHoW. M Te, KTO He
CMOT M3MEHUTHCA MO Pa3HbIM MPUYMHAM,
o4yeHb 6bICTPO YLK, B nepBble rogpl npo-
130N OYeHb BOSbLUME KaApOBble U3Me-
HeHMda. CHadyana Npov3oWwIn n3MeHeHs
B PYKOBOASALLEM COCTaBe, O4YeHb ObICTPO
CMeHMAach BCA agMUHMUCTpauus. Ecnm
PYKOBOACTBO OTCTaMBaeT OAMHAaKOBbIE
LIEHHOCTW, OHK BBICTPO NepeaarTCs yun-
TENAM, @ OT YUUTENEN — YXKE U YUEHMKaM.

LLiIkona — 3To npeXxae BCero aoau, yum-
Tensa. Kak Bbl nogbéupaeTte Kagpbi?

DTO XOPOLLUMI BOMPOC. MHE Ka)xeTcs, UTo
Y MEHS Y CaMOro pPasBu/IoChb Takoe UyB-
CTBO, UTO & CMIMHOM YYBCTBYH), KTO XOPO-
LM 4eNoBEeK, KTO «Halll Yenosek». [1o6po
nputarieaeT 0o6po. Te, KTO HaM Noaxo-
OAT, OHK NO-APYXKECKM 0bLLaTCa C yye-
HVKaMK, OHM BOOAYLLIEBNEHbI PaboTOM.
Ons MeHs oTnpaBHOM TOYKOM SBNSETCS
cnenyroumMy Te3unc: WKona — aas yyeHu-
KOB! Yuntens, KOHEYHO, eCTb U OOJIKHbI
ObITb B LUKOME. HO BCA AeATENbHOCTb
LWKOJbl AO/IKHA UCXOAUTb U3 NOTPeb-

OTHOLLUEHUSA! MYHKT HOMEP OAUH B MOEMN KOHLIENLUUU
PA3BUTUA LLUKOJIbl — XOPOLUUE OTHOLUEHUA MEXAY
JIIOOAbMU. OT 3TOIO 3ABUCUT BCE OCTAJIbHOE.

N, KOHEYHO, OBLLME LEHHOCTMU!
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HOCTEN YUYEHUKOB. YUeHUKN — 3TO Ny4-
Las U Pa3BMBAIOLLAACA YaCTb LLUKOSIbHOMO
KOMNeKTUBa. EC/N B LLUKOME OPYXKemo6-
Has aTMocdepa, BCe yunTens opyr Apyra
NOALEPMKUBAIOT, OHU «3aPaXKAIOT» TaKNM
OTHOLLEHMEM U YYEHUKOB.

SCANPIX!
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OoLleHMBalo, 3HaAeT 1M OH CBOW NpeaMeT,
9 He Habto4a 3a HUM. Bcé 3aBucuUT oT
TOrO, Kak YYEHUKN K HEMY OTHOCHATCA.
KoHeuHOo, ecTb M MOKasaTenu ycneea-
eMOoCTM.

HE MOXXET CTOSITb MEPE[ KJTACCOM YEJIOBEK, KOTOPbIN HE
YMEET NO-APY>XXECKU OBLLUATbCA C YHEHUKAMWU. OH MOXKET

BbITb XOPOLUMUM CMELMAJIMCTOM, 3HAIOLLIUM CBOU NMPEQMET,

HO ECJIM OH HE 3AMEYATE/IbHbIN YEJTOBEK U YYUTESb, ECJIN
OH HE HPABUTCHA YYEHUKAM, EMY HE MECTO B LLUKOJIE. BOT
TAK, LUAT 3A LLATOM, ®OPMUPOBAJIACDH LUKOJIbHAA CPEAA.

Naypwn J1ea3n Kak-To cKasajl HaM B
WNHTEPBbIO, YUTO HAUTU «CBOUX» JIloAEN
DN KONJIEKTUBA LLKOJIbl — OUeHb TpyA-
Hasa 3apayda. OH NpuBen gaxke NPOLEeHT-
HOe COOTHOoLeHue: ecnn 35% yuutenen
B LLUKOJNIe — 3TO «paboume OblKn», KakK OH
Bblpa3uica, KOTopble «Be3yT Ha cebGe
LUKOJIbHYIO TENIEry» U KOTOPbIM OH MOXKeT
DOBEpPSATb, TO 3TO Y)Ke OUEHb XOPOLUUN
pe3ynbTaT. A Kak Bbl OLleHUBaeTe CBOM
KONNeKTUB? KakoB NPOLIEHT TakKUX yun-
Tenen B Bawlen wkone?

A Cc HMM B 2TOM BOMPOCE He CorfaceH:
noBepsao BCeM, HeoOXoAMMO NONHOCTLIO
N0OBepATb BCeM 6e3 UCKTIoUeHUs 1 gaxke
6onblue! I ecnn BbISCHAETCS, UTO KTO-TO
He moaxoaumT, TO 3HAYMT OH He Moaxo-
onT... KTo-TO caM aTo noHuUMaeT. A ecnu
He MOHMMAET, TO HY>XHO C HVM MOroBO-
pVTb 06 3TOM. HO AOBEPATH HYXKHO BCEM.
YuuTento Hy>XHO AaBaTb cBOH6OAY, CBO-
6oy TBOpPUYECTBa 1 NPaBO peLllaTh, YTo
1 Kak OH genaert. V1 Tak v OOAXHO ObITb.
YunTtens nonydaeTt obpaTHY CBSA3b OT
YUEHUKOB, Npexae Bcero oT HuX. He a

A Kak Bbl y3HaeTe O TOM, Kak yuuTesb
obLaeTcs ¢ yYeHnKamm?

A cobupato cBeAeHUSA 13 Pa3HbIX NCTOY-
HMKOB. ECTb pa3Hble CUTyauum 1 HeT eam-
HOro peuenTa. 2TO BCE Xe ollylleHune,
yyBCcTBO. OgHa M3 rNaBHeMLWMx 3anay
WKOSMbl — OlWYyLaTb M YyBCTBOBAaTb
cpeny. Y MeHs HeT eQyHoro peuenTa nnm
Kakowm-To Tabnuupl.

B Balwuen wkone Heo6bluHast aTMocdepa.
Mbl 3TO NOHANMU CPa3y, KaK TOJIbKO B Hee
BOLWWJIN... OYeHb TBOpYeECcKasa aTMoC-
thepa. Hackonbko Mbl NOHMMaeM, KpoMe
CaMOW LUKOJIbl, eCTb eLle My3bliKaJibHasi
LUKOJ1a, KOTOopas 6bl/la OTKPbITa BaMun
KaK gupekTopoM. Kak Bo3HUKNA naes
OTKPbITb My3blKaJlbHYIO LWWKOJY? KTO ee
rnoceLlaeT: Balln YYEHUKN UIN YYEHUKN
AOPYrux wkon ropoaga? Kro npenopgaert
B Hen?

Y Hac co3faHo Lenesoe ydpexageHme —
LY «ycTtaB Agonbd», ogHa 13 uenemn
KOTOPOro — CO34aTb B LUKOME Hauyy-
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LY cpeny oby4dyeHud: mpurBaeYb coda
neHbr, niogen. 1o LIY 3aHnMaeTca yacT-
HbIM NpegnpuHMMaTenbCcTBOM. Npun LY
cyllecTtByeT LleHTp obyuyeHunsa, KoTo-
pbIV MpenaaraeT CBOU YCAYyrn U B3pOC-
NbIM, U OETAM, 1 LWKOMbHMKaM — pabo-
TaeT Ha BeCb PbIHOK, M My3blKajlbHas
wkona lycrtaBa Apnonbda. LleHTp oby-
YeHUAa 1 My3blkaslbHasa WKOMa cylle-
CTBYIOT Ha 4YaCTHOMPaBOBOW OCHOBE, U
OHMW OOBOMBbHO Aoporve. My3sbikanbHas
LLIKOSa, BEPOATHO, OfiHa 13 CaMblX 0OPO-
rx. LleHbl MOXHO MOCMOTPETL Ha AOMalLLl-
Hew cTpaHuue WKobl. 1 3To WKona B
wkone. OHa npeanaraeT CBOW yCNyrm
He TONbKO HaLLMM ydeHKKaM, HO U BCeMy
ropony. Cenuac B Hew cBbilwe 100 yua-
wmxcsa. A B LleHTpe obydyeHmnsa okono
500 yueHMKOB, KOTopble NPUXOAAT K HaM
CO BCero ropofa Ha pas/iMyHble KYpPChl:
KYPCbl MOArOTOBKW K FOCYAAPCTBEHHbIM
3K3aMeHaM, A3bIKOBble KyPCbl, B MOAr0O-
TOBUTENbHYIO LLKONY, WKOMY NpoaneH-
HOro aHA. B ruMHasum 1 My3sblkasbHOM
LLIKOMe ABa pa3HbiX pyKoBOAUTENS, HO
Mbl UHTErPUPOBaHbI. Bcst TexHMKa, 060py-
noBaHWe, My3blkalibHble MHCTRYMEHTbI —
BCE& 3TO B HalleM obuieM (nepekpecT-
HOM) MOb30BaHMK. M Mbl, 1 My3blkasibHas
LKOMa NOMIb3yeMCS UMUK, MO3TOMY Y Hac
B 00OLLEeN CNOXHOCTY Bo/blie CPpeacTs
U MHCTPYMEHTOB. Mbl HE FTOBOPUM: «DTO
TBOW CUMHTE3ATOpP, @ 3TO MOS rmTapa». B
pe3ynbTaTte B Hallew LKone obpa3oBa-
NOCb rpaHamosHoe cobpaHme My3blkasib-
HbIX MHCTPYMEHTOB. Tak OHO CKNadblBa-
710Cb. I B My3blKanbHOW LLKOAE rocnoa-
CTBYET HETPAAVLMOHHbBIV NOAXOM: B HEW
paboTaloT MOSIOAble COBPEMEHHbIe YuK-
Tens (Cpean HMX POK-3Be3abl, APTUCTDI).
OOHWM CTOBOM, 3TO HE OYEHb akaoeMumy-
Has wkona.

Hackonbko Mbl noHMMaeM, B [MMHasumn
l'yctaBa Aponibcha oueHb MHOro pas-
HbIX Y4e6HbIX HanpaBfeHUN U B OCHOB-
HOW LWKOJe, U B TMMHasuu. A CKOJIbKO
BOOOLLEe YYEHUKOB YUMUTCA B LLIKoOe?
CKOJIbKO KJ1AaCCOB B OQHOW napannenu?
EcTb 11 BO3MOXXHOCTb Noaaep>XuBatb
TaK MHOIro y4ye6GHbIX HanpaBieHUn?

Ha maHHbIM MOMeHT B wkone 1342 yye-
HWKa, HO B TEUEHMeE YeTbipex NeT KoNu-
yecTBO BblpacTteT Ao 1 700 y4yeHMKOB,
MOTOMY UTO Y Hac ecTb eLle OoM Koueoy,
KOTOPbIV Mbl MONYYMAM MONTOpa roaa
TOMY Hazaf. YuebHble 30aHus Tak pacnpe-
neneHbl Mexxay yYeHnKaMm, 4To B FNaBHOM
30aHUK, 30ech, B CTapoM ropoae, yyaTtcs
C cefbMOro no ABeHaguaTblM Kacchl
(NpormMmMHasmsa 1 rumHasunsa). A B gomMe
Koueby 3aHMMaloTCA YUYEHMKM NepBON U
BTOPOW LIKOSIbHOW CTyneHu (C MepPBOro
Mo LecTow Knacchl). W yuebHble Hanpas-
NeHuna y Hac cnefytouive. B ocHoBHOM
LWKONe — DPaHLLY3CKMIN 93bIK KU OO CUX
nop ObINK eLLe MaTeMaTka U My3bika, HO
X Mbl ICKJTROYMIN, MOCKOSbKY OHU ABAS-
foTCAa 0bLeobpasoBaTebHbIMU NpeagMe-
TamMun. B rMHasnm 4 yyebHbix Hanpaene-
HNSA: DPAHLY3CKUM 1 @HTNIMNCKIN A3bIK;
peanbHoe 1 eCTECTBEHHO-HAaY4YHOE yueb-

HOE HanpaBAeHMe; LUBEACKNM A3bIK; MaTe- >>



42 PERSOON / NMEPCOHA

2019 Nr 4 @

>> MaTUKa W aHIMIMCKUIA 93bIK. TO eCTb Y Hac

HapaBHe NpeacTaBeHbl r'yMaHuTapHoe,
MaTeMaTryeckoe 1 ecTeCTBeHHO-Hayu-
HOe HanpaBfeHUs WKPOKOro Npoduns.
B ogunHakoBol Mepe. LLnpokum cnekTp.
@paHUYy3CKUM A3bIK MOEeT C NepBOro No
noBeHaauaTbi kKnacc. He ong Bcex, a onga
2TOro HanpasieHus.

Ecnn nexoomTb M3 TOro, YTO Mbl PAMOH-
Hasa wkona (Mbl He oTBUpPaeM geTen), To
Mbl HaLUW MpaBuWibHOe HampaBieHue,
MOCKOSBbKY MHKMO3MBHOE 06pa30oBaHe —
3TO rocydapCcTBeHHbIN NPUoPUTET. Mbl He
OennM geTen: Tobl Aydlle, a Tbl XY>Ke, Tbl
13 6OraTon cemMbM, a Tbl — HeT... Y Hac B
LLIKOSEe BCe paBHbl. M Halla cuibHas CTo-
pOHa B TOM, UTO Mbl NpeaslaraemM BCem
xopoLlee 06pa3oBaHmMe. A B rMMHasnuec-
KKe Knacchl y Hac, KOHEYHO, o4YeHb BOosb-
LLIOW KOHKYPC, €CTb BCTYNUTESbHbIE 3K3a-
MEHbl, 3TOr0 He MMHOBATb: Thbl MoNagdellb
B rMIMHa3suto, mponas yepes «hunetp». U
30ECb, KOHEYHO, Yy4aTCa O4YEHb MOTUBU-
pPOBaHHbIE YYEHUKN. C HUMU U YUUTENSaM
OuUeHb VHTePECHO U NPUATHO paboTaTsb.
A B OCHOBHOW LLUKOME KOHTUHIEHT Y Hac
ouYeHb Pa3HOOBPA3HbIN.

To ecTb Yy Bac HET KOHKYypcCa B nepsble
KNnacchbl? Takass NnpakTukKa Hayanachb
TOJIbLKO C 3TOro yye6Horo roga? Unu gna
LLUKOJ1bl 3TO O6bIYHAs NPaKTUKa?

pble XOPOLLUO NOAMrOTOBMEHbl. HO Mbl He
CUMTaEM Takyto KOHLUENUWIO NPaBMUIBHOW.

1 MOCKOJbKY Y HAC OUYeHb MHOIo OeTen,
NaTb K1acCOB B oOHOM MNapannenu
(120 peTten B 04HOM BbIMYCKE), Mbl MeeM
BO3MOXHOCTb /19 YUEHMKOB O4HOM Maparn-
nenun cospgaTtbh yyebHoe HanpaBeHue
«PPAHLY3CKUIN A3blK». YUEHUKK, NonaBs-
Livie B 3TOT KJlacc, NpoxoaaT obydeHue
B O4YeHb ObICTPOM Temne. Mbl OTOUPaEM
crofla YYaLLMXCA cpen Tex, KTO NocTy-
MU B LLKONY, @ He HabrpaeM CO CTOPOHbI.

A ecTb N1 B KJlaccax AeTU U3 PYyCCKUux
ceMen, U3 ceMen C pyCCKMM AOMaLUHUM
AA3bIKOM?

[a, MHOro. B kayxaoM Knacce Tpu, YeTblpe,
naxe NATb 6bIBAET YUEHWKOB...

OHM cnpaBnsiltoTcs ¢ o6yyeHMeM Ha
3CTOHCKOM f3blke? BbiBanu nu cnyvyaum,
KOrga poauTenu nepeBoaunu neten B
PYCCKyIO WKony?

OHWM cnpaBnatoTCca NONHOCTLIO! Y Hac
€CTb YUYEHUKMN 113 PYCCKOA3bIYHbIX CEMEN,
B KOTOPbIX pOANTENM BOODBLLE HE TOBOPAT
Ha 3CTOHCKOM A3blke. TakMe CeMbU ToXe
eCcTb. HO Mx HEMHOro ocTanochk. Ecnu
KOMY-TO O4UeHb TPYOHO, TO eMy OTAe/bHO
NMOMOraeT yyunTesb, HO B LENOM B 3TOM

C 9TOro rogA BOOBLLE HET HUKAKOIO KOHKYPCA,
YYEHUKU ONPEOENAIOTCA B LUKOJTY MO MECTY
XXUTENbCTBA. A PAHbLUE KOHKYPC BblJ1 TOJIbKO

BO «®PAHLY3CKUN KJTIACC», B OCTAJIbHbIE KJIACChI

YYEHUKU U PAHbLLE PACNPEAENAJINCb HE HA

KOHKYPCHOWN OCHOBE.

Ho Mbl oTKazanucb oT aToro. He NoTomy,
UTO Mbl BOMMCS PabOThbl, MPOCTO 3TO be-
3yMHas Harpys3ka. 1 aTo Takom nckyc-
CTBEHHbIN «Xalny» ONa cpeoHew WKOobI.
Ecnun B WKkone ecTb KOHKYPC B MepBbin
KNacc, TO CYNTAETCA OUEeHb MPECTUMKHbIM,
Korga Mow pebeHOK CMOr B HEE MOCTY-
MUTb. DTO NOOAHMMAET CaMOOLIEHKY POaM-
Tenew. Ho ato HeHopMasbHO. Mbl NpuK-
3blBaV U Apyrve cpeaHme LLKOSbl OTKa-
3aTbCH OT BCTYMUTESbHbBIX VCMbITaHUN, HO,
pasyMeeTcs, OHW He cornawlatoTcs. OueHb
YAOOHO 0Oy4aTb OTOOPAHHbIX AeTel, KOTO-

HeT HeobxoamMocTu. [1eTn 13 pyCcCcKo-
A3bIYHbIX CEMEN OUYeHb XOPOLLO CrpaB-
NA10TCa ¢ yyebon. HekoTopble poguteny,
MOXET OblITb, HE Tak JAaBHO rnepeexanm
XWTb B DCTOHUIO 13 [NeTepbypra, K npu-
Mepy, UNK elle OTKYOa-To, 1 OHW HI CNOBa
He 3HaloT MO-3CTOHCKM, HO OHW MPOCTO
OTAAtOT pebeHka B HaLly LLIKOY.

A WKoJla OKa3bliBaeT KaKyl-To nog-
OEPXKY YYeHUKaM U3 ceMen C PYCCKUM
[AOMALLHUM SI3bIKOM?

KoHeuHo, nogoepxmnBaem! Ho B aToM
HeT ocoboun noTpebHocTn! Ckopee Hao-
B0POT: 3TV OeTU MOOOEPKMBAKOT HALLMX
neTen B M3yYeHUr pycckoro a3bika. OHKM
nepBble MOMOLLHWKK YUYUTENen pyCcCKoro
a3blka. [pobnemMa ckopee B APYroM.
Hawn yuntensa pycckoro sa3bika XoTenm
Obl 06by4aTb OEeTeN M3 PYCCKUX CEMEN
OTOENbHO, UTOObI UX POAHOM A3bIK NOMY-
4mn 6bl AOMONHUTENBHYIO MOOOEPMKKY.
KoHeuHo, 371 getTn yyatca obyyaTb pyc-
CKOMY A3bIKY OHOK/TACCHUKOB, U 3TO
o4eHb xopollee yMeHre. Ho yuntens
xoTenu 6bl NMOAAEPMKMBATL UX PYCCKUM
S3bIK K&K POOHOW A3bIK.

A B yeM 3Ta nogaeprKKa 3aksoydaerca?

IM patoT gononHuTeNbHble 3adaHna. B
MHOVIBUAOYANbHOM nopsgke. M B Lenom
NPUMEHSIOT K UX 0BYyYEeHUI0 MHOMBMAOY -
anbHbIV MOAXOM.

MocKonbKy Hall XXYpHan Ha3blBaeTcsa
«MHorosiabluHoe o6pa3oBaHUe», HALLUM
yuTaTensiM, KOHEeYHO, UHTePEeCHO, KakK
OpraHU3o0BaHO ObOyuyeHUue A3blkaM.
CKOJIbKO fI3bIKOB M3Yy4aloT YYEeHUKU? B
KakoM nopsapke? OQHOBPEMEHHO Un
nocreneHHo BBOAATCA A3blKU? CKOJIbKO
4acoB B Hefesllo OTBOAUTCSH Ha obyue-
HUe A3blkaM?

B mepBOM knacce y Hac HET MHOCTPaH-
HOro a3blka. Bo BTopoM knacce B y4eb-
HOM HanpaBNeHUN «PPaHLY3CKMIN 93bIK»
HauMHaeTCcs UlydeHre PPaHLy3CKOro
a3bika. C TpeTbero kjacca BBOOUTCSA
AHIUNCKUM A3bIK. W C LecTtoro — pyc-
CKnM. TakM 06pPa30oM, C LLUECTOro Knacca
M3yyaroTca TPU MHOCTPaHHbIX A3blka
oOHOBpPEMeHHO. B knaccax ¢ HedpaHKo-
A3blYHBIM YYEOHbIM HanpPaBIeHMEM CO BTO-
POro Kiacca M3y4vaeTcst TONbKO aHrInMC-
KW 93bIK. Y Hac HeT HUMKakuMx npobnem.
YUEHKKM XOPOLLO CAPaBAAOTCSA.

A WBeacKumn A3bIK?

JJ,a, B r’MMHa3nNnM Ha4yMHaeTCAa naydeHne
WBEACKOro aA3blka. B OCHOBHOW LWKoNe
OH He n3y4daeTcsa. B riMHasnm y tex, KTo
BblOpan yuyebHOe HanpaB/eHWe «LLIBEAC-
KW A3bIK», HA4YMHaEeTCA N3y4deHke WwBeac-
Koro a3blka. C Hyna. W y4yeHrky ooctm-



ratoT TAKOro YPOBHS, YTO MOTYT MOCTYMNaThb
B LLUBEOCKME YHUBEPCUTETbI. AHMAMMNC-
KWW A3bIK Y HAcC NpenogaeTcs Ha OYeHb
BbICOKOM YPOBHE. B rMMHasnm yuyeHUKM
K 12-My knaccy gocTuratoT ypoBHen Cl
n C2. B aHrnoa3bl4yHOM Kflacce HeKo-
TOpble NpeamMeThl, HanprMep, MaTema-
TVIKa, MPeOMeTbl eCTECTBEHHO-Hay4YHOro
npodunna (XMusa, 6GUONOrna) 4YacTUYHO
M3y4yatoTCa Ha aHIIMMNCKOM d3blke.

To ecTb UCNoONb3yeTcs MeToamnKa UHTer-
pUpPOBaHHOIo oby4YyeHusa A3bIKy U nNpea-
mMeTy?

[a, HO OHa aganTupoBaHa.

Kakum obpasom?

Y Hac HeT KakoWm-TO 0coHBOoM MeTOoOOUMKU.
MPOCTO eCTb yUYUTens ecTeCTBeHHO-
HayuHbIX MPeaMeToB, KOTOPbIe BNageoT
AHMMUNCKUM F3bIKOM. M OHK npenopatoT
Ha aHTNIMCKOM A3blke. HO He BCé BpeMms,
a Kakne-To oTaeNbHble UMKbI, OTOeb-
Hble KYPChbil...

MocKonbKy Mbl 3aroBopuam o Mmoge-
NAX MHOros13bIYHOro o6pasoBaHus, He
MoOrnu 6bl Bbl 03BYUYUTb CBOIO NO3ULUIO
no 3ToMy Bonpocy. Kakue mogenu MHoro-
A3bIYHOro 06pa3oBaHuA, NO BalLeMy MHe-
HUIO, AOJIKHbI ObITb B DCTOHUU? Kakue u3
HUX Bbl INYHO NoaaepXueaete? [o/mkeH
NNy poauTenien U geten 6biTb BbIGOp?

A9 He roToB cenyac 0OOCHOBbBIBATbL
CBOO MO3ULIMIO C HAYYHOWM TOYKM 3pe-
HVA. Ho B NtoBoOM cyyae s cumTato, Yto
PYCCKOA3bIYHAA WKOJIa B DCTOHNU B
Ton chopMe, B KOTOPOW OHa cerogHs
cyuiecTByeT, — 3TO TYNMUKOBbIN NYTb.
DTO NOATBEPKOAT KOHKPETHbIE pe3y/slb-
TaTbl, MO3TOMY § HE CUUTAK 3TY ModeSb
nepcnekTuBHoW. Ee g TouHo He moaoaep-
MKUBato. MoxkeT ObITb, OAVH U3 NpUMe-
poB — JIMHHaMaackum Pycckunm nuuen
B TannuHHe. OH NONMHOCTbIO PYCCKO-
A3bIYHbIN. A CUMTAKD, UTO DCTOHUSA OOIK-
Ha nNpennaraTtb 06pa3oBaHMe Ha 3CTOH-
CKOM 43blKe, YUYMTbIBaa cneundurky
Pa3HbIX STHUYECKUX TPYMM U Npeana-
ras Kypchbl No BbIbopy — MNpeaMeThl,
noaaepPMmMBatoLLIe POAHOM A3bIK U KY/b-
TYpPY. Hanpurmep, yyeHrKy U3 ceMbu C
PYCCKVM A3bIKOM 0ByUYeHUsa Hago B
noboM cnyyae NpennoXnTb Ha BbIBOP
oTOenbHble NpeaMeTbl Ha PYCCKOM A3blke
M yrny6neHHble KypCbhl PYCCKOrO A3bIKa.
Ho g cumTao HenpaBWsbHbIM, KOTda yue-
HUK, MPOXMBasA B 3CTOHCKOM ObLLLeCTBE,
c 1-ro no 12-1n knacc oby4yaeTca Ha pyc-
CKOM 9A3blke. KoHeuHO, 30ech ecTb eLle
o4ViH MOMeHT. CerogHs B PyCCKOA3bIYHOWN
LKOoe paboTaeT Lienoe NoKoneHme yum-
Tenemn, KoTopble Hadanu paboTaTb eLle BO
BpemeHa CoeTtckoro Cotoza. Korga npo-
M30MOeT CMeHa NMOKOIeHVI, BO3MOXHO,
CITOXKUTCSA COBEPLUEHHO APYron moa-
xof. HanpwvMep, Te, KTO CerogHs 3akaH-
UMBaIOT YHUBEPCUTETBI U MOYT paboTaTb
B LLUKOJY YUUTENAMY 1N PYKOBOOUTENAMM,
OHW MPWHEeCYT C cOBOM n3MeHeHUsa. Ha
3TO MPOCTO HYXKHO BpeMsa. A cerogHsaLL-
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HAS MOoOeNb — 3TO TYMNUK. BbINYCKHUKMK
3TUX FTMMHA3UN NPOCTO HEKOHKYPEHTHO-
CrMoOCO6HblI. OHKM HEe MOTYT MOCTYNUTb B
YHVBEPCUTETbI. DTO CTAaTUCTMKA.

Korga Bbl 03ByuMBaeTe CBOIO NMO3nULUIO
celyac, Bbl roBopute 0 cutyauum B Tan-
NINHHE UKW NPUHMMaeTe BO BHUMaHne n
Npa-Bupymaa?

A nonxeH npusHaTb, 4To B Moa-Bupymaa,
KOHEYHO, COBCEM APYroe NoSOXKeHWe Oen.
Hackonbko s cibilan, obulasack ¢ pas-
HbIMV NIOABMUK, YNPaBieHMe NonTUKOM
B chepe obpazoBaHua B ga-Bupymaa,
ocobeHHO B HapBe, — 3TO MpOCTO Apy-
ron Myp. MoCKONbKy Y LWKOM HET MpaBa
npUHMMaTb peleHnsa, Bce pelleHunsa
MPUHUMAOTCA Ha FOPOLCKOM YPOBHE.
Ho 9, KoOHeuYHO, He 3KCMepT B 3TOW
obnactun. 9 He OYeHb XOPOLO 3Hato
Mpa-Bupymaa, Tam apyraa cpena, vy
MEH$ HET KaKKX-TO COBETOB U peLle-
HU. A He 3Hato, KaKoW MPOLEHT TaM pycC-
CKOSA3bIUHOTO HaceneHma? 90%? Ecte-
CTBEHHO, B 9TOM pervoHe cnpasennvebi
BOMPOCHI B OTHOLLUEHUW Mepexona Ha
3CTOHOSA3bIUHOE 0ByyYeHMe. g yero u
OTKy[a B3ATb pecypchl? A He Mory oTee-
TWUTb Ha 3TOT BOMPOC. Y MeHAa HeT XOpo-
LIMX naen. A BOT B TalJIMHHCKOM KOHTEK-
CTe 9, KOHEYHO, MOIy YBEPEHHO CKa3aTb,
UTO 9 NOoALdEPXKMBAD peopraHM3aumnto
cerogHsaLIHen mogenm obpasoBaHmda. HO
9 OYyMato, «3BOIIOLUMSA» LLKOSbl MPOW30M-
net. NMMHasum 6yayT npeobpasoBaHbl
B rocyJapCTBEHHbIe rMMHa3uun, a cna-
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KOHUEPT MMMHA3MM TYCTABA AOOJIbOA «KPACHAA CTPENA» (KOHLIEPTHbBIV 3AJ7T NORDEA)

>> Obleé TMMHa3MM — B OCHOBHbIE LLIKOJbl; B OCHOBHbIX LLKOMNax
(ecnv roBopuTb O Tal/IMHHE) HenMepCnekKTUBHO NpeanaraTb
06pa3oBaHie TONIbKO Ha PYCCKOM A3blKe, MOCKOSIbKY BbIMyCK-
HUKW X HE CMOIYT MPOAO/IKUTb OBpPa3oBaHME B TMMHAa3nN,
3TW LWIKOSbI OOIXKHbI BYAYT Oo4eHb ObICTPO 3BOMOLMOHUNPO-
BaTb. B Le/1OM MO DCTOHMM 9 He BIVKY OCObbIX Npobnem. Bos-
MOYKHO, TOJIbKO B Mpoa-Bupymaa 31o nog 601bLLIMM BOMPOCOM.

Bbl npopa6éoTanu B ruMHasum lNyctaBa Agonbda 13 ner, ¢ ner-
KUM cepAaLueM Bbl ee ocTaBnsaeTe?

2TO xopoLWu BoNpoc. KOHeYHO, o4yeHb Xafb. [ToToOMYy 4TO 3TO
Beb Llenoe KoponeBcTBo. [MpeBocxogHasa cpega. C ogHow
CTOPOHSbI, »aNb. A C APYrow CTOPOHbI, 1 YYBCTBYIO, YTO 13 net
NOCBSATU/ PA3BUTUIO 3TOM LUKOJbl, U MOHMMAIO, UTO GyneT
cnpasenyiuBbiM AaTb BO3MOXXHOCTb APYIrUM NOAAM NpPUB-
HeCTU Clofa UYTO-TO HOBOE U PAaCCTaBUTb CBOU aKLeHTbl. MHe
ObI10 Bbl OYEHb YOOOHO MPOOOIKNTL 30ECh PABOTY: HMKAKMX
npobem, BCE OTIMUHO paboTaeT. Ho 9 MOHMMAato, YTO 9 CaM He
MOry NPEeanoOMXnTb 3TOW LLIKOMEe Tak MHOro HOBOro. KoHeuHo,
BCerga MoXKHO nNpuayMaTb UTO-TO, 3a4aTbCs Liesbto 1 CaenaThb.

LLIkona ceMyac CNoKOMHO pa3BMBaeTCd, M B TedeHue cnenyto-
LMX 5-6 neT BO3IMOXKEH TakoW nepunon ctabunmsaunm, 6e3s
KaKNX-TO pedOopM 1 NOTPACEHUM. M NO3TOMY 9 AyMato, UTo cel-
yac npaBubHOE BpeMs 409 yxo4a 13 Hee. A BO-BTOPbLIX, 3TO,
KOHEYHO, MHTEPECHbIN BbI30B. 30eChb BC& XOPOLO (OTNYHbIE
YCOBUA 0715 TeOA CaMoro, N9 LLKOJIbI), @ Tbl BCE e YXOAMULLb.

Mbl Hayanu ¢ TOro, YTo Bbl MO O6Pa30BaHUIO ANPUXKEDP, XOTH
HU OHS He pa6oTanu no cneuuanbHocTU. Kak Bbl AyMaeTe,
o6pa3oBaHuNe, KOTopoe Bbl NOAYyUYMan B TaSSIMHHCKOM YHU-
BepcuTeTe, MOMOraeT BaM B XXKU3HU CNPaBAsATLCSA C TEMU 3afa-
yaMu, KOTopble BaM NPUXOAUTCS peLuaTb?

HerT.

A yBneyeHue My3blKON OCTanocb?

KOHEYHO! JTIOBOBb K MY3bIKE, KOHEYHO,
OCTAJIACb! CEMYAC Mbl 3BAHUMAEMCSH
BOJIbLUMMU MY3bIKAJIbHbIMU
MPOEKTAMU. KAXKAbIV rOA Mbl
BbIMMYCKAEM MO OAHOMY AUCKY.

2TO CMeXHaa 0eaTenNbHOCTb. Kak Xx0b0u. A HMKOorga He roBOpto,
UTO 9 B LLUKOJIE «Ha paboTe», g MPOCTO «B LUKOJIe» — 3TO MO
MKU3Hb.

M B 3TOM CMbICNE, KOHEUHO, TO, YTO S YUMIICA My3bIKe, OO0
MY3bIKY, MOBVANO Ha Pa3BUTUE LLIKOJSIbI, MO3BOSIVIO paccTa-
BUTb aKLEHTbI... MHOIO My3blKa/lbHbIX MHCTRYMEHTOB, OpraHbil...
Y Hac y»e TpeTui opraH B wkone!

A My3blKaslbHOe HanpaBsJ/ieHUe B LLIKOJe CTasio pa3BMBaTbCA
¢ Bawum nosiBneHnem?

A nymato, ga. XoTs, KOHEUYHO, U A0 MeHS Oblnl X0P. Y Hac HeT
y4yebHOro HanpaeneHysa «My3bika», HO €CTb YCNOBUS A5 My3bl-
KanbHOIro pa3BuUTUS.

Mbl CO3AAEM BOJIbLUUE MY3bIKAJIbHbIE
NMPOEKTbI, U HALLN YYEHUKU
BbICTYNAIOT HA CLUEHE KOHLUEPTHOIo
3AJIA «9CTOHUA» UJIU KOHUEPTHOIO
AOOMA «ALEXELA», BbINYCKAIOT
MY3blIKAJIbHbIE ANCKMW.

Hackofibko Mbl MOHUMaeM, Bbl CTOPOHHUK pecdopMUPOBaHUS
06pa3oBaHUs. A KaK Bbl CUMTAETe, B Halle 3CTOHCKOW cucteMe
o6pa3oBaHUsA 4OCTAaTOUYHO NpoBoaUTCA pecdopPM? Hy>KHbI /i OHU
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cerogHN? U HaCKONbKO YacTo AOMKHbI MPOBOAUTLCS PedOpPMbl,
UYTOObI Gblfla BO3MOXXHOCTb OTC/IEAUTb U OLLEHUTbL UX pPe3ynbTaThbl?

A nymato, 1 aa, U HeT. PehopMbl HYXKHbI, HO Pa3yMHble. A ayMato,
UTO B 3CTOHCKOM 06pPa30BaHUN CEFOAHS AOCTAaTOYHO PEDOPM.
Moxanyw, 6onblie cnegoBano 6bl cerogHa 4oBepaTb CaMomn
wKone. B 0encTBMTENbHOCTW, CeroaHs WKoae MHOro goBe-
PAOT, U LLUKOJ1a caMa B UeM-To TOPMO3UT 3ToT npouecc. Co cTa-
PbIX BPEeMeH Mbl MPUBbLIKM K TOMY, YTO 13 rofa B rof rae-1o B
MVIHWCTEPCTBE 3@ HaC PEeLLAtoT, YTO Mbl AOMMKHbI 34ECh, B LLUKOJIE,
nenatb... Ha caMoM gene, eCTb 0aMH AOKYMEHT — roCyaapCTBEH-
Hasa ydebHada NporpamMma, U yYeHVKM OOMKHbI JOCTNUb Pe3y lb-
TaToB, 0O03HAYEHHbIX B MPOrpamMme. A Kak OHW UX OOCTUMHYT,
OyayT M OHW YMTaTb ITOT YUEeOHUK UK apyrown, o6 3TOM HUrge
HEe CKa3aHO HK C/10Ba. DTO TBOPYECTBO! D10 cBOBOAHOE TBOPUE-
cTBO. U WKona, co3paBasi CBOK yUeGHY0 NporpamMMmy, OOJ/DKHa
BKJ1lOYATbCS B TBOPUYECKUMN MPOLIEeCC U OCO3HaBaTb, UYTO HET
HUKAKUX CTPOrMx NpennucaHum, a ectb 6osblias ceo6opna.

MHE KAXKETCS, UYTO NABHAHA PEGOPMA
3AKJTIOYHAETCHA B TOM, YTOBbI J1IOAU
MOHANN: LUKOJIbHAA YYEBHASA
NMPOrPAMMA ECTb BAXKHEMLLEE AENO
LLKOJ1bl, 3TO TO, YTO LUKOJIA CO3OAET
CAMA U An{ CEBA.

PERSOON / MEPCOHA 45

B rumMHasum lNyctaBa Agonbda, K NpuMepy, CyLLEeCTBYET CrcTeMa
Kadenp: cneuranmncTbl Kaxxaow 06/1acT 3HaHUA oObegnHeHb!
B oTOesnbHYyto Kadhenpy. Kaxkayto kadenpy Bo3rnaBadeT 3aBe-
aoyoowmm kacdhenpow, oHY cobupatTca OauH pas3 B Heaento,
UTOOblI OOCYANTL, YEMY U KaK Mbl YUMM, KaK MOXKHO OCYLLIECTBUTb
CUNHTErpPUPOBaHHOE OOYUeHMEy», CKOJIbKO YacoB B Heaesto OTBO-
OMTCA Ha TOT UMK MHOW NpeaMeT UK KYPC U nodemy 1 T. 4. Ho
0148 NPUHATUA NPaBUIbHOMo peLleHnsa HeobxoaMMa xopoLlad
KOMaHOa, PYKOBOACTBO. AOMUHUCTRALUMA B LLUKOSIE HY»XHa He
08 TOro, YToObl COCTaBNAThL pacnmcaHme ypokoB. Pacnuca-
HVie MOXKeT caenath Nodon.

A 6onbLuve pedopmsbl... He 3Hat0. HO 0AHO 13 KITKOYEBBIX CI0B,
NoO MOeMy MHEHWIO, — 3TO TBOPYECTBO M CBOOOAAa ANA TBOP-
yecTBa.

KAK YUYUTb, KAK HAYYUTb NMOHUMATDb
MUWP, YTO BOOEBLLUE CEFOOHA XXAOET OT
MOJ1I040Io YENOBEKA OBLUECTBO?
HY>XHO Ji1 NO-NPEXXHEMY U3YYATb
KBAAPATHbIE YPABHEHUA B TAKOM XKE
BOJIbLLUOM OBBEME UJIN, MOXET BEbITb,
BAXXHEE COOPMUPOBATb KAKUE-TO
COUMUAJIbHbIE HABbIKU? @




KIRJANDUSULEVAADE / KHMXXHOE OBO3PEHVE

2019 Nr 4 @

FOR BILINGUAL SCHOOL TEACHERS

A Review of Mehisto, P. & Genesse, F. (2015).
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Forces, Mechanisms and Counterwelghts
The Cambridge Educatlon Research series

edited by Peeter Mehisto and Fred Gentses
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f Inrernaraet naminurions

elson Mandela stated, "If you talk
N to a man in a language he under-

stands, that goes to his head. If
you talk to him in his language, that goes
to his heart.” Research and literature do-
cument and report that bilingual educa-
tion prepares students for the challenges
in the international economy and one
who speaks more than one language is
better equipped for interaction on the
world stage. Additionally, bilingual or
even trilingual education systems have
existed since ancient times and continue
today; therefore, as part of the Cam-
bridge Education Research series, Buil-
ding Bilingual Education Systems was
written to add value to the Language
Education Literature strand.

Through a conceptualization of the his-
tory, development, practice, and analy-

sis of bilingual education practices, the book contains real-life examples across the
globe from various national educational environments which examine the initia-
tives impacting bilingual education. Specifically, Building Bilingual Education Sys-
tems provide a framework to justify and analyze the ‘forces, mechanisms, and coun-
terweights’ required and its impact on the successful implementation of bilingual/
multilingual programs in educational settings.

The introduction of Building Bilingual Education Systems describes the main ideas
of the framework: ‘forces, mechanisms, and counterweights’ with examples. The
authors define forces as those which affect people such as beliefs and values in
bilingual education and stakeholder attachment as examples. Mechanisms are
defined as the tangible interacting factors fueled by a number of forces, including
the policy, materials, and management of a program. Counterweights, the last part
of the foundation, are the positive or negatives forces or mechanisms that imba-
lance a bilingual education system. These may include fear as well as information
and meetings to overcome it, and/or parental concerns which oppose governmen-
tal or political actions.

The body of the book is divided into four parts which helps complete the picture
of its premise. Part One, Looking At The Big Picture, Part Two, Getting Started,
Part Three, Looking at the Long Term, and Part Four, Understanding the Role of
Context. The conclusion of Building Bilingual Education systems revisits the tripar-
tite framework, provides an overarching conclusion, summarizes each part of the
‘forces, mechanisms, and counterweights’ foundation, and ends with a final thought.

Building Bilingual Education Systems is well-organized and starts with an overview
of its proposition and adds to its analytical review of overarching policies from the
United States and European perspectives. The 13 case studies and voices from
the field from 6 continents, in parts one through four, spell out specific details with
examples of bilingual educational programs, describe the expansion and future of
initiatives, and the role of diverse context plans in the educational field, and ends
with an overview of ideas on how to continue the effectiveness of bilingual prog-
rams. The goal of Building Bilingual Educations Systems, as stated in the conclu-
sion, is to help all stakeholders to include teachers, leaders, educators, parents,
students, administrators, and government officials predict the results of bilingual
education program development actions and get them ready for the unknown and
known effects of the outcomes.

Because bilingual education programs improve the overall capacity for one to con-
nect to and with others, Building Bilingual Education Systems is a good read for all
who continue to work in the development of bilingual programs worldwide. Value
is added on a personal, societal, and global level when one is able to communicate
in more than one language. By developing students’ knowledge, ability, skills and
use of their mother tongue as well as a second or third, we instill in them a sense
of self-admiration, respect for others, and a connection to the global village. Thus,
| recommend a full study of Building Bilingual Education Systems. @
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KOOLIEELSE LASTEASUTUSE OPETAJALE

Laste keelelise arengu
hindamise abimaterjal

Meltsas, Nonna. Eesti keele kui teise keele arengu hindamine: Kahesuunaline keelekimblus.
Logvina, Irina. Vene keele arengu hindamine: Kahesuunaline keelekimblus.

URL: https.//e-koolikott.ee/search/result?details=true&qg=keeleise%620arengu&is-
Grouped=true&taxon=1&type=all&materialTitle=true

ANNA GOLUBEVA

KARIN PIIRSALU

SA Innove mitmekeelse oppe ja
keelekiimblusmetoodika keskuse peaspetsialist

SA Innove mitmekeelse oppe ja

keelekiimblusmetoodika keskuse peaspetsialist

oXoolikott

ealistele normidele on eriti tahtis siis,

kui laps areneb ja 6pib teises keeles.
Opitava keele omandamise protsess on
individuaalne, iga laps 6pib aru saama
uutest sbnadest ja fraasidest ning neid
kasutama ainult temale omase kiirusega.
KeelekUmblusprogrammi raames on
koostatud abimaterjal, mis aitab 6peta-
jatel jalgida laste keelelist arengut siht-
keeles. Materjali koostamisel peeti sil-
mas, et seda oleks lihtne kasutada ning
et lapse keelelise arengu hindamine ei
vOtaks dpetajatel palju aega. Abimaterjali
aluseks on neljast kategooriast koosnev
tabel. Iga kategooria — kuulamine, kénele-
mine, lugemise ja kirjutamise alused ning
eesti/vene kultuuri tutvustamine — all
on oodatavad tulemused, mille saavuta-
mist mdéddetakse dppeaastas stgisel ja
kevadel. Tulemused on sénastatud selgelt
ja moddetavalt nii, et 6petajal on mugav

I aste keeleline areng ja selle vastavus

FOTO ERAKOGUST

need dra markida vastavalt kasutamisjuhendile, kas plussiga, kui laps saab aru ja
kasutab oskust ilma abita, voi miinusega, kui laps ei mbista ega oska kasutada opi-
tut, ning linnukesega, kui laps vajab julgustamist. Hindamise tabelid on koostatud
eraldi iga 6ppeaasta jaoks ning neid on soovitatav kasutada kaks korda 6ppeaasta
jooksul. Abimaterjali saab alla laadida dppevara elektroonselt portaalilt E-koolikott,
kasutades linki https://e-koolikott.ee/search/result?details=true&g=keeleise%20aren
gu&isGrouped=true&taxon=1&type=all&materialTitle=true @
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YUYUTENAM, NTOTONEAAM, NICUXOJZIOTAM U POAUTENIAM

GamelLearnMobil — o6pa3oBaHme
B Urpe oJIMHO B XXU3Hb!

Obpa3oBartesibHasi reriMnuKaLmMoHHasi TexHosornss GamelearnMobil (3/[]-o6pa3oBaHue).
TexHosiorms GamelearnMobil 3apeructpupoBaHa kak PU/] (3aL4mTa aBTOPCKOro rnpaBa pa3paboTymKoB TEXHOIOMMN).
[ara peructpauymnm: 22.04.2018. N° 218.016.3773. URL: https.//Ik.edrid.ru/rid/218.016.3773.htm/

ExaTepuHa JibBoBHa KyapsiBueBa, PhD (kaHaAMpaT neparormyeckux Hayk), YjeH npasneHus
MeXayHapoaHoOro MeTofAcoBeTa MO MHOIMOA3bIUUIO U MEXKYJ/IbTYPHOW KOMMYHUKaUUmn
(o6beauHMBLLErO [eaTeNIbHOCTb 0Opa3oBaTe/IbHbIX OpraHM3auun B 45 cTpaHax MUpPA), Hay4YHbIN
PYKOBOAUTENIb MEXXAYHAPOAHbIX ceTeBbIX labopaTopuit «MHHOBaLMOHHbIE TEXHOJIOTUU B
cchepe NoNNKyNbTypHOro o6pasoBaHusa» (By3bl 11 cTpaH Mupa), akcnept PepepanbHOro
peecTpa HayuyHo-TexHUYecKom cpepbl PO, pykosoautens npoektos BILIUM (https://fmz.
uni-greifswald.de/das-fmz/projekte/bilium/), «Mrpo-Mmup ob6pasosaHus 2035» (https://
game2035.info/), Bilingual online (http://bilingual-online.net). ABTop 6onee 50 KHUT MO
MHOTrOf13bIUMNIO, MEXKKYJIbTYPHON KOMMYHUKALIMN, PYCCKOMY 13blKy Kak MHOCTPaHHOMY, UCTOPUM
PYCCKOM 3MUrpaLnmn, PYCCKON Nutepatype 1 KynbType (cpeamn HuUx cepua «CkaskoTeka»),
urp (MopynbHaa nonmdyHKLUMOHAaNbHasA Urpoteka «Jetn Mmpa», «Kpeatmsatop» v gp.),

OOTO N3 6onee 200 HayuHbIX CTaTel, a TakKXKe NyGAUYHbIX nekuun (PUA HoBocTu n ap.), naypear
APXVBA ABTOPA MeXAyHapoaHbiX npeMun n npemun PO, c 2011 r. perynsapHo BxoguT B «Who is Who of the
World» (M3paTenbcTBo Marquis) n ap. poccumnckue m sapybexxHble aHuuknoneauu. Nogpo6Hee:
EKATEPUHA http://istina.msu.ru/profile/katerina73/
KyaOPAABLUEBA

flHa Koponb, [OLEHT, NpenopaBaTeslb HEMELKOIro fi3blka Kak MHOCTPaHHOro B JJoMe AA3biKOB
(r. BaM6epr, NlepMaHusn), cepTudnunpoBaHHbIN 3K3aMeHaTop TELC, uneH npaBneHUs 1
npenopaBaTesib PYCCKOro fi3blka Kak ApYyroro pogHoro ois AeTem-6UanHreoB B HEKOMMepUyeckom
opraHusaumm «HemMeuUKUn oGbeanHaeT».

OOTO N3
APXVBA ABTOPA

AHA KOPOIJ1b
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ponyKkT GamelLearnMobil paccumn-

TaH Ha pPasBUTUE KOMMYHUKATUB-

HOM KOMMeTeHUMK B Pa3NNUHbIX
CUTYaLMSIX, B TOM YiC/le — Ha U3ydeHne/
0OCBOEeHMe A3bIKoB (MHOCTPAHHbIX, OPYIMX
POAHbIX, HEPOOHbBIX, POAHBIX) M Pa3BUTME
peun yepes NorpyKeHre B peanbHyto
(MPUBNMIKEHHYIO K PEaNlbHOM) KOMMY-
HUKaUMIoO B UrpoBOM hopme (C npume-
HeHMeM npoaykumnm PlayMobil, Lego,
Sylvanian Families).

KpoMe Toro, MpoayKT MOXeT npume-
HATbCA O/19 BOCCTAaHOBMEHWSA KOMMY -
HUKATUBHbIX CMOCOBHOCTEN B ObITOBbIX
cUTyaumMax nocne Takumx 3aboneBaHunim
KaK MHCYNbT, MHMaPKT 1 Op. (3prote-
panus), a Takxe ansa obLlero passmTma
KOMMYHWKaTUBHOW KOMMETEeHLMN B TUMO-
BbIX 1 9KCTPEManbHbIX CUTYaLMAX B UTpe.
[MpOoOYKT OTHOCUTCSA K aBTOPCKOW cepuin
3[1-o6pa3oBaHumsa: AMarHoCcTKa, 4OCTyn-
HOCTb, ABMXeHMe (rae OBVXKeHKe — 3TO
obpa3oBaHMe ONMMHOK B XKM3Hb).

MpoayKT BKAOUYaeT B cedba paboyne
NINCTbI, KAPTOUKM (UTPOBbIE N MHDOPMa-
LMOHHbIE), COBapWK TeMbl, METOANYeC-
Kne pekoMeHgauumn ons pogutenem u
nenaroros. Bcé nepeuncneHHoe BbllLe
npeacTaBieHo B BUAE «NakeToB» A1a pas-
NIMYHBIX LeNeBbiX ayauTOPUM: MHOCTPAaH-
HbIN A3bIK 0149 OeTen, MHOCTPAaHHbIN A3blK
019 NMOAPOCTKOB I MOMOAEMM, POAHOM
A3blK ON19 AeTen, 93blk 419 OUNUHIBOB
(opyrom pogHoW, HepPoaHOM).

Ba>KHbIM KOHKYPEHTHbIM NpenMyLiie-
CTBOM MpPOAYKTa ABNAETCA BO3MOXK-
HOCTb ero UCMosIb30BaHMA Kak TtogbMU
CO cneumanbHbIM 06pa3oBaHreM (Nena-
roramy, noronegamu, MCUXonoramm), Tak
M pOONTENAMK YUaLLUMXCA. TakM obpa-
30M, C ONOPOW Ha UHTEPECHl 1 MOTPEO-
HOCTW 0ByYaeMbIX peann3yeTca KOHLeNT
MHTerpauum B o6pasoBaTebHblN NPO-
Llecc Bcex CyObekTOB TPeyrofibHMKa B3a-
VIMHOW MHTErpayMoHHOM COXPaHHOCTW:
poauTenemn, Negaroros, NpeacTaBnTenem
npodcoobLecTBa.

Pa3paboTumkamMm nakeToB ABASAOTCSA
MEeTOAMCTbI-NPaKTVKK, paboTatouime C
[NaHHOWM LieneBon ayauTopren He MeHee
10 neT. Ha MoMeHT perucTtpaummn PU pas-

pPaboTaHbl 1 UCMOMb3YIOTCA Ha NPaKTUKe
MakeTbl C PYCCKIM A3bIKOM Kak A3bIKOM
OCBOEHWA/N3YUeH M.

LleneBble ayauTtopuu: ¢ 3 0o 99 net (pea-
nn3auma 06pa3oBaHNA AIMHOK B XKN3Hb).

KonmyecTtBO OQHOBPEMEHHO MOMb3YH0o-
Lmxcs npoayktom: oT 1 4o 20 yenosexk.

BO3MOXXHOCTb TPaHCNOPTUPROBKM (MO-
OVNbHOCTL): Aa, B TOM 4YMCie U CaMUM
pebeHKOM.

CneumnanbHble orpaHuyeHra 1 TpeboBa-
HWsa: BbIOOP NMakeTa C y4eToM LeneBon
ayamTopun. JononHutenbHoe obopy-
[noBaHve: TeMaTudeckasa urpa PlayMobil
nnu/v Lego, Silvanian Families.

OCHOBHbIe pe3yNbTaTbl:

* MOBbILLEHME MOTMBALIMU OBYYAIOLLUXCS
33 CUeT NPUBMIEYEHUS UIPOBbLIX TEXHOO-
TUN; CHUXKEHWE KOTMYECTBa YYaLLMxcs,
NPEPbLIBAIOLLMX OBYUYEHMEe U He 3aUH-
TEPECOBAHHbIX B BbINOIHEHUN 330aHNN
no Kypcy;

* YyCKOpeHMe npouecca oCBOeHUA 1
YCBOEHWA A3blka B KOMMYHMKaLMK 3a
CcyUeT «OObEKTUBU3ALIUU» CUTYELIUN KOM-
MYHUKaLUK (TaKTUbHO-BU3YasIbHbIM
noaxon);

* MHOVBYOYAAM3aLUMEa NpoLEecca 1 pe3ysb-
TaToOB OOYyYEeHUA 3a CYET BapUaATUBHOCTM
MOCTaHOBKM CaMMX 3adaHunm 1 X peanu-
3aUMM Pa3NMYHBIMK ydaLLmMmcs (B ogHoM
ayanTopumM MOryT MPUCYTCTBOBATb Kak
OUNVHIBLI, Tak 1 HocuTenu PKUM 1 PKP)
nyTeMm B3anMHOIo 1 caMoobydeHuns;

* yCrelwlHasa rnybokasa TeMaTr3aumsa CUTy-
aunm (TeMaTmyeckoe UHTerpaTnBHOE
OCBOEHNEe N n3yveHne NekCnkn 1 rpam-
MaTWKW) Kak peann3aumsa KOMMYHMKaTUB-
HOro moaxoaa B 06pa3oBaHnK;

* BAVAMPYEMOCTb MPOAYKTa AN NtobbIxX
A3bIKOB U A3bIKOBbIX KOMOWHaLUWM 6e3
3HAUUTENbHbIX PECYPCHbIX 3aTPaT;

* 3HAUUTENbHAA PECYPCHOCTb NPOOYKTA
(BO3MOXKHOCTb pPacLUNPEeHna TeMaTu-

UeCKOro CMeKTpPa, a TakxKe Npuefexkae-
MbIX MCXOAHbBIX MaTepManoB — He UCKo-
unTenbHo PlayMobil, Bo3aMo)xHO Lego
n op.);

* BO3MOXXHOCTb BapbMpoBaTb 3a4a-
HWS, PACCTaBNATb NO-HOBOMY aKLEHTbI
B Npouecce 1x BbiNnonHeHna 6e3 npue-
nedyeHns OoNoNHUTENbHbBIX PecypCcoB
(PlayMobil kak MoBunbHbIN 06pa3oBa-
TeNbHbIN pecypc);

* yCcheuwHasa peanmsauma B cucteme
OOMONHUTENbHOIOo 1 HedopManbHOro
obpa3zoBaHUsa, caMoobpaloBaHUS
(MOBUMBHOCTb OObEeKTa M MPOAYKTa Kak
pelatoLmm akTop).

O6s1acTb npuMeHeHnss PUL

PV wnpokoro (MHTerpaTMBHOro) Npu-
MEeHeHWS:

e OOLWKONbHOE OBpa3oBaHMe (poaHblie
N MHOCTPaHHbIE A3bIKN MO MMMepCUH-
HOM Noaxoae, B Urpe 1 KOMMYHUKaumm);

« oBbpa3oBaHMe B Ha4YalbHOW LLIKOMNE
(+NPOEKTHbIV MOAX0A);

* ceMelnHoe pasBuTne 1 obpasoBaHue
(obLee pa3BuUTre pebeHka ¢ 3 neT — C
yyeToM pasmepa 1 6e30nacHOCTN AeTa-
new); peyeBoe, A3bIKOBOE Pa3BUTHE; Pa3-
BUTVIE MEXKKYSIBTYPHOM KOMMYHUKATVBHOM
1 COLUMO-3THO-KOMMNETEHLMNIN);

* BY30BCKOE 1 NpodeccroHanbHoe obpa-
30BaHKe (U3yyeHue NHOCTPAHHOIO A3bIKa,
negarorunka, ncuxonorng);

« MeTOoOMKa 93blkoBoro/CEFR 1 6u-
NnHreanbHoro/CLIL o6pasosarng (PKA,
PKH, PKOP v Takne »xe KoMOuHauum B
OPYIVX A3bIKaX/3THOMNHIBOKYIBTYPAX);

* MeToAMKa OOLLKOMbHOIO U Ha4yasibHOro
06pa3oBaHug;

* BOCCTaHOBUTENbHAA negarorvka (apro-
Tepanma);

* Nefarorvika 1 Metoayika ans padoThl C
netbMm ¢ OB3 (B nepByto ouepep, ayTu-
cTbl, cuHapoM Acneprepa) u ap. @

CkauyaTb 06pa3subl pabounx TetTpagen no teme «Jom» (PKIN) nona neten 1 B3POC/IbIX MOXHO 30eCh:
https:/kpfu.ru/portal/docs/F1414713578/GamelLearnMobil_Dom_deti.pdf
https:/kpfu.ru/portal/docs/F_1616721822/GamelearnMobil_Dom_RKI|_End.pdf
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Traditional In-service Training
Seminars for EFL Teachers in
Narva College: More than a Tradition

Nina Raud, PhD, Narva College of the University of Tartu, Estonia

Nina Raud has been teaching English, ELT/CLIL methodology, English Literature and Translation
at Narva College of the University of Tartu since 1999. Her scholarly articles (more than 50)
focus on teaching English in multicultural and multilingual classes as well as on various
aspects of CLIL, assessment, cooperative work and experiential teaching. She has been an
expert to several international projects, and conducted a number of methodological seminars
for teachers in Estonia, Italy, Holland, Slovakia, Russia, Tajikistan, etc. She has presented at
international academic conferences in the UK, Germany, Luxembourg, Bulgaria, Italy, Spain,
Turkey, Montenegro, Poland, Russia, Estonia. She is a designer and developer of study
programmes and course materials (including on-line resources with Moodle platforms).
She is an active member of the Estonian Association of Teachers of English (EATA) and the
International Association of Teachers of English as a Foreign Language (IATEFL), UK.

PHOTO BY
ANNA MARKOVA

NINA RAUD

Olga Orehhova (MA) is an Assistant Lecturer in English at Narva College of the University
of Tartu. Her research interests include ELT and CLIL methodology, EFL and multilingual
teacher training. She has presented at numerous conferences in the UK, USA, and Europe.

PHOTO FROM THE
AUTHOR'S ARCHIVE

OLGA OREHHOVA

arva College of the University of
N Tartu offers under-graduate and

graduate EFL teacher training
curricula for young people wishing to
become teachers of English as a foreign
language in multilingual Estonian schools.
Having been actively present in the mar-
ket of EFL teacher training for 20 years,
the College has already developed a num-
ber of traditions which are well-known
and widely followed by teachers of Eng-

lish both in Estonia and Europe. These tra-
ditions include Narva College’s biannual
international ELT/CLIL conferences (since
2006) and ELT in-service training semi-
nars (since 2014) with lecturers from both
the USA and the UK. When hosting such
events, Narva College is traditionally sup-
ported by the US Embassy in Tallinn and
The British Council in Estonia. In-service
training conferences and seminars are
unigue opportunities to share ideas and

concerns about the future of English
language teaching in the world; to meet
international experts and researchers in
the area of EFL/CLIL and multilingual and
multicultural education; to present innova-
tive technigues and activities of teaching
English at all levels—from pre-school to
university.

If the target group of ELT/CLIL confe-
rences includes a wide audience of tea-
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ELT CONFERENCE. NARVA COLLEGE OF THE UNIVERSITY OF TARTU. 2016

chers, students, academicians, resear-
chers, experts, administrators, one-day
in-service training seminars with US and
UK lecturers, which are traditionally held
every year in October during autumn
school holidays, are specially offered
only to teachers of English who work in
Estonian primary, secondary and upper-
secondary schools. The topics of such
seminars cover various areas connected
with English language teaching: English
for environment (2014); English learning
strategies (2015), student-centred me-
thods of EFL instruction (2016), authen-
ticity in the EFL class (2016); EFL tea-
ching in the learner-centered class (2017);
creativity in ELT to maximize English lan-
guage learning (2018).

The one-day in-service training semi-
nars have been offered since 2014, and, in
comparison with ELT/CLIL conferences,
they are a relatively new addition to the
activities organized by the Division of
Foreign Languages of Narva College to

support in-service training of EFL tea-
chers in Narva and lda-Viru county. Ho-
wever, the 5-year story of such seminars
can be already named a success, as more
than 70 EFL teachers attend the seminar
each year. With teachers’ positive feed-
back on them for more than five years
of their organisation, it can be assumed
that the popularity of the seminars lies in
their relevance to everyday teaching con-
cerns of the EFL teachers in the region,
on the one hand, and in the way that the
seminars immerse EFL teachers in the
American/British world of Englishness.

This academic year seminar, hosted by
Narva College in October 2018, was yet
another positive example of College’s
traditional teamwork with American
and British English language experts.
The aspects of creativity in ELT to ma-
ximize English language learning were
discussed in practical workshops on the
British Council’'s teacher developing prog-
rammes (Paul Braddock, British Coun-
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cil); literature circles and how to incor-
porate theatre to develop language skills
(Rhonda Petree, US Fulbright English
lecturer); teaching critical thinking skills
while asking questions (Andre Boyer, US
English Language Fellow); and how to
be heard in the ELT class (Nikky Smed-
ley, British Council).

Traditionally, all seminar materials can
be accessed not only by seminar partici-
pants but by a wider EFL teachers’ audi-
ence by visiting the seminar’s web-site at
https:/www.narva.ut.ee/et/uudised/semi
nar-creativity-elt-maximize-english-lan
guage-learningloovus-inglise-keele-tun
nis-inglise.

All in all, the seminar is more than just
a traditional in-service training session,
as it contributes to the development of
English language teaching in Ida-Viru
county in close co-operation with the US
Embassy in Tallinn and The British Coun-
cil in Estonia. @
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HEV OPILASTE JA NENDE

| VANEMATE TOETAMINE KOOLIS
BAASKOOLITUS (TASUTA)

Toimumiskoht: Narva, Tartu Ulikooli Narva Kolledz
Toimumisaeg:
| | moodul — 27.-28. september
[’ moodul — 18.-19. oktoober
| Il moodul — 6.-7. detsember
Sihtgrupp: I-Il kooliastme dpetajad, kutsedpetajad
Oppemaht: 78 tundi, 3 EAP,
| sh auditoorne t66 48 tundi
Oppejdéud: Nelly Randver, MA; Marina Vecher, knd
| Oppekeel: eesti ja vene keel
Registreerumine kuni 15.09.2019
I

september

|
CNEUMNATIBHAA NEOATOIMNKA, YACTDb I
| KYPC MOBBILUEHNA KBATMDOUKALMIN (MAATHBIN)

september

| 19-20 ceHTAa6ps, 8-9 HoAOpP4, 13-14 gexkabp4,
3-4 gaHBap4, 9-11 aHBaps
MecTo npoBeneHnsa: HapBa, HapBCckum konneox
| TapTyCcKoro yHuBepcuTeTa
O6beM: 160 yacoB

B conepxaHue Kypca BXOAMUT PAaCCMOTPEHME CNEeayoLLMX TEM:
0OCOBEHHOCTM PaboTbl C AETbMKM C OCOObLIMM MOTPEOHOCTAMM
| B y4eOHO-BOCMNMTATEIbHOM MpoLiecce; obyyeHne MateMaTmke
netem ¢ ocobbiMM MOTPEDBHOCTAMU; OCOOEHHOCTU YCTHOW U
| NUCbMEHHOM peyn geTem ¢ 0CobbIMK NOTPEOHOCTAMU; NAaHU-
pOBaHMe CBOen PaboThbl; COCTaBeHre yuyebHbIX MaTeprasios;
| KOMaHOHas pabdoTa M OCHOBbI MefarorMyeckoro KOHCYIbTU-
poBaHKa (paboTa C AeTbMU C OCOObLIMM MOTPEOHOCTAMM U1 NX
poanTENAMMN).

[MpenonaBatenu: AnekcaHap AHTPOMOB, KaHd,. HayK;
| Hennwn Pangsep, MA; MapuHa Beuep, kaHa. Hayk

A3blk 0BYUYEHUA: PYCCKIM

Perunctpaumna oo 5.09.2019

SEPTEMBER 2019
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VIl KOHOEPEHLUS

| MCCNEQOBATENBCKUX
PABOT YYALLMXCS

| HAPBCKMX LIKON

| 18 okTsa6ps OToen KynbTypbl HapBckon ropoackom
yrhpaBbl MpoBeaeT TPAOAULIMOHHYIO TOPOACKY D KOH-

| hepeHLMo ONa YYEHMKOB LLKOA . HapBbl, Ha KOTO-
PO Mosoable MCCenoBaTe M NPeacTaBaAT pe3y bTaThl

| CBOEW Hay4YHO-UCCNenoBaTeENbCKOWM PaboThl B CaMbIX
pa3HbIX 061acTAX 3HaAHKS.

|
18-19

oktoober

V MEXXOYHAPOOHASA HAYYHASA
KOH®EPEHUUNA «KOHLUENT
CBOBObl B IMTEPATYPAX

| BOCTOYHOW EBPOMbI»

| 18 okTa6pA B HapBCKOM Konneaye TapTyCKOro yHu-
BEpCUTETA HAUHET PaboTy TPaAVLMOHHAA Hay4uHas

| KOHMepeHUMs «KoHLEeNT cBOBOAbI B MUTEPATYPax
BocTtouHom EBponbi». B 2019 . KOHepPeHLIMS NOCBSA-

| Lwaetca 200-neTuto Co aHA POXAEHUA BEHMepCKoro
rHHO-yrpoBeda A. Perynn. Paboure 93bIK KOH-

| DepeHLIMN: SCTOHCKUM, PYCCKUIM, aHTIUNCKUIA
HeMeLKUW. YyacTre B KoHdepeHL i becniaTHoe.
[oknagbl KOHMepeHLnn ByoyT onybanMKoBaHbl B

| peLeH3pyeMoM XypHase YOMyPTCKOro rocynap-
CTBEHHOIO YHMBepcUTeTa «EXkerogHk uHHO-yrop-

| CKUX MCCnegoBaHum» 1 B cepun «Studia humaniora
et paedagogica collegii Narovensis».

KoHMepeHUMa NpoBOANTCA NPpW Nogaep»xke Hapsc-
| KOro oouiectBa MHrepMaHMaHACKUX DUHHOB,
MNoconbctBa QUHAAHOUM B TaiUHHE, penak-
Unmn «ExkerogHmnka MUHHO-YIOPCKKMX MccnenoBa-
| Hum», doHaa Eesti Kultuurkapital u MHcTuTyTa
M. Banawiwin.

OKTOOBER 2019
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ERINEVATE KODUKEELTEGA

|  BPILASTE BPPIMISE JA ARENGU

| TOETAMINE EESTIKEELSES KOOLIS:
KOHANEMISRASKUSTE ULETAMINE |

| BAASKOOLITUS (TASUTA)

| 24.-26. oktoober

Toimumiskoht: Narva, Tartu Ulikooli Narva Kolledz
Sihtgrupp: poéhikoolide ja gumnaasiumide |

| Opetajad
Oppemaht: 39 tundi, 1,5 EAP
| sh auditoorne to66 24 tundi

Qppej()ud: Jelena Rootamm-Valter, knd
| Oppekeel: eesti keel (venekeelne tugi)

Registreerumine kuni 01.10.2019

oktoober

IN-SERVICE TEACHER TRAINING
SEMINAR “215T CENTURY SKILLS
IN THE EFL CLASSROOM”

22 October 10.30-16.00

A traditional one-day in-service teacher training
seminar “21t Century Skills in the EFL Classroom”
is offered to teachers of English to up-date their
methods of teaching English as a foreign language
in the 215t Century EFL Classroom. The training is
supported by the U.S. Embassy in Tallinn and the
British Council, Estonia. The working language
is English. Participation in the seminar is free of
charge.

NOVEMBER 2019
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25—25

oktoober

CLIL IN THE ENGLISH
| LANGUAGE CLASS

| DEVELOPMENT COURSE
(FREE OF CHARGE)

CONTINUING PROFESSIONAL

April 21-22, 2020; June 10-11, 2020
| Venue: Narva College of the University of Tartu

| incl. 48 contact hours

Target group: teachers of English
(primary, basic and upper-secondary school)
Study volume: 104 hours, 4 ECTS,

Study sessions: February 25-26, 2020;

53

Lecturers: Nina Raud, PhD; Olga Orehhova, MA;

Zanna Razinkova, MA
| Study language: English
Registration till 01.02.2020

veebruar

HAYYHbI CEMUHAP
«ESTO-RUSSICA - Vli»

25 okTa6psa B HapBCKOM Konneoxe TapTyCKoro
VHUBEPCUTETA COCTOUTCA eXKEerofHbln HayuYHbI
ceMuHap «ESTO-RUSSICA», NoCBALLEHHbIV UCCre-
[NOBaHW 3CTOHCKO-PYCCKUX KYNbTYPHbIX CBA3EM.
Ha ceMyHap npurnallaTca YUYNTens, LKOMbHUKN,
CTYOEHTbl U BCE, KTO MHTEPECYeTCa UCTopuen 1
KYJIbTYPOW PYCCKOM OBOLLMHbBI B DCTOHUW. CeMm-
Hap MOCBSLLEH MaMATU YPOXKeHLa ropoaa Hapsbl,
npodeccopa TapTyckoro yHueepcuteta C. I Vca-
koBa (1931—2013), KOTOPbIV BCIO CBOK MWM3Hb 3aHM-
MasiCs N3YyUYeHMEM SCTOHCKO-PYCCKUX KYbTYPHbIX
KOHTaKTOB, MCCeaoBaHMeM 0bLLIECTBEHHOM, MOAN-
TUYECKOW U KYJIBTYPHOM XKU3HW PYCCKOW OBOLLIMHbI
ScToHMK. CeMMHap NPoBOANTCA coBMeCTHO ¢ OTae-
NEeHneM CNaBUCTUKN TapTYCKOro YHMBEPCUTETA.
Paboune a93bIki ceMUHapa: PYCCKUIM, SCTOHCKIUN.

T K N R L E T K N

12 13 14 15 16 18 19 20 21

DETSEMBER

E T K I\ R L E T

25 26 27 28 29 30 2 3

N R L E T K N R L

5 6 7 9 10 M 12 13 14

R

22

23

16

17









)

——
——
W o —

~1

i |

TARTU ULIKOOL

NARVA KOLLEDZ



